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Dijital Okumaya iliskin Algi Olcegi (DOAO): Gegcerlik Giivenirlik
Calismasi

Seyfettin Bulut®™ & Fatma Kirmizi?

Ozet: Teknolojik gelismelerin etkisiyle ortaya ¢ikan dijital okuma eylemi toplum igerisinde yayginlasmaya devam
etmektedir. Dijital metinlerin bireye sagladigi ulasilabilirlik, tagima-paylasma kolayliklari ve bilgiye ulagsmadaki
hiz dijital okumanin kullamim sikhigimi arttirmaktadir. flkokul égrencilerinin dijital okumaya iliskin algilarini
belirlemek egitim dgretim faaliyetlerine yon vermek agisindan dnem tasimaktadir. Bu ¢alismanin amaci, ilkokul
dordiincii sinif 6grencilerine yonelik dijital okumaya iliskin alg1 6lgegi gelistirmektir. Bu amagla dijital okumay1
aktif olarak kullanan 130 dordiincii 6grencisine agik uclu soru formu uygulanmistir. Elde edilen veriler ve alan
yazin 1s18inda 74 maddeden olusan madde havuzu olusturulmustur. Madde havuzu, uzman goriisiiniin
degerlendirmesine sunulmustur ve 39 maddelik aday 6l¢ek ortaya cikarilmistir. Aday 6lgek, 2020-2021 egitim-
ogretim yili icerisinde dordiincii sinifa devam eden 365 6grenci tarafindan yanitlanmistir. Yapilan agimlayici
faktor analizi sonrasinda 18 madde aday Glgekten ¢ikarilmistir. Kalan 21 madde ile 6lgege son sekli verilmistir.
Dijital okumaya iliskin algi 6l¢egi “yarar”, “kullanim” ve “teknolojik bilesenler” olmak tizere ii¢ alt boyuttan
meydana gelmektedir. Olgekte yer alan maddelerin faktor yiik degerleri .42 ve iizerindedir. Yapilan dogrulayici
faktor analizi sonrasinda RMSEA degeri 0.030, CMIN/DF degeri 1.320, CFI = 0.958, NFI = 0.850, GFI = 0.939
olarak hesaplanmustir. Olgegin biitiiniine iliskin Cronbach’s Alpha degeri ise .85’tir. Buna gore gelistirilen Dijital

Okumaya Iliskin Alg1 Olgeginin gegerli ve giivenilir bir lgme araci oldugunu sdylemek miimkiindiir.

Anahtar Kelimeler: Algi, dijital okuma, ilkokul, 6l¢ek gelistirme

Gelis Tarihi: 07.10.2024 — Kabul Tarihi: 19.12.2024 — Yayn Tarihi: 31.12.2024

DOI:

Digital Reading Perception Scale (DRPS): Validity and Reliability

Abstract: The act of digital reading, which emerged with the effect of technological developments, continues to
become widespread in society. The accessibility of digital texts, the ease of transport and sharing, and the speed
of access to information increase the frequency of use of digital reading. Determining primary school students'
perceptions of digital reading is important in terms of directing educational activities. The aim of this study is to
develop a perception scale of digital reading for primary school fourth grade students. For this purpose, an open-
ended question form was applied to 130 fourth students who actively use digital reading. In the light of the data

obtained and the literature, an item pool consisting of 74 items was created. The item pool was submitted to expert
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opinion and a 39-item candidate scale was created. The candidate scale was answered by 365 fourth grade students
in the 2020-2021 academic year. After the exploratory factor analysis, 18 items were removed from the candidate
scale. The scale was finalized with the remaining 21 items. The perception scale of digital reading consists of three
sub-dimensions: "benefit"”, "use" and "technological components". The factor load values of the items in the scale
are .42 and above. After confirmatory factor analysis, RMSEA value was calculated as 0.030, CMIN/DF value as
1.320, CF1 =0.958, NFI = 0.850, GFI = 0.939. The Cronbach's Alpha value for the whole scale is .85. Accordingly,

it is possible to say that the developed Digital Reading Perception Scale is a valid and reliable measurement tool.

Keywords: digital reading, perception, primary school, scale development

GIRIS

Giliniimiiz diinyasinda bilimsel bilgi edinmeden sosyallesmeye kadar hemen her sey
dijital ortama aktarilmaktadir. Dijital diinya, bireyleri hayatin her alaninda dijital ortamda daha
etkin olmaya sevk etmektedir. Sanal ortamlarda, dijital donilisiim yapan sirket, banka veya
egitim kurumlarinin basarilarmi arttirdigini dile getiren reklamlar karsimiza ¢ikmaktadir.
Dolayisiyla dijital ortamlar bireyleri dijitallesmeye davet etmektedir. Yasam igerisinde
dijitallesmeyle birlikte dijital okumanin da siklig1 artmaktadir (Sahenk Erkan, Balaban Dagal
& Tezcan, 2015). 2010’larin baslarinda yeni teknolojilerin, 6grencilerin okuma becerileri de
dahil olmak iizere 6grenme diizeylerini olumsuz yonde etkileyecegine dair birgok ¢aligma
yapilmistir. Ancak gecen yillar dijital okumanin daha kiigiik yaslar1 da kapsayacak sekilde
toplum igerisinde gittikge yayginlastigini gostermektedir (Hu & Yu, 2021; Kucirkova &
Littleton, 2016). Basil1 kitaplardan ¢ok e-kitap satan perakendecilerin de kanitladig: gibi artan
bir hiz ve kabul oraniyla dijital okuma toplum igerisinde yer almaktadir (Ortlieb, Sargent &
Moreland, 2014). Dijital okuma toplum igerisinde kullanilmakta, yayginlasmakta, egitim ve is
hayatinda desteklenmektedir. Dijital okuma, bireylerin ¢agdas yasam icerisinde aktif olarak yer

alabilmesinin gerekliliklerinden birisi olarak goriilmektedir.

Teknoloji kullanim oranlarma bakildiginda, ABD’de (Amerika Birlesik Devletleri)
velilerin %44’1 cocuklarinin glinde {i¢ saat TV izledigini, %15°1 bir saat dijital oyun oynadigini,
%19’u giinde en az bir kez e-okuyucu kullandigini, %57’si ise e-okuyucu sahibi olmasina
ragmen agmadiklarini ifade etmektedir (Kucirkova & Littleton, 2016). Bu durum 6grencilerin
beste birinin dijital okumay1 bir aligkanlik haline getirdigini gostermektedir. Dijital okuma
yillar icerisinde katlanarak artmaya devam etmektedir. 2013 yilinda Amerikan halkinin %27’si
haberleri basili materyallerden okurken 2016’da bu oran %2’ye diismiistiir (Odabas, Odabas &

Sevmez, 2018). Dijital platformlarin gelismesiyle birlikte insanlar sanal ortamlarda kiitiiphane
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hizmetlerine daha fazla erisebilmektedir. Bu yonelimin bir sonucu olarak ABD, Kanada,
Birlesik Krallik ve Avustralya gibi llkelerde kiitiiphanelerin web siteleri ziyaret¢i sayisini
arttirirken kiitliphanelere fiziksel ziyaretlerin gittikce azaldigi goriilmektedir (Lee, 2018).
Tiirkiye Istatistik Kurumunun (TUIK) raporuna gore Tiirkiye’de COVID-19 salgin déneminin
etkisiyle 2021 yilinda 6-15 yas grubundaki c¢ocuklarda internet kullanim orani %82,7’ye
yiikselmistir. Bu oran 2013 yilinda %53,8 olarak ol¢iilmiistir (TUIK, 2021). Raporda
ogrencilerin en ¢ok ¢evrim ici derse katilmak ve bilgi edinmek amaciyla internete bagvurduklari
belirtilmistir. Arastirmalardan elde edilen oranlar gelecekte basili materyallerin tamamen
ortadan kalkacagi ve yerini dijital metinlerin alacagi ihtimalini diisiindiirmektedir. Fakat
Sevmez ve Yildiz’a (2024) gére metin uzunlugu, bireylerin dijital veya basili okuma tercihinde
anlamli etkiye sahiptir. Tanner (2014) arastirmasinda, dijital okumanin okuyucularin hoslandigi
dokunsal nitelikten yoksun oldugu ve sanal sayfa ¢cevirmenin metni gézden gecirme olanagi

vermedigi i¢in basili kitaplarin varligim1 koruyacagini ifade etmektedir.

COVID-19 salgmiyla birlikte insanlar kalabalik gruplar igerisinde bulunmamaya
caligmistir. Sosyallesme ihtiyacini dijital teknolojileri kullanarak ve sosyal medyada zaman
gecirerek kargilamigtir. Salgin doneminde sosyal medya kullaniminin arttigi, kullanim seklinin
egitimle de harmanlandig1 ve paralel olarak dijital okuyucularin da sayisinin arttigi dikkat
cekmektedir (Hu & Yu, 2021). Dijital iletisimdeki gelismeler basili materyallere yonelik okuma
iizerinde olumsuz bir etki yaratmistir. Artan dijital bilgi, okuyucularin okumaya daha fazla
zaman ayirmasina neden olmustur. Yenilenen dijital bilgi ve icerik, basili kitap okuyanlarin
dijital okumaya gegisine katkida bulunmustur (Shimray Keerti & Ramaiah, 2015). Bu nedenle
sadece basili iiriinleri kapsayan okuryazarlik anlayisi degismekte ve dijital okuma hizla
yayginlagsmaktadir (Bulut & Karasakaloglu, 2019). Okurlarin elde ettigi bilgilerin 6nemli bir
kismina dijital platformlar kaynaklik etmektedir. Arama motorlari, sik kullanilan bilgiye
ulagma yollarindan birisidir. Arama motorlarindaki icerigin giincellik ve kapsaminin gelismesi

dijital okumanin yayginlagsmasina da katki saglamaktadir.

Dijital okumay1 elektronik ortamlardaki metinleri okumak ve anlamlandirmak olarak
tanimlamak miimkiindiir. Alan yazina bakildiginda dijital okuma yerine ekran okuma, ekrandan
okuma, ¢evrimi¢i okuma gibi kavramlarin da kullanildig1 goriilmektedir (Celik, 2015; Cifci &
Unlii, 2020; Giines, 2010; Esmer & Ulusoy, 2015; Gémleksiz, Kan & Fidan, 2013; Keskin,
2014; Maden, 2012; Ulusoy, 2016). Ancak dijital okuma yapmak i¢in internete bagli olma

zorunlulugu bulunmamaktadir. Cevrim i¢i okuma kavrami ise dijital okumanin bir yoniinii ifade
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etmektedir. Arastirmada, alan yazinda siklikla kullanildig1 ve kavrami daha dogru temsil ettigi

diisiiniildiigii i¢in dijital okuma ifadesi kullanilmstir.

Dijital okuma; okurun tablet, televizyon, bilgisayar, e-kitap ve cep telefonu
ekranlarindan ulastig1 metinlerden yeni anlamlar olusturulan zihinsel olarak aktif bir siirectir
(Akkaya & Civgm, 2020). Dijital okuma, basili materyallerden okuma becerilerinin ekrana
aktarildig1 ve teknoloji temelli ilerleyen bir siire¢ olarak karsimiza ¢ikmaktadir. Bununla
birlikte dijital okuma metnin bulundugu ortam geregi dijital ara¢ kullanimi, sayfa agma, metni
boyutlandirma ve dondiirme gibi bir takim ek becerileri de gerektirmektedir (Duran & Ertan
Ozen, 2018). Bu nedenle Heitin (2016), dijital okumanin genis ve asamali bir kavram oldugunu
belirtmektedir. Dijital okuma siirecinin; (1) dijital icerigi bulma ve kullanma, (2) dijital igerik
olusturma ve (3) dijital igerigi iletme veya paylasma olmak iizere ii¢ boyutu kapsadigini ifade
etmektedir. Dijital okumanin birinci boyutunda okurun, oncelikli olarak dijital icerige
ulasabilmesi gereklidir. Bu siire¢ dijital araglar i¢erisinde metinlere erisebilme veya ¢evrim igi
okumalarda dogru izleri takip edebilme becerilerini kapsamaktadir. Ikinci boyutta ise bireylerin
kendi birikimlerini dijital ortama aktarabilme becerisi kazanmasi gerekmektedir. Bu boyut tipki
basili materyallerde oldugu gibi dijital okuma ve dijital yazmanin birleserek dijital okuryazarlik
kavramini olusturmasi olarak ifade edilebilir (Coiro & Hobbs, 2017). Ugiincii boyutta ise
bireyin, dijital okumayla baglantili olan veya olmayan igerigi paylagsmak ya da iletisim kurmak
amaciyla teknolojiyi nasil kullandigina odaklanilmaktadir (Coiro, 2020). Olusturulan 6zgiin
icerik veya alintinin dijital ortamlarda paylasilarak diger kullanicilara ulastirilabilmesi
amaglanmaktadir. Glinlimiizde kullanicilar, sosyal medya veya blog sayfalarinda duygu ve

diisiincelerini genis kitlelerle paylasabilmekte ve diger kullanicilara ulastirabilmektedir.

Sosyal medya; kullanicilarin icerik liretmesine, yeniden diizenlemesine ve paylasmasina
olanak saglayan uygulamalar, hizmetler ve sistemler olarak tanimlanmaktadir (Junco, 2014).
2019 yilinda yapilan arastirmalar Amerika’daki 13-18 yas aras1 6grencilerin %84 iiniin akilli
telefona sahip oldugunu -ki bu oran Giiney Kore ve Tayvan’da yaklasik %90 civarindadir- ve
giinde ortalama 7 saat 22 dakikasini ekran karsisinda gecirdigini gostermektedir (Chen, Lin &
Chen, 2021). Yasam igerisindeki bu dijitallesme, okuma etkinliklerinin de dijitallesmesine ve
ekranlara aktarilmasina yol agmaktadir. Okumanin dogasinda meydana gelen bdylesine biiylik
bir degisim, okuma yeterliliginin giincellenmis bir taniminin yapilmasimi ve dijital okuma
performansiin belirlenmesini gerektirmektedir (Hu & Yu, 2021). Bu nedenle, Uluslararasi

Ogrenci Degerlendirme Programi (PISA), PISA 2009 ve PISA 2018 ile diinya ¢apinda
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ogrencilerin dijital okuma performansini 6lgmeye yonelik ilk girisim olarak, dijital ortamda
dinamik metinlerin okunmasinin altin1 ¢izerek okuma okuryazarligini yeniden agiklamistir. Bu
aciklamaya gore, okuma okuryazarliginin bilesenlerinden birisi olan dijital okuma performansi,
“bireyin amaglarina ulagsmak, bilgi ve potansiyelini gelistirmek ve topluma katilmak i¢in dijital
metinleri anlama, kullanma, degerlendirme, yansitma ve bunlarla ilgilenme” anlamina

gelmektedir (OECD, 2019).

Dijital okuma, bilgi edinme siirecindeki maliyetleri azaltmakta ve bireysellestirmeyi
arttirmaktadir (Delgado, Vargas, Ackerman & Salmeron, 2018). Kullanicilar arasinda dijital
okumanin fayda saglama 6zelligi 6n plana ¢ikmaktadir. Ciinkii dijital okuma bireylere aranan
bilgilere daha kisa zamanda ve zahmetsiz ulagsma secenegi sunmaktadir (Akkaya & Civgin,
2020). Dogru anahtar kelimelerle yapilan arama islemleri ile herhangi bir bilgiye veya metin
igerisindeki boliime ulagsmak kolaylagsmaktadir. Bu avantajlar bilgi toplumu igerisinde dijital

okumanin yayginligini arttiran etkenler olarak goriilmektedir.

Okul dncesi donemdeki ¢ocuklar, basili kitaplardan okuma siirecinde yetiskin destegiyle
kitaplar1 tanimakta ve icerigi anlamaktadir. Dijital metinlerde kullanilan animasyon, efekt,
hareketli resim, sesli destek vb. ¢cok modlu uygulamalar ¢ocugun okul 6ncesi donemde de metni
bireysel olarak anlamlandirmasini saglamaktadir (Honel & Tonessen, 2019). Ayrica dijital
metinlerin basili materyallerde olmayan ¢ok modlu yapisi 6grencileri kendine ¢ekmektedir. Bu
yap1 O0grencilerin okuma becerilerini gelistirmeyi amaglayarak tasarlanmistir (Ortlieb, Sargent
& Moreland, 2014). Ancak Tanner (2014), bu diisiinceye karsi ¢ikmaktadir. Ogrenmeyi
kolaylastirdig1 diisiiniilen kopriilerin okuma siirecindeki algidan diislince islemeye giden
kesintisiz siireci kesintiye ugrattigini ve kopriileri takip etmenin metnin dogrusalligini
bozugunu vurgulamaktadir. Olusabilecek bu probleme karsin dijital okuma siirecinde ¢ikarim
yapma, soru sorma, onemli fikirleri belirleme metin igerisinde gezinme gibi bir takim ek
stratejileri kullanmak okuyucunun metni anlamasia katki saglayacaktir (Pardede, 2019).
Dijital okumada kullanilan stratejiler temel olarak basili materyallerle benzer olmasina karsin
metnin bulundugu ortam kaynakli bazi farkliliklar igermektedir. Bu farkliliklarin okuma

sirecine etki eden degiskenleri nasil etkiledigi merak uyandirmaktadir.

Bireylerin davranisini etkileyen degiskenlerden birisi de algilardir. Algi, gercek
diinyanin bireysel olarak yorumlanmasi anlamina gelmektedir ve asil uyaricilarin kisisel
deneyimlerimizle degistirilmesini ifade etmektedir (Plotnik, 2009). Tutum ise bireyin yasanti

ve tecriibeleri sonunda gelistirdigi, ilgili tiim durumlara genelledigi bir zihinsel hazirlik
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durumudur (Allport, 1935). Algilar, orijinal uyaricilarla iliskiliyken tutumlar duyussal yont
daha giiclii tecriibelerdir. Giindlizalp (2021), algi ve tutumlar1 belirlemenin bireyin
ogrenmelerini yonlendirmek agisindan 6nemli oldugunu ifade etmektedir. Dijital okumanin
yasam igerisinde yaygin kullanimi, dijital okumanin bilesenlerinden biri olan algilarin
belirlenmesi fikrini dogurmaktadir. Teknolojinin hizla ilerlemesiyle birlikte dijital metinler ve
baglantili olarak dijital okuma hizla yayginlik gostermektedir. Dijital okuma, iizerinde dogru
Ol¢iimler yapilmadan ve sonuglari gozlemleme firsati bulunmadan okuyucular arasinda bir
aligkanlik halini kazanmistir. Bu nedenle dijital okuma; deneyimli okuyuculara odaklanan,
gelen doniitlerle gelistirilen ve evrilen bir siirece girememistir (Ertiirk & Uziimcii, 2018).
Ayrica okuma becerisi, bireyi gelecege tagiyacak birikimlerin ve 6grenmelerini pekistirmesinin
yollarindan birisidir (Karahan, 2018). Bu nedenle okuma alaninda yapilan ¢aligmalar 6nem
tasimaktadir. Bu arastirma ile ilkokul 6grencilerinin dijital okuma algilarini belirleyecek bir

Olgme araci tiretmek amaglanmaktadir.
YONTEM

Bu calisma ile ilkokul dordiincii sinif 6grencilerinin dijital okumaya iliskin algilarini
belirlemek amaciyla bir &lgek gelistirilmistir. Olcegin gelistirilmesinde teknolojinin
yayginlagsmasiyla birlikte artan siklikla kullandigimiz ve bilgi edinmenin ilk yolu olarak
gordiigiimiiz dijital okuma eylemi etkili olmustur. Olgegin alandaki mevcut ihtiyaci karsilamasi
planlanmaktadir. DeVellis (2017), dogru ve etkili bir 6lgek gelistirme siirecinin sekiz adimdan
meydana geldigini ifade etmektedir. Olgek gelistirme adimlar1 sirasiyla: (1) ne 6lgiilmek
istendiginin agikca belirlenmesi (kuramsal yapiya hakimiyet), (2) madde havuzunun
olusturulmasi, (3) 6lgme aracinin formatinin belirlenmesi, (4) maddelerin uzman goriisiine
sunulmasi, (5) kapsam gecerliginin saglanmasi, (6) Ol¢egin uygulanmasi, (7) maddelerin
degerlendirilmesi ve (8) Olcege son seklinin verilmesidir. Calisma, bu asamalar temel alinarak
planlanmis ve yiiriitiilmiistiir. Bu arastirma Pamukkale Universitesi Sosyal ve Beseri Bilimler
Arastirma Yayin ve Etigi Kurulu tarafindan tetkik edilmis olup 6828235072022/G02 sayili

belge ile etik kurul ilkelerine uygun oldugu kararlastirilmistir.
Madde Havuzunu Olusturulmasi ve Kapsam Gecerligi

Madde havuzunun olusturulmasi i¢in alan yazin taramasmin (Cakiroglu & Palanci,
2015; Celik, 2015; Delgado, Vargas, Ackerman, & Salmeron, 2018; Giines & Susar Kirmizi,
2014; Heitin, 2016; Karahan, 2018; McKenna & Kear, 1990; Sarar Kuzu & Dogan, 2015;

Yurdakal & Susar Kirmizi, 2019) yani sira ilkokul dordiincii sinif 6grencilerinin dijital okuma
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ile ilgili goriis ve diisiinceleri belirlenmistir. Bu amagla arastirmacilar tarafindan hazirlanan 10
acik uclu sorudan olusturulan form 138 ogrenciye uygulanmistir. Uygulama grubunun
arastirmaya katki saglayabilmesi i¢in dijital okumay1 aktif olarak kullanmas1 katilimcilar igin
On sart olarak kabul edilmistir. Bu nedenle uygulama 6ncesinde 2 siif 6gretmeni ve 2 PDR
(Psikolojik Danigmanlik ve Rehberlik) uzmanindan goriis alinarak dgrencilerin dijital okuma
seviyeleri belirlenmistir. Uzman goriisleri dogrultusunda dijital okuma stiresi giinliik 20 dakika
olanlar az, 30 dakika orta ve 40 dakika olanlar iist diizey olarak tanimlanmistir. A¢ik uglu soru
formu, dijital okuma tecriibesi yeterli olmayan 6grencilere, konu ile ilgili fikir yiiriitebilecek

yasantilar1 olmadigi i¢in uygulanmamaistir.

Dijital Okumaya iliskin Alg1 Olgegi (DOAO), ilkokul 4. simf &grencilerinin dijital
okuma algilarii belirlemek amaciyla hazirlanmistir. Bu nedenle madde havuzu olusturulurken
2020-2021 egitim ogretim yili igerisinde, ilkokul 4. smif &grencilerine agik uglu sorular
yoneltilmis elde edilen yanitlar dogrultusunda aday 6l¢egin maddeleri olusturulmustur. 2020-
2021 egitim 0gretim yili diinyada ve Tiirkiye’de COVID-19 salgininin etkili oldugu bir zaman
dilimidir. Calisma grubundaki 6grenciler ayn1 yil icerisinde salginin seyrine bagli olarak yiiz
ylize, uzaktan veya kismi zamanli olarak okula devam etmistir. A¢ik uclu sorularin uygulanmasi
stireci oncesinde okul yoneticileri ve 6gretmenlerle iletisim kurulmus sinifta veya evde dijital
okumay1 etkin olarak kullanan 6grenciler belirlenmistir. Olusturulan acik uglu soru formu bu
ogrencilere uygulanmistir. A¢ik uclu soru formlar1 uygulanan 6grenci grubunun cinsiyete gore

dagilimlar1 Tablo 1’de verilmektedir.

Tablo 1. Ogrencilerin Cinsiyete iliskin Dagilimlar:

Cinsiyet N %
Kiz 72 52
Erkek 66 48

Tablo 1°de goriildiigii gibi calismaya katilan 6grencilerin %52’si kiz, %48’1 erkektir.
Ogrencilerin dijital okumaya iliskin algilarinin belirlenmesi igin olusturulan agik uglu sorular
138 6grenciye uygulanmistir. Eksik veya yanlis doldurulan 8 form ¢ikarilarak 130 gecerli ve

giivenilir form {izerinden analizler yapilmustir.

Agik uglu soru formundan ve alan yazin taramasindan elde edilen veriler 1s181nda ilkokul
4. simif 6grencilerinin dijital okuma siirecine iliskin olarak 74 yargidan olusan madde havuzu

olusturulmustur. Havuzda yer alan yargilar 5°1i Likert tipi 6l¢cege doniistiiriilmiistiir. En yiiksek
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puandan en diislik puana dogru yapilan siralama “(5) Kesinlikle Katiliyorum, (4) Katiliyorum,
(3) Biraz Katiliyorum, (2) Katilmiyorum ve (1) Kesinlikle Katilmiyorum” seklindedir. Bu

stiregte ters puanlanacak olumsuz koklii maddeler de belirlenmistir.

Olgek gelistirme siirecinde 6lgiilmek istenen ozellige iliskin maddeler yazmak ve
calisilan konuyu temsil giicii yliksek ifadelere yer verebilmek i¢in kapsam gecerligi siirecinde
uzman goriisiine bagvurmak gerekmektedir (Yesilyurt & Capraz, 2018). Bu nedenle olusturulan
havuzdaki maddeler uzman goriisiine sunulmustur. Uzmanlar; sinif egitimi (2), bilgisayar ve
ogretim teknolojileri (1) ve egitimde Olgme degerlendirme (1) alaninda gorev yapan 4
akademisyen ve 4. sinifta derse giren dort sinif 6gretmeninden olusmaktadir. Maddeler; 6grenci
seviyesine, alan yazina, 6l¢me ilkelerine, dil kurallarina vb. uygunluk agisindan incelenmistir.
Uzmanlardan almman doniitler sonucunda 35 maddenin aday Olgekten ¢ikarilmasina ve
bazilarinin diizeltilmesine karar verilmistir. 35 madde, dijital okuma algisini1 6l¢gmek i¢in uygun
olmadig1 ve benzer anlamli bagska maddeler bulundugu icin elenmistir. Yapilan diizeltme islemi
ise maddelerin anlamin1 daha agik ve giiclii hale getirmeye yoneliktir. Kalan maddelerden
olusturulan aday olcek, son olarak 2 Tirkce Ogretmenine sunularak dil yapisi, anlatim
bozukluklari, noktalama isaretleri ve uygun kelime kullanimi vb. yonlerden incelenmistir.
Ogretmenlerden elde edilen déniitler dogrultusunda yeniden diizenlenerek 39 maddeden olusan

5’11 Likert tipindeki aday 6l¢ek olusturulmustur.
Veri Toplama Siireci

Bu boliimde gecerlik ve giivenirlik analizlerinin yapilabilmesi i¢in aday dlgegin pilot
uygulama siireci agiklanmistir. Ayrica analizlerin yapildig1 verilerin toplanma yontemi detayli

olarak ele alinmistir.
Olcegin Pilot Uygulamasi

Aday 06lcegin gegerlik ve giivenirligini belirlemek i¢in pilot uygulama yapilmistir.
Gegerlik analizlerini saglikli olarak yapabilmek i¢in pilot uygulama siirecinde yeterli 6rneklem
bliytlikliigiine ulasmak 6n kosuldur. Biiylikoztiirk (2002), faktor analizi icin yeterli 6rneklem
bliytikliiglinii madde sayisinin bes kati olarak agiklamaktadir. Buna gore (39x5) 195 kisiye
ulagsmak yeterli ¢cogunluk olarak kabul edilmektedir. Nunually (1978) ise Ol¢ek gelistirme
caligmalarinda 6rneklem biiyiikliigiiniin 300 kisi olmas1 gerektigini ifade etmektedir (Akt.
Sahin & Oztiirk, 2018).



Akdeniz Egitim Aragtirmalar1 Dergisi, Say1 50, Y1l 2024
Mediterranean Journal of Educational Research, Issue 50, Year 2024

Pilot uygulama, 2020-2021 egitim-6gretim yilinda Afyonkarahisar ilinde ilkokul 4.
sinifa devam eden 6grencilerle yiiriitiilmiistiir. Pilot uygulamadan elde edilen verilerin ayni
zamanda Afyonkarahisar ilinin bir 6rneklemini de olusturmasi istendigi igin evreni temsil
edebilecek yeterli cogunluga ulasilmak istenmistir. Bu nedenle farkli sapma miktarlarina gore
olusturulan 6rneklem belirleme tablosu kullanilmistir (Biiyiikoztiirk ve dig, 2010).

Tablo 2. Farkli Sapma Miktarlari Igin Evreni Temsil Edebilecek Uygun Orneklem
Biiytikliikleri

N SAPMA MIKTARI
.01 .02 .03 .04 .05

500 218
1.000 375 278
2.000 696 462 322
3.000 1.334 787 500 341
4.000 1.501 843 522 351
5.000 1.622 880 536 357
6.000 1.715 906 546 361
8.000 1.847 942 558 367
10.000 4.899 1.936 964 566 370
20.000 6.489 2.144 1.013 583 377

Cumhurbagkanhg: Iletisim Merkezi'ne (CIMER) yapilan bilgi edinme basvurusu
sonucunda Afyonkarahisar ilinde 2020-2021 egitim 6gretim yilinda 10.288 dordiincii sinif
Ogrencisi olduguna ulagilmistir. Tablo 2’de goriildiigii gibi pilot uygulama siirecinde aday
Olcegin 10.288 kisilik evreni temsil edebilmesi i¢cin 6rneklem grubunun 370 kisi olmasi
gerekmektedir. Calisma siirecinde 370 kisilik 6rnekleme ulagsmak amaglanmigtir. Ancak aday
Olcegin pilot uygulama stirect COVID-19 salgiminin egitim 6gretim faaliyetlerini aksattig1 bir
doneme denk gelmistir. Bu yiizden uygulama silirecinde beklenmedik zorluklarla
karsilasilmistir. Giiz dénemi igerisinde uygulama izni alinmasina ragmen okullarda yiiz yiize
egitime ara verildigi i¢in uygulama siireci bahar donemine ertelenmistir. Pilot uygulama
ogrencilerin doniisiimlii olarak okula haftada iki giin geldigi mobil 6grenme siirecinde COVID-
19 tedbirlerine uyularak yiliz yiize gercgeklestirilmistir. Aday Olgek her sinifa iki defada
uygulanabilmistir. Bu baglamda 365 doérdiincii simif 6grencisine ulasilmustir. Ogrenciler
tarafindan eksik veya yanlis kodlandigi tespit edilen 16 form caligma disinda birakilarak
analizler 349 form iizerinden yapilmistir. Aday 6lgegin uygulandig1 drneklemin cinsiyete gore

dagilimlar1 Tablo 3’te verilmektedir.
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Tablo 3. Pilot Uygulama Gergeklestirilen Orneklemin Cinsiyete Gore Dagilimi

Cinsiyet N %

Kiz 191 52,3
Erkek 174 47,7
Toplam 365 100

Tablo 3’e¢ bakildiginda 6rneklemde yer alan Ggrencilerin yaklasik %52’sinin kiz,
%48’inin erkek oldugu goriilmektedir. Orneklem grubunun cinsiyete gore esit dagildigim

s0ylemek miimkiindiir.
BULGULAR

Bu béliimde Dijital Okumaya Iliskin Alg1 Olgegini gelistirme siirecinde elde edilen
verilerin analizlerine yer verilmektedir. Olgek gelistirme siirecinde ncelikle agimlayici faktor
analizi yapmak gerekmektedir (Orcan, 2018). Ac¢imlayici Faktér Analizi (AFA) sonucunda
Olgegin faktdr yapist ve maddelerin yiik degerleri belirlenmektedir. AFA ile degiskenler
arasindaki yapinin gizil boyutunu gostergeleriyle ortaya koymak ve en uygun faktor sayisini
belirlemek amaglanmaktadir (Koyuncu & Kilig, 2019). Daha sonra Dogrulayici Faktér Analizi
(DFA) yapilmaktadir. AFA ve DFA ile olusturulan faktorlerin birbiri ile iligkisinin yan1 sira
Olcegin farkli 6rneklemler {izerinde uygun sekilde calisip ¢alismayacagi kontrol edilmektedir
(Erkorkmaz, Etikan, Demir, Ozdamar & Sanioglu, 2013). Analizler sonrasinda olusturulan
Olcegin giivenirligi test edilmektedir. Alan yazinda farkli giivenirlik belirleme yOontemleri
olmakla birlikte Cronbach’s Alpha giivenirlik katsayis1 yontemi sosyal bilimlerde siklikla tercih

edilen bir analizdir. Aragtirma kapsaminda da Cronbach’s Alpha analizine yer verilmistir.
Acimlayic1 Faktor Analizi (AFA)

AFA, benzer degiskenleri bir araya getirerek 6lgegin 6lgmek istedigi ozelligi en az
sayida faktorle belirlemesini amaglamaktadir. Olgme sonuglarma AFA yapabilmek igin
birtakim 6n kosullar bulunmaktadir. Kaiser Meyer Olkin (KMO) degerinin .50 ve iizerinde
olmas1 ve Barlett’s testinin anlamli ¢ikmast AFA icin yeterli 6n kosullarin saglandigini
gostermektedir. Kalayci (2016), farkli KMO degerlerini AFA i¢in yorumlamaktadir. Tablo 4’te
KMO degerinin yeterlilik diizeyleri verilmektedir.
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Tablo 4. Agimlayic1 Faktdr Analizine iliskin KMO degeri ve Yorumlari

KMO Degeri Yorum

0.90 Miikemmel
0.80 Cok lyi

0.70 Iyi

0.60 Orta

0.50 Zayif

0.50’nin alt1 Kabul Edilemez

Tablo 4’te goriildiigii gibi AFA i¢in KMO degerinin en az .50 olmasi gerekmektedir.
Degerin .50°den diisiik olmas1 yetersiz kabul edilmekte ve 1’e yaklastik¢a yeterlilik diizeyi
artmaktadir. Yapilan analizler sonucunda KMO .905 olarak hesaplanmigtir. Bu durum elde
edilen verilerin AFA i¢in miikemmel uyum saglamasi olarak yorumlanmaktadir. Ayrica
Barlett’s testi de [>= 2693.114, sd= 406 p=.000] anlaml1 ¢ikmaktadir. Elde edilen verilere gore
AFA icin gerekli 6n kosullar saglanmaktadir.

AFA’dan dogru sonuglar elde edebilmek i¢in katilimei sayisi da 6nem tasimaktadir.
Aragtirmacilar ideal bir analiz i¢in katilimcilarin en az 100 ile 200 arasinda olmasi gerektigini
belirtmektedir (Karaman, Atar & Cobanoglu-Atar, 2017). Comrey ve Lee (1992) tarafindan
olusturulan AFA i¢in 6rneklem sayilar1 Tablo 5’te verilmistir (Akt. Akbag vd. 2019).

Tablo 5. AFA I¢in Orneklem Yeterlilikleri

Orneklem Sayist (N) Yorum
1.000 Miikemmel
500 Cok Iyi
300 Iyi

200 Yeterli

100 Zayif

50 Cok Zay1f

Orneklem biiyiikliiklerinin AFA agisindan yorumlanmasina bakildiginda grup sayisina
gore 100 zayif, 200 yeterli, 300 iyi, 500 ¢ok iyi, 1000 ise miikemmeldir. Arastirma kapsaminda

ulagilan 349 gecerli form, 6rneklem sayisi olarak “cok 1yi” seklinde yorumlanmaktadir.

Aday 06lcek tizerinde yapilan AFA sonucunda 6zdegeri 1’in iizerinde olan 10 faktor
belirlenmistir. Daha sonra maddelerin yiikleri ve icerikleri incelenmis binisik maddeler
Olgekten sirasiyla g¢ikarilmistir. Analizler sonucunda testin 3 faktorlii yapiya sahip olmasi

gerektigine karar verilmistir. Ikinci defa yapilan 3 faktore yonelik AFA sonucunda yiik degeri
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.40’1n altinda olan 18 madde (1, 5, 6, 7, 8, 15, 17, 18, 19, 21, 23, 26, 28, 29, 32, 37, 38 ve 39

numarali maddeler) 6l¢ekten ¢ikarilmistir.

Yapilan analizler sonrasinda 6l¢egin .40’1n iizerinde 6z degere sahip 21 maddeden
olustugu belirlenmistir. DOAQO’de yer alan maddelerin faktdr yiik degerleri Tablo 6’da

verilmektedir.

Tablo 6. DOAO Maddelerinin Déndiiriilmiis Faktor Yiik Degerleri

M. No Maddeler

Alt Olgekler
Yarar
Kullanim
Teknolojik
Bilesenler

30. Dijital ortamlarda
1 cok daha genis bir icerik .64

bulunmaktadir.

34. Dijital  okuma
2 akademik basarty1 .64

arttirir.

24. Dijital ortamlar
3 kitaplara goére daha .58
giincel bilgiler igerir.
14.  Dijital  okuma
yaparken  kelimelerin
anlamlar1 daha kolay
Ogrenilmektedir.
27. Dijital okuma zihni
gelistirir.
10. Dijital metinlere
ulagmak basil1 kitaplara
gore daha ekonomiktir
(maddi agidan).
16. Gorsel ve isitsel
destekleyicileri
sayesinde dijital
metinleri
anlamlandirmak  daha
kolaydir.
25. Ayni okuma
stiresinde dijital
8 ortamlarda  kitaplara .52
oranla daha c¢ok bilgi
edinilir.
13. Odevleri yaparken
dijital okuma yapmak
biiyiik kolaylik
saglamaktadir.

.57

.56

.53

.52

48

Yarar

12
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20. Dijital okuma basili
materyallerden
okumaya oranla daha
konforludur.
12.  Dijjital  araglar
radyasyon yaymaktadir.
Q. Dijital okuma
yapabilmek i¢in dijital
araglari kullanmay1
bilmek gerekir.
4. Dijital okuma etkinlik
cesitliligi sunar.
11. Dijital okuma yapan
kisilerin dijital
giivenlikle ilgili bilgi
sahibi olmas1 gerekir.
2. Dijital okuma
15 yapmak goz sagligimi .55
bozabilir.
3. Dijital okuma
16 sayesinde kodlama .54
egitimi yapilabilir.
33. Dijital  okuma
araglarinin uzun siireli
pile  sahip  olmasi
gerekmektedir.
31.Dijital okumada
18 sayfalarin  yipranmasi .62
s6z konusu degildir.
22. Dijital  okuma
yapmak i¢in zaman
zaman
program/uygulama
yiiklemeyi bilmek
gerekmektedir.
36. Dijital okuma basil
20 kitaplara olan ilgimi 45
azaltmaktadir.
35. Dijital  araglar
21 goriinti parlaklig 42
ayarlamaya uygundur.
Ozdeger 5.463 1.682 1.287
Varyans 17.188 13.441 9.525

10 47

11 .67

12 .66
13 .57

14 .56

Kullanim

17 .66

19 .61

Teknolojik Bilesenler

Tablo 6’da DOAO maddelerinin faktdr yiik degerleri yer almaktadir. Birinci alt 6lgegin
ismi “yarar” olarak belirlenmistir. Yarar alt 6l¢cegindeki maddeler, bireylerin dijital okuma

stirecinden elde ettigi basari, kolaylik, yeni bilgi, beceri, konfor ve kaynak edinme gibi
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kazanimlarn ifade etmektedir. Birinci alt Olgekte 1, 2, 3, 4, 5, 6, 7, 8, 9 ve 10. maddelerin
olusturdugu toplam 10 madde yer almaktadir. Bu alt dlgegin en yliksek faktor yiik degeri .64
en diisiik faktor yiik degeri ise .47 dir.

Ikinci alt lgegin ismi, “kullanim” olarak belirlenmistir. Ikinci alt dlgekte yer alan
maddeler bireyin dijital okuma yaparken yasadig1 goz sagligi tehdidi, radyasyon yayilimi veya
olusabilecek giivenlik aciklar1 gibi kaygilari ifade etmektedir. Ayrica dijital okuma yapmak i¢in
dijital araglarini kullanmay1 bilme 6n kosulu, kodlama ve etkinlik ¢esitliligi maddeleri de bu alt
dlgekte toplanmustir. Ikinci alt dlgek; 11, 12, 13, 14, 15 ve 16. maddelerin yer aldig1 toplam 6
maddeden olugmaktadir. Kullanim alt 6l¢eginin en yiiksek faktor yiik degeri .67, en diisiik
faktor yiik degeri ise .54 tiir.

Ucgiincii alt dlgegin ismi “teknolojik bilesenler” olarak belirlenmistir. Teknolojik
bilesenler alt dlcegindeki maddeler dijital araclarin teknolojik 6zelliklerinden kaynaklanan
yapiy1 ifade etmektedir. Teknolojinin gelisimi ve egitime entegrasyonu ile ortaya ¢ikan dijital
okumanin giincellenme ve gelismeye devam eden yoniinii anlatmaktadir. Ugiincii alt 6lgek 17,
18, 19, 20 ve 21. maddelerin yer aldigi toplam 5 maddeden olugsmaktadir. Bu alt 6l¢egin en
yiiksek faktor yiik degeri .66, en diislik faktor yiik degeri ise .42 dir.

AFA vyapilirken olusturulan faktorlerin toplam varyans: agiklama diizeyleri 6nem
tasimaktadir. Tek faktorlii 6lgeklerin toplam varyansin en az %30’unu agiklamasi ve faktor
sayisi arttikga bu oranmn da artmasi beklenmektedir (Biiyiikoztiirk, 2012). DOAO’ye ait alt
Olceklerin toplam varyansi agiklama yilizdelerine bakildiginda ise yarar alt 6lgeginin %17.188,
kullanim alt 6l¢eginin %13.441, teknolojik bilesenler alt lgeginin ise %9.525 etki giiciine sahip
oldugu goriilmektedir. Ug faktoriin toplam varyansin %40.155’ini acikladig1 gériilmiistiir. Bu
oran c¢ok faktorlii dlgekler icin yeterli olarak yorumlanmaktadir (Scherer, 1988). Olcek
maddelerinin sahip oldugu en diisiik yiik degeri .42 en yiiksek yiik degeri ise .67 olarak
bulunmustur. Ayrica yarar alt 6lgeginin 6zdegeri 5.463, kullanim alt dlgeginin 6zdegeri 1.682

ve teknolojik bilegenler alt 6l¢eginin 6zdegeri 1.287 olarak hesaplanmustir.

Yapilan biitlin analizler sonucunda ii¢ faktorlii yapiya sahip 21 maddeden olusan Dijital
Okuma Alg1 Olgegi (DOAOQ) ortaya ¢ikmistir. Buna gore 21 soruluk dlgekten elde edilebilecek
en yiiksek puan 105 en diisiik puan ise 21°dir. Olgekte yer alan 11, 12, 14, 15, 17, 19 ve 20

numarali maddeler olumsuz kokliidiir. Bu maddeler dl¢iimlerde ters puanlanmaktadir.
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Dogrulayic1 Faktor Analizi (DFA)

Bir 6lgek gelistirme ¢alismasinda AFA’dan sonra kesfedilen faktor yapisini dogrulamak
icin DFA yapilmaktadir. DFA 6nceden belirlenmis bir yapiin dogrulanmasini amaglayan ve
Olcek gelistirme silirecinde biiyiik kolayliklar saglayan bir analiz yontemidir (Yashioglu, 2017).
DFA ile faktorlerin birbiri ile iliskili olup olmama durumu ve faktorleri agiklamadaki yeterlilik
diizeyleri ve 6lgegin yeni drneklemlerde ¢alisip ¢alismadigi kontrol edilmektedir (Erkorkmaz,
Etikan, Demir, Ozdamar & Sanioglu, 2013).

@0 QO
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00000 PPPRRO 00000

Sekil 1. DOAO’ne Ait DFA Kovaryans Matrisi

DFA yapilirken farkli kaynaklarda farkli degiskenler kriter olarak alinmasina ragmen

genel olarak CMIN/DF, CFI, NFI, GFI ve RMSEA degerlerine bakilmaktadir. RMSEA’nin
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.05’ten CMIN/DF’nin 3’ten kii¢iik olmasi1 kabul edilebilir deger olarak tanimlanmaktadir. CFI,
NFI ve GFI degerlerinin ise 0.90’dan biiyiik olmas1 kabul edilebilir, 0.95’ten biiyiik olmas1 ise
iyi uyum olarak yorumlanmaktadir (Koyuncu & Kilig, 2019; Susar-Kirmizi, Kapikiran &
Akkaya, 2021). Elde edilen DFA sonuglarina gore dlgegin Ki kare degeri 244.232, serbestlik
derecesi 185 olarak hesaplanmistir. RMSEA degerinin 0.030 ( RMSEA < 0.05), CMIN/DF
degerinin 1.320 (CMIN/DF < 3) oldugu goriilmiistiir. Ayrica CFI = 0.958, NFI = 0.850, GFI =
0.939 olarak hesaplanmistir. Dogrulayici faktor analizine iligskin kovaryans matrisi Sekil 1’°de

verilmistir.

Sekil 1°deki kovaryans matrisinde ¢izilen faktorler sirasiyla yarar (F1), kullanim (F2)
ve teknolojik bilesenler olarak (F3) siralanmaktadir. Olgegin faktodrlerinin birbiri ile iliskili
oldugunu ve farkli 6rneklemlerde etkili olarak calisacagini DFA sonucunda elde edilen

degerlerin yani1 sira kovaryans matrisi de kanitlamaktadir.
Giivenirlik

Giivenirlik, aragtirmalarin benzer kosullarda benzer katilimcilara uygulandiginda
sonuglarin da benzer ¢ikmasi seklinde tanimlanmaktadir (Guba & Lincoln, 1982). Ercan ve
Kan’a (2004) gore ise giivenirligi, hatalardan arindirilmis benzer ve kararli sonuglar elde edilen
hem Olgme aract hem de 6lgme sonuglariyla baglantili bir 6zellik olarak tanimlamaktadir.
Sosyal bilimlerde genellikle iki tiir giivenirlik belirleme yontemi kullanilmaktadir. Bunlardan
birincisi test-tekrar test yontemidir ve bireylerin ayni teste farkli zamanlarda verdigi yanitlarin
karsilagtirilmasidir. Fakat aragtirmacilarin uygulamada ¢esitli sorunlar yasamasi kaginilmazdir.
Bu nedenle daha sik kullanilan ikinci gilivenirlik belirleme yontemi i¢ tutarlilik testidir

(Yaslioglu, 2017).

DOAO’niin giivenirligini belirleme ydntemi olarak tercih edilen Cronbach’s Alpha i¢
tutarlilik testi, 6l¢egin biitiinii i¢in hesaplanabilecegi gibi bir boliimii veya her madde i¢in ayr1
ayrt da hesaplanabilmektedir (Biiyiikoztiirk, 2012). Cronbach’s Alpha’nin bu 06zelligi
maddelerin veya faktorlerin giivenirlige katkisini da ortaya koymaktadir. Ayrica giivenirligi
olumsuz etkileyen maddeleri belirleyip 6lgekten ¢ikarmak igin firsat sunmaktadir. Cronbach’s
Alpha katsayis1 0 ile 1 arasinda deger almaktadir. Hesaplanan deger 1’e yaklastik¢a dlgiimlerin
giivenirliginin arttig1 belirtilmektedir. Cronbach’s Alpha katsayisina gore giivenirlik yorumlari

Tablo 7°de verilmistir (Kalayci, 2016).
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Tablo 7. Cronbach’s Alpha Katsayisina Iliskin Yorumlar

A katsayisi Yorum

0.80<a<1.00 Yiiksek derecede giivenilirdir.
0.60 <a<0.80 Oldukga giivenilirdir.

0.40 <a<0.60 Givenirlik diisiiktiir.
0.00<0<0.40 Giivenilir degildir.

Tablo 7’ye gore gelistirilen 6lgegin .40 ile .60 arasinda deger almasi giivenirligin diisiik

oldugu anlamina gelmektedir. Olgegin giivenilir olarak kabul edilmesi icin Cronbach’s Alpha

degerinin en az .60 ve lizerinde olmasi1 gerekmektedir. Deger 1°e yaklastikca giivenirligin arttig1

ifade edilmektedir. Dijital Okumaya Iliskin Alg1 Olgeginin giivenirlik analizleri Tablo 8’de

verilmektedir.

Tablo 8. DOAO Verileri Uzerinde Yapilan Analizler Sonucunda Elde Edilen Ortalama,
Standart Sapma, Madde Silinme Alpha Degerleri ve Cronbach’s Alpha Degerleri

Alt Madde S
Olg. I\N/Igdde Ortalama Ss Silinme gggeglgegm “
A Degeri
30 3.2779 1.23879 841
34 3.1433 1.21867 .843
24 3.1318 1.28646 .845
14 3.1261 1.26452 .844
27 3.0057 1.27305 .848 794
10 3.0573 1.30302 .844 '
16 3.2292 1.23370 .843
25 2.9885 1.27977 .844
s 13 3.0602 1.34307 .842
$ 20 2.8797 1.21408 845
12 3.5100 1.49252 .842
9 3.4097 1.44875 .842
4 3.2464 1.20202 .844 794
g 11 3.4556 1.37982 .844 '
= 2 3.3438 1.42306 .847
Q 3 3.2493 1.28577 .846
33 3.1948 1.35055 .847
X 5 31 3.6074 1.41951 .843
% E 22 3.3553 1.28424 .842 622
g & 36 2.8625 1.34485 .856
24a 35 3.2521 1.25237 .842
Tiim maddeler icin Cronbach’s Alpha degeri .851
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Dordiincii sinif 6grencilerinden elde edilen veriler iizerinde Cronbach’s Alpha i¢
tutarlilik testi yapilmistir. Analiz sonucunda 10 maddeden olusan yarar alt dlgeginde yer alan
maddelere iliskin Cronbach’s Alpha katsayisi a = .794, 6 maddeden olusan kullanim alt
Olceginde yer alan maddelere iligkin Cronbach’s Alpha katsayist o = .724, 5 maddeden olusan
teknolojik bilesenler alt 6lgeginde yer alan maddelere iliskin Cronbach’s Alpha katsayis1 a =
.622 olarak hesaplanmistir. Alt 6lgekten elde edilen degerler Tablo 7’ye gore yorumlandiginda
faktorlerin kendi igerisinde yeterli diizeyde giivenirlige sahip oldugunu gostermektedir.
DOAO’nin biitiinii i¢in hesaplanan Cronbach’s Alpha katsayis1 ise o =.851’dir. Buna gore
Olciimlerin yliksek derecede giivenilir oldugu sdylenebilir. Ayrica Tablo 8’de maddelerin
ortalama ve standart sapma puanlari ile silinmesi durumunda 6l¢egin gilivenirligine etkisi de
verilmigtir. Ortaya ¢ikan degerler maddelerin her birinin giivenirlige katki sagladigini ve
dlgekten ¢ikarilmamasi gerektigini gdstermektedir (Dijital Okumaya iliskin Alg1 Olgegi’nin
son hali i¢in Bkz. EK-1).

TARTISMA VE SONUC

Bu calisma ile ilkokul 6grencilerinin dijital okumaya iligkin algilarin1 belirlemeye
yonelik bir dlgme arac1 gelistirilmistir. DOAO, 21 maddeden olusmakta ve ii¢ alt dlgekten
meydana gelmektedir. “Yarar” alt 6l¢egi 10, “kullanim” alt 6lcegi 6, “teknolojik bilesenler” alt
olcegi ise 5 maddeden olusmaktadir. Olgekte yer alan maddelerin faktor yiik degerleri
incelendiginde en diisiik faktor yiik degerinin .42, en yiiksek faktor yiik degerinin ise .67 oldugu
goriilmiistiir. Gegerlilik testleri yapilirken 6lgegin farkli 6rneklemlerde de uygun sekilde ¢alisip
caligmadigin test etmek i¢cin AFA sonrasinda DFA yapilmistir. DFA analizi sonuglarina gore
alt Olgekler birbiri ile uyum igerisindedir ve Olgek farkli Srneklemlerde uygun sekilde

calismaktadir.

Olgegin giivenirligini belirlemek icin sosyal bilimlerde siklikla kullanilan Cronbach’s
Alpha i¢ tutarlilik testi yontemi tercih edilmistir (Yaslioglu, 2017). Cronbach’s Alpha testi ile
6lgegin tiim maddelerinin giivenirliginin yani sira alt 6l¢eklerin kendi igerisindeki giivenirligi
ayr1 ayr1 hesaplanmistir. Yapilan hesaplamalar sonucunda “yarar” alt 6l¢eginin giivenirligi
a=.794, “kullamim” alt Olgeginin giivenirligi o=.724, “teknolojik bilesenler” alt dlgeginin
giivenirligi o=.622 olarak tespit edilmistir. Olcegin biitiiniinden elde edilen Cronbach’s Alpha
degeri ise a=.851 dir. Hesaplanan degerler DOAO niin yiiksek derecede giivenilir bir 6lgme

aract oldugunu gostermektedir (Kalayci, 2016). Bu baglamda 6lgek maddelerinin ¢ikarilmasi
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durumunda giivenirlige etkisi incelenmistir. Fakat maddelerin her birinin giivenirlige katkisi

oldugu fark edilerek 6l¢ekten madde ¢ikarilmamustir.

DOAO, “Kesinlikle Katilmiyorum (1 Puan), Katilmiyorum (2 Puan), Biraz Katiliryorum
(3 Puan), Katiliyorum (4 Puan) ve Kesinlikle Katiliyorum (5 Puan)” seklinde segeneklerden
olusan 5’li Likert tipinde hazirlanmistir. 21 maddelik 6lgekten alinabilecek en yiliksek puan
(21x5) 105, en diisiik puan ise (21x1) 21°dir. Olgekte yer alan 1, 4, 6, 7, 12, 18, 21 numarali
maddeler olumsuz anlamli oldugu igin ters puanlanmaktadir. Olgekten elde edilecek puanlarin
yiiksek olmas1 6grencilerin dijital okuma algisinin olumlu yonde oldugu, diisiik olmasi ise

olumsuz yonde oldugu anlamina gelmektedir.

Alan yazm incelendiginde okumaya yonelik tutumlart Slgmek amaciyla cesitli
Olgeklerin gelistirildigi ve Tirkceye uyarlandigi goriilmektedir (Cakiroglu & Palanci, 2015;
Giines & Susar Kirmizi, 2014; Karahan, 2018; Kobul & Kayaoglu, 2023; Kocaarslan, 2016;
Sarar Kuzu & Dogan, 2015; Yurdakal & Susar Kirmizi, 2019). Yurdakal & Susar Kirmizi
(2019), ilkokul dordiincii sinif 6grencilerinin okumaya yonelik tutumlarini belirlemek amaciyla
yaptiklar1 calismada 28 sorudan olusan 3’lii Likert tipinde bir 6lgme araci gelistirmislerdir.
Olgek 4 alt boyuttan olusmaktadir. Yapilan i¢ tutarlilik testi sonucunda .853 diizeyinde
giivenilir bir 6l¢me araci oldugu goriilmiistiir. Henk ve Melnick’in (1995) gelistirdigi 32 madde
ve 4 faktorlii bir yapidan olusan okur 6z algis1 6l¢egi Yayli ve Duru (2008) tarafindan Tiirkgeye
uyarlanmistir. Olgegin Tiirkce gevirisi 5 faktdrden ve biri genel olmak iizere 31 maddeden
olusmaktadir. Yapilan DFA’dan elde edilen veriler 6lgegin yeterli gegerlige, Cronbach’s Alpha

degeri (.91) ise yeterli giivenirlige sahip oldugunu gostermektedir.

Karahan (2018), 5 ve 6. smif 6grencilerinin okumaya yonelik tutumlarini 6lgmeyi
amaclayan 26 maddeden olusan bir 6l¢ek gelistirmistir. Yapilan faktér analizi sonucunda
Olcegin tek alt boyuttan olustugu ve faktor yiikk degerlerinin .50°nin iizerinde oldugu
goriilmiistiir. Benzer olarak Cakiroglu ve Palanci (2015) da ortaokul 6grencilerinin okumaya
yonelik tutumlarini belirlemeyi amaglayan McKenna ve Kear (1990) tarafindan gelistirilen
Olcegi Tiirkgeye uyarlamistir. Olusturulan okuma tutumlar1 6lgegi 20 maddelik ve 3’1 Likert
tipindedir. Yapilan AFA sonucunda toplam varyansin %52.26’sin1 acikladigi ve DFA sonucuna

gore uyum indeksinin kabul edilebilir sinirlar igerisinde oldugu goriilmiistiir.

Glines ve Susar Kirmizi (2014), degisen kitap okuma bi¢gimi ve okuma
aliskanliklarindan yola ¢ikarak e-kitap okuma siirecine odaklanmiglardir. Arastirmacilar,

ortadgretim 6grencilerinin e-kitap okumaya yonelik tutumlarini incelemek amaciyla bir 6lgme
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araci gelistirmistir. Giinliik yasam igerisinde aktif olarak e-kitap okuyan dgrencilerle yiiriitiilen

caligma sonucunda iki alt boyuttan olusan 26 maddelik bir 6l¢ek gelistirilmistir.

Gilinlimiizde bireylerin bilgiye ulagmak i¢in kullandig1 yollardan biri dijital okumadir.
Alan yazinda okuma ile ilgili ¢esitli kaynaklar ve 6lgek gelistirme calismalar1 (Celiktiirk &
Yamag, 2015; Cogmen & Saracaloglu, 2010; Karadeniz, 2014; Karahan, 2018; Karatay, 2009;
Kasap & Susar Kirmizi, 2017; Kurnaz, 2019; Ogurlu, 2014; Susar Kirmizi, 2012; Tiirkel,
Ozdemir & Akbulut, 2017; Yurtbakan, 2024) bulunmasina ragmen teknolojinin ilerlemesi ile
yayginlasan ve hemen her yastan okuyucunun kullandig1 dijital okumaya iliskin alg1 6lgegine
rastlanmamistir.  Gelistirilen Olgme aracinin  bu alandaki gereksinimi karsilayacagi
diisiiniilmektedir. DOAO ile 6grencilerin dijital okumaya iliskin algilar1 belirlenmekte ve
okuma stirecini etkileyen degiskenlerden biri ile ilgili veri elde edilmektedir. Dijital okuma
caligmalarinin son yillarda 6nem kazandig1 6zellikle ilkokul 6grencileri arasinda oldukga
yayginlastig1 gbz online alinirsa arastirmanin alana katkisi ortaya ¢ikmaktadir. Dijital okumanin
ilkokul ¢ocuklar1 iizerindeki olumlu ve olumsuz etkilerini degerlendirmeye yardimci olan
Olcme araglarinin varligi konuya iliskin bilimsel veriler elde edilmesi agisindan Onem

tasimaktadir.
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EKLER
EK1
Sevgili Ogrenci;
Bu olcekle siz ilkokul 4. Smif &grencilerinin  “Dijital Okumaya Yonelik Algilarinin”
belirlenmesi amaglanmaktadir. Asagidaki sorulara zaman ayirip yanit verirseniz bize bu konuda

yardimci olursunuz. Olgek Likert tipinde olup her soru igin sadece bir segenegin isaretlenmesi

gerekmektedir. Yanitlariniz dogru veya yanlis olarak degerlendirilmeyecektir._Liitfen adinizi

vazmayiniz. Katkilarinizdan dolavi tesekkiir ederiz.

NOT: Bu élcekte “Dijital Okuma” ile veri ya da bilginin dijital ara¢larla okunmasi eylemi

kastedilmektedir. Dijital okumayr geleneksel okumadan ayiran en belirgin ozellik ise eylemin

dijital bir aygitta, ekran iizerinde yapilryor olmasidir.
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DIJITAL OKUMAYA iLiSKiN ALGI OLCEGI
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1 Dijital okuma yapmak goz sagligini bozabilir.
2 Dijital okuma sayesinde kodlama egitimi yapilabilir.
3 Dijital okuma etkinlik ¢esitliligi sunar.
4 Dijital okuma yapabilmek icin dijital araglart kullanmay1
bilmek gerekir.
5 Dijital metinlere ulasmak basili kitaplara goére daha
ekonomiktir (maddi agidan).
Dijital okuma yapan kisilerin dijital gilivenlikle ilgili
6 R .
bilgi sahibi olmasi gerekir.
7 Dijital araglar radyasyon yaymaktadir.
g Odevleri yaparken dijital okuma yapmak biiyiik kolaylik
saglamaktadir.
9 Diyjital okuma yaparken kelimelerin anlamlari daha
kolay 6grenilmektedir.
10 Gorsel ve isitsel destekleyicileri sayesinde dijital
metinleri anlamlandirmak daha kolaydir.
Dijital okuma basili materyallerden okumaya oranla
11
daha konforludur.
12 Dijital okuma yapmak i¢in zaman zaman
program/uygulama yiliklemeyi bilmek gerekmektedir.
13 | Dijital ortamlar kitaplara gore daha giincel bilgiler igerir.
14 Ayn1 okuma siiresinde dijital ortamlarda kitaplara oranla
daha ¢ok bilgi edinilir.
15 | Dijital okuma zihni gelistirir.
Dijital ortamlarda ¢ok daha genis bir igerik
16
bulunmaktadir.
17 Dijital okumada sayfalarin yipranmasi s6z konusu
degildir.
18 Dijital okuma araglarinin uzun siireli pile sahip olmast
gerekmektedir.
19 | Dijital okuma akademik basariyi arttirir.
20 | Dijital araglar goriintii parlakligi ayarlamaya uygundur.
21 | Dijital okuma basili kitaplara olan ilgimi azaltmaktadir.

Yarar Alt Olgeginde Yer Alan Maddeler: 5, 8, 9, 10, 11, 13, 14, 15, 16, 19.
Kullanim Alt Olgeginde Yer Alan Maddeler: 1, 2, 3, 4, 6, 7.
Teknolojik Bilesenler Alt Olgeginde Yer Alan Maddeler: 12, 17, 18, 20, 21.

Olumlu Maddeler: 2, 3, 5, 8, 9, 10, 11, 13, 14, 15, 16, 17, 19, 20.

Olumsuz Maddeler: 1, 4, 6, 7, 12, 18, 21.
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EXTENDED SUMMARY
Introduction

Although it is seen that concepts such as screen reading, screen reading, online reading
are used in the literature, digital reading expresses the action in the most accurate way in terms
of inclusiveness and meaning. Digital reading emerges as a technology-based process in which
reading skills from printed materials are transferred to the screen. However, digital reading also
requires some additional skills such as using digital tools, opening pages, resizing and rotating
the text as a requirement of the environment in which the text is located. It basically includes
three dimensions: finding and using digital content, creating digital content, and transmitting or
sharing digital content. With the developing technology, digital reading is increasing its
prevalence. The rate of reading printed materials in the libraries of countries such as the USA,
Canada, the United Kingdom and Australia is decreasing, and the number of virtual
memberships is increasing. With the COVID-19 epidemic, societies have given importance to
living more isolated and social relations have decreased. These factors have led to the
acceleration of digitalization. Virtual environments have started to be used as an option for

purposes such as learning, spending time, socializing and communication.

With the effect of technological advances, digital reading is progressing without further
work and without considering reader needs. Digital reading has become a habit among readers
without accurate measurements and without the opportunity to observe the results. Therefore,
there has not been a process that takes into account the experiences of the readers and evolves
according to the feedback received. In this study, a measurement tool was developed in order

to accurately determine the digital reading perceptions of primary school students.
METHOD

The research carried out the scale development process in eight steps. These; clearly
determining what is to be measured (knowing the theoretical structure), creating an item pool,
determining the format of the measurement tool, submitting the items to expert opinion,
ensuring content validity, applying the scale, evaluating the items, and giving the final shape to
the scale. The open-ended question form, which was created to determine the students’ views
on digital reading, was applied to 138 students. In the light of the data obtained and the
literature, an item pool consisting of 74 judgments was created. After receiving expert opinion,

a 39-item five-point Likert type candidate scale was created. The pilot application of the
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candidate scale was conducted with the participation of fourth grade students who use digital

reading effectively. 349 valid forms obtained as a result of the application were analyzed.
FINDINGS

The collected data provides the necessary prerequisites for factor analysis. As a result
of the exploratory factor analysis, it was determined that the scale had a 3-factor structure. 18
items with a factor load value of .40 and below were excluded from the candidate scale. With
the remaining 21 items, it was understood that there was no overlapping item among the factors
of the scale and the exploratory factor analysis was completed. After confirmatory factor
analysis, it was understood that the scale could be used in different samples. The reliability of
the measurement results was tested with the Cronbach's Alpha method. Accordingly, the scale

was found to be highly reliable. All items that make up the scale contribute to reliability.
Discussion and Results

When the literature is examined, it is seen that various scales have been developed or
translated into Turkish in order to measure students' attitudes towards reading. The scales used
are generally of the Likert type and multi-factor structure. In this respect, the measurement tool
developed is similar to the scales used in the literature. However, it is seen that the perception
of digital reading has been neglected in previous studies. This study is important in terms of

determining the neglected digital reading perception.

Digital reading studies have gained importance in recent years, especially among
primary school students. Scale development studies on this subject are important to understand
and give direction to the current situation. With the measurements to be made, the positive and
negative effects of digital reading on primary school children will be evaluated. For this

purpose, a perception scale of digital reading consisting of 21 items was developed.

The scale is in the three-factor structure and five-point Likert type. The lowest score that
can be obtained from the scale is 21 and the highest score is 105. It is assumed that those who
score high on the scale have a positive perception of digital reading. There are positive and
negative rooted items in the scale and they are scored by taking them into account..
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Egitim Calisanlarimin Kayg Diizeyinin Is Tatminine Olan EtKisi

Ozet: Bu arastirmanin amaci, egitim sektoriinde calisan bireylerin kaygi diizeylerinin is tatmini {izerindeki etkisini
incelemektir. Arastirmada iligkisel tarama yontemi kullanilmistir. Arastirmanin evrenini Tiirkiye genelindeki tim
egitim c¢aliganlar1 olustururken Orneklemini ise Tirkiye’nin batisindaki bir ildeki 110 egitim c¢alisani
olusturmaktadir. Arastirmada Durumluk ve Siirekli Kaygi Envanteri ve Is Tatmini Olcegi kullanilmistir.
Aragtirmanin verileri SPSS programu ile analiz edilmistir. Arastirmada frekans analizi, t-testi ve ANOVA gibi
istatistiksel yontemler kullanilarak sonuglar detayli sekilde degerlendirilmistir. Arastirma sonuglari, yiiksek kaygi
diizeylerinin ig tatminini diislirdiigiinii ve ¢alisanlarin ig yerinde yasadiklart memnuniyeti ciddi oranda azalttigini
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INTRODUCTION

Anxiety is a natural emotional response to uncertainties, high expectations, and
challenges encountered in professional life (Lazarus & Folkman, 1984). It emerges as a result
of employees’ cognitive and emotional reactions to stress factors within the workplace (Lazarus
& Folkman, 1984). Spielberger (1983) categorizes anxiety into two dimensions: "state anxiety"
and "trait anxiety," emphasizing how these dimensions influence employees' ability to cope
with stress. State anxiety refers to an individual’s reaction to specific events or situations,
whereas trait anxiety is considered a general personality characteristic. Sustained levels of trait
anxiety can have long-term effects on employees’ professional performance and job satisfaction
(Freud, 1920; Rogers, 1951). Understanding the dynamics of anxiety and its impact on
workplace outcomes is crucial for developing effective strategies to enhance employee well-

being and organizational productivity.

Empirical studies focusing on the educational sector reveal that factors such as
classroom management, student achievement, and school administration significantly
contribute to teachers’ anxiety, thereby negatively affecting their job satisfaction (Klassen &
Chiu, 2010). Furthermore, organizational stressors, including insufficient social support,
excessive workloads, and role ambiguity, exacerbate anxiety, leading to decreased employee
motivation and diminished overall satisfaction (Kahn & Byosiere, 1992). Anxiety has been
identified as a critical determinant of job satisfaction, motivation, and workplace performance
(Hobfoll, 2001). In human-centered professions such as education, elevated anxiety levels can
exert a direct and substantial impact on job satisfaction while simultaneously increasing the
likelihood of professional burnout (Sonnentag & Fritz, 2007). The lack of adequate social
support systems is a pivotal factor contributing to heightened anxiety among educational
workers. In particular, perceptions of low social support within the education sector further
complicate the interplay between occupational anxiety and job satisfaction (Friedman, 2000).
Additionally, Kahn and Byosiere (1992) highlight role ambiguity, job insecurity, and
unfavorable working conditions as key organizational factors that intensify workplace anxiety.

Childhood trauma and genetic predisposition are critical determinants of individuals'
anxiety levels (Acat & Hisar, 2023; Harmanci, Akdeniz, Giiltekin Ah¢1 & Dalmus, 2021; Karal,
2023; Terzioglu, Celikay Soyler & Menekse, 2023). Such early-life experiences can impair an
individual’s ability to manage stress in later stages of life, often contributing to the development

of chronic anxiety. Beyond these intrinsic factors, the escalating social and economic pressures
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characteristic of modern society also emerge as significant external contributors to elevated
anxiety levels among employees (Ceylan, Giil & Oksiiz, 2016; Gokge, 2022). These insights
highlight the complex interplay between personal vulnerabilities and external stressors in
shaping anxiety. Addressing both dimensions is essential for developing effective interventions

aimed at reducing anxiety and fostering resilience in professional and social contexts.

The relationship between anxiety levels and job satisfaction among employees in the
education sector has been found to be significant. However, the intricate nature of this
relationship highlights the necessity for implementing more comprehensive strategies within
workplace settings. Policies designed to mitigate anxiety and enhance job satisfaction are
essential for promoting both individual well-being and organizational success (Judge & Church,
2000). Specifically, establishing a flexible and supportive work environment that meets
employees’ social and emotional support needs can substantially improve job satisfaction levels
(Schaufeli & Bakker, 2004). These findings underscore the importance of adopting proactive

measures to cultivate a healthier and more productive organizational climate.

Job satisfaction represents employees' overall sense of contentment and happiness with
their work. Locke (1976) conceptualizes job satisfaction as an emotional reaction to one's job,
highlighting its pivotal role in fostering motivation and organizational commitment. Employees
who experience high levels of job satisfaction are more likely to exhibit enhanced performance
and demonstrate lower turnover tendencies (Robbins & Judge, 2013).

Herzberg’s (1968) two-factor theory classifies the factors influencing job satisfaction
into hygiene factors and motivation factors. Hygiene factors address basic needs such as salary,
job security, and working conditions, while motivation factors encompass intrinsic elements
such as a sense of achievement and the nature of the work itself. These factors collectively
determine job satisfaction by aligning with the extent to which employees' expectations are
fulfilled. Spector (1997) argues that job satisfaction is influenced not only by job characteristics
but also by individual differences and cultural contexts. Personal values, motivation levels, and
cultural backgrounds significantly shape employees’ perceptions of job satisfaction.
Furthermore, job satisfaction plays a pivotal role in enhancing individuals' overall quality of
life and work-life balance. High levels of job satisfaction not only increase life satisfaction but

also boost organizational productivity (Warr, 2007).

Judge and Klinger (2008) highlight the critical role of individual personality traits in

shaping job satisfaction, emphasizing that individuals with neurotic tendencies are more
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susceptible to experiencing lower levels of satisfaction. The body of literature examining the
relationship between anxiety and job satisfaction is extensive, with numerous studies
demonstrating the significant impact of anxiety on job satisfaction (Eyitmis & Yildirim, 2022;
Kahn, Wolfe, Quinn, Snoek & Rosenthal, 1964; Karadag Ak & Diken, 2020; Nese &
Giindogan, 2023; Schaufeli & Bakker, 2004; Uriin & Safak Oztiirk, 2020). These studies
consistently reveal that anxiety levels directly influence employees’ performance, overall
satisfaction, and job satisfaction. Elevated anxiety is particularly associated with reduced
workplace productivity and a decline in job satisfaction, underscoring its adverse effects on
both individual well-being and organizational outcomes. The present study seeks to explore the
relationship between anxiety and job satisfaction among professionals in the education sector,

aiming to provide valuable insights into this multifaceted interaction.
METHODOLOGY
Research Design

This study adopts a correlational survey model to examine the relationship between job
satisfaction and anxiety levels among individuals employed in the education sector. The
correlational survey model is designed to identify the existence and strength of relationships
between two or more variables (Karasar, 2005). Rather than focusing on establishing cause-
and-effect relationships, this model seeks to explore the direction and magnitude of the
relationships between variables (Creswell, 2012). In this research, job satisfaction and anxiety
levels are treated as the primary variables, and the statistical analysis aims to elucidate the

nature and strength of their interaction.
Population and Sample

The target population for this study includes all educational workers across Tiirkiye,
with the sample drawn from 110 individuals employed in schools located in province in western
Tiirkiye. To investigate the relationship between job satisfaction and anxiety levels among
school employees, a total of 384 survey forms were distributed, of which 110 were completed
and returned, forming the basis for analysis.
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Gender, Age, and Education Level Distributions

Gender
Age
Education Level

o

According to Figure 1, 64.5% of the participants are female (n=71), while 35.5% are
male (n=39). Regarding age distribution, the largest proportion of participants falls within the
25-35 age group, accounting for 44.5% (n=49). This is followed by the 36-45 age group at
31.8% (n=35). Participants aged 46-50 constitute 12.7% (n=14), while those aged 51 and above
represent 9.1% (n=10). The lowest representation is observed among participants under the age
of 25, accounting for 1.8% (n=2). In terms of educational background, the majority of
participants, 77.3% (n=85), hold a bachelor’s degree, followed by 17.3% (n=19) with a master’s
degree. Associate degree holders make up 1.8% (n=2), while high school graduates constitute

2.7% (n=3). The lowest representation is observed among participants with primary education,

Figure 1: Gender, Age, and Educational Background of Participants

accounting for 0.9% (n=1).
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Figure 2: Job Roles and Years of Experience of Participants
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An evaluation of participants based on their job roles reveals that 1.8% serve as
principals, 6.4% as assistant principals, 0.9% as administrative staff, 61.8% as tenured teachers,
2.7% as contract teachers, 20.9% as substitute teachers, and 5.5% occupy other roles. Regarding
years of service, 21.8% of the participants have 1-3 years of experience, 31.8% have 4-6 years,

24.5% have 7-9 years, and 21.8% have been working for 10 years or more.

Distributions of Various Demographic Characteristics
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Figure 3. Marital Status, Number of Children, Spousal Employment, Income Levels,
Childhood Residence, and Sibling Count of Participants

The demographic analysis of participants reveals that 72.7% are married, while 27.3%
are single. Regarding the number of children, 35.5% have no children, 62.7% have three
children, and 1.8% have four or more children. In terms of spousal employment, 60.9% of
participants reported having employed spouses, 15.5% reported unemployed spouses, and
23.6% indicated they do not have a spouse. Income levels show that 20% earn between 11,000-
20,000 TL, 46.4% earn between 21.000-40.000 TL, and 33.6% earn over 41.000 TL. When
examining childhood residence, 10.9% of participants grew up in villages, 2.7% in towns,
22.7% in districts, 25.5% in provinces, and 38.2% in metropolitan areas. Lastly, sibling count
data indicates that 4.5% have one sibling, 25.5% have two, 29.1% have three, and 40.9% have
four or more siblings, including themselves. These demographic characteristics provide
essential context for understanding the relationships between participants’ personal

backgrounds, anxiety levels, and job satisfaction.
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Distributions of Parental Education Levels and Career Choice
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Figure 4. Educational Levels of Parents and Career Choices of Participants

The analysis reveals that 3.6% of participants' fathers are literate without formal
education, 84.5% have primary or secondary education, and 11.8% have higher education. For
mothers, 19.1% are literate without formal education, 75.5% have primary or secondary
education, and 5.5% have higher education. Additionally, 89.1% of participants reported that
they willingly chose their professions.

Before initiating the data analysis process, the normality of the data distribution was

examined to ensure its suitability for further statistical procedures.

Statistical Analysis of Job Satisfaction and Anxiety Levels

Values

=0.25

=0.50

-0.75

Job Satisfaction Anxiety Level
Dimensions

Figure 5. Skewness and Kurtosis Values and Kolmogorov-Smirnov Test Results

The analysis revealed that the skewness and kurtosis values for both job satisfaction and
anxiety levels fall within the acceptable range of -2 to +2, indicating a normal distribution.
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Additionally, the Kolmogorov-Smirnov test confirmed that the data adheres to a normal
distribution. Based on these results, parametric tests were employed in the analysis process, as
the data met the necessary assumptions for such statistical methods. This approach ensures the

validity and reliability of the findings derived from the dataset.
Data Collection Tools

The State-Trait Anxiety Inventory adapted into Turkish by Ayaz, Bilgin, and Mollaoglu
(2017) and the Job Satisfaction Scale adapted into Turkish by Keser and Ongen Bilir (2019)

were used in the study.
FINDINGS

Descriptive Analyses of the Trait Anxiety Inventory

Generally, | am in a good mood.

| usually get tired quickly.

| usually cry easily.

| want to be as happy as others.

| miss opportunities because | cannot decide quickly.

| feel rested.

| am generally calm, composed, and cool-headed.

| feel problems are piling up beyond my ability to cope.
| worry about trivial matters.

| am usually happy.

| take everything seriously and worry.

Statements

| usually lack self-confidence.

| generally feel safe.

| avoid difficult and stressful situations.
| usually feel sad.

| am generally satisfied with my life.

Random thoughts bother me.

| take disappointments seriously and never forget them.

| am reasonable and decisive.

Lately, issues on my mind have been bothering me.

0 1 2 3 4 5
Mean Score

Figure 6. Descriptive Analysis of the Trait Anxiety Inventory

Figure 6 offers critical insights into participants’ psychological states, behaviors, and
emotional well-being. The findings indicate that participants predominantly perceive
themselves as "rational and determined" (Mean = 3.97), demonstrating a high degree of
consensus regarding this positive trait. Interestingly, they also expressed significant agreement
with the statement "I generally lack self-confidence™ (Mean = 3.91), revealing a complex

interplay between self-assurance and rationality. The statement "I feel rested” received the
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lowest mean score (Mean=2.50), indicating a notable deficit in perceived restfulness among
participants. Statements reflecting positive psychological states, such as "I am generally
happy," exhibited higher mean scores, whereas items addressing psychological challenges, such
as "l am disturbed by trivial thoughts,” showed comparatively lower mean scores and greater
variability in responses, as indicated by broader standard deviations. This suggests pronounced
individual differences in participants' mental states. The findings highlight the importance of
tailoring support mechanisms to meet the specific needs of individuals. The observed low levels
of restfulness and mental strain underscore the necessity for interventions targeting work-life
balance and stress management. These results call for organizational strategies to enhance
employee well-being by addressing both physical and psychological dimensions of workplace

satisfaction.
Descriptive Analysis of the Job Satisfaction Survey

Figure 7 provides a comprehensive assessment of the strengths and weaknesses in
educational employees' job satisfaction and workplace perceptions. A notable strength is the
sense of purpose employees associate with their roles and the robust social connections within
the workplace, which positively influence overall job satisfaction. For instance, high mean
scores for statements such as "l feel proud of the work | do" (Mean = 4.05) and "l enjoy my
job" (Mean = 3.93) indicate that employees derive meaning and value from their work, fostering
greater organizational commitment. Conversely, areas of dissatisfaction are evident in low
mean scores for statements like "I am satisfied with my salary increases” (Mean = 1.89) and
"People in this workplace get promoted as quickly as in other organizations™" (Mean = 2.14).
These findings reflect dissatisfaction with salary policies and career advancement opportunities,
which represent critical challenges for employee satisfaction. Perceptions of managerial
behavior exhibit mixed results. While some employees expressed positive views about their
managers, as reflected in the statement "I like my manager" (Mean = 3.49), others perceived
managerial behavior as unfair, as evidenced by the statement "My manager is unfair to me"
(Mean = 3.75). These findings suggest variability in how managerial actions are perceived
across the organization. Strong interpersonal relationships and effective communication were
evident in high mean scores for statements such as "I like the people | work with" (Mean =
3.77) and "I think communication in my workplace is good" (Mean = 3.71). These results

highlight the positive influence of strong social bonds and clear communication on employee
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satisfaction. However, challenges related to workplace clarity and policy implementation were
identified.

| feel | am paid fairly for my work.

I have very little chance of promotion.

My manager is competent at their job.

| am dissatisfied with the benefits and allowances provided.

| am recognized when | do my job well.

Rules at my workplace make it hard to perform well.

I like the people | work with.

Sometimes, | find my job meaningless.

Communicaticn at my workplace is good.

Salary increases at my workplace are minimal.

Promotion opportunities are given to those who excel.

My manager is unfair to me.

Benefits at my workplace are as good as other companies.

| feel dissatisfied with my work.

Efforts for good work are rarely obstructed by formalities.

I have to work extra hard due to others' incompetence.

| enjoy the tasks | perform at my workplace.

The goals of my workplace are unclear.

Statements

Considering my salary, | feel unappreciated.

People in this workplace get promoted as fast as elsewhere.
My manager shows little interest in employees' feelings.
Allowances and benefits are fair.

Employees are rarely rewarded at my workplace.

I have too much work to handle.

I like my coworkers.

| often feel unaware of what is happening at my workplace.
| feel proud of the work | do.

| am satisfied with my salary increases.

There are benefits and allowances we are not provided.

| like my manager.

I have to deal with too much paperwork and similar tasks.

I do not feel adequately rewarded.

I don't think | have sufficient chances of promotion.

There is too much cenflict and fighting at my workplace.

I like my job.

My tasks are not clear enough.

0 1 2 3 4 5
Mean Score

Figure 7. Descriptive Analysis of the Job Satisfaction Survey

For instance, the statement "The tasks | need to complete are not clearly defined" (Mean
= 3.75) suggests ambiguity in job roles, while "There are additional benefits we do not receive
in this workplace” (Mean = 3.16) indicates a perceived lack of equitable benefit distribution.
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These issues point to a need for enhanced organizational transparency and clearer procedural

guidelines.

t-Test Analysis of the Source of Differences in Job Satisfaction and Anxiety Levels

by Gender

Detailed T-Test Results for Job Satisfaction and Anxiety Levels by Gender

= 0.212v@aa) 3.40
SD: P 60

3.0r

25

20F

Mean Score

1.5}

10}

0.5

0.0

Job Satisfaction Anxiety Level

Variables

Figure 8. t-Test Analysis of Job Satisfaction and Anxiety Scores by Gender

Figure 8 examines gender-based differences in job satisfaction and anxiety scores
among participants. The analysis reveals that female participants exhibit slightly higher mean
scores for job satisfaction compared to males. However, this difference is not statistically
significant, as indicated by a p-value of 0.197. This finding suggests that the observed variation
may be due to random fluctuations rather than a systematic difference, affirming the absence of
a meaningful gender-based disparity in job satisfaction levels. Similarly, female participants
demonstrate marginally lower anxiety scores than their male counterparts, potentially indicating
that women might be employing more effective strategies to cope with workplace stress.
Conversely, male participants display slightly higher mean scores for anxiety. Nevertheless, the
p-value of 0.312 confirms that this difference is not statistically significant, underscoring that
no substantial variation exists between genders in terms of anxiety levels. In conclusion, the
results indicate no statistically significant differences between male and female participants in
either job satisfaction or anxiety scores. These findings underscore the importance of addressing
broader individual and organizational factors influencing these variables rather than attributing
differences to gender. This approach is essential for the development of inclusive and evidence-

based workplace strategies aimed at enhancing employee well-being across all demographics.
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ANOVA Analysis of Employees’ Job Satisfaction Levels by Income Groups

Mean Job Satisfaction by Household Income Levels

4.0 ---- Overall Mean Satisfaction (3.29)

3.5 p = 0.603 (ns)

3.0

25

20

Mean Satisfaction Score

1.0

0.5

0.0

11k-20k 21k-40k 4lk+
Household Income Groups

Figure 9. ANOVA Analysis of Job Satisfaction Levels Based on Employee Income

Figure 9 demonstrates that there are no statistically significant differences in job
satisfaction levels across various income groups. This finding suggests that income alone does
not play a decisive role in determining employees' satisfaction with their jobs. While financial
compensation remains an important factor, it is evident that it is not sufficient on its own to

enhance overall job satisfaction

ANOVA Analysis of School Employees' Job Satisfaction Levels by Number of
Children

Mean Job Satisfaction by Number of Children

--- Overall Mean Satisfaction (3.29)

Significant Pair: 1-3
p = 0.004 (Significant)

Mean Satisfaction Score

No Children (1) 1 Child (2) 2 Children (3)

Number of Children Groups

Figure 10. ANOVA Analysis of Job Satisfaction Levels Based on the Number of Children

3 Children (4) 4+ Children (5)
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Figure 10 reveals a statistically significant difference in job satisfaction levels among
school employees based on the number of children they have (F = 3.293; p < 0.05). Results
from the Scheffe post-hoc test indicate that employees with three children report the highest job
satisfaction levels (M= 3.97), exceeding those with four or more children (M = 3.71). Similarly,
employees with two children (M = 3.38) demonstrate higher satisfaction compared to those
with one child (M = 3.21) or no children. A significant relationship is observed between
employees with no children and those with three children, with the latter group exhibiting
substantially higher satisfaction levels. These findings suggest that having two or three children
positively influences job satisfaction, potentially by enhancing employees' motivation and sense
of purpose in their professional lives. Employees without children report the lowest job
satisfaction levels, a trend that may reflect unique stressors faced by this group or perceptions
of reduced workplace support. In contrast, the highest satisfaction levels observed among
employees with three children may underscore the beneficial role of family dynamics, such as

emotional fulfillment and stronger social support, in fostering greater workplace satisfaction.
The Relationship Between Job Satisfaction and Anxiety Levels Among Employees

Combined Analysis: Hexbin, Scatter, and Regression

Hexbin Density

Data Points
= Regression Line
3.0
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Figure 11. Graphical Analysis of the Relationship Between Job Satisfaction and Anxiety
Levels

Figure 11 demonstrates a positive correlation between job satisfaction and anxiety

levels, indicating that as job satisfaction increases, anxiety levels also tend to rise. This suggests
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that in certain workplace environments, higher levels of job satisfaction may lead to elevated
pressure on employees, potentially increasing their stress levels. A substantial proportion of
participants exhibit moderate levels of both job satisfaction and anxiety, which aligns with the
overall demographic profile of the study sample. The regression line visually confirms the
positive association between the two variables, with a slight upward slope indicating a
statistically significant, albeit moderate, relationship. This slope highlights that increases in job
satisfaction correspond to proportional increases in anxiety levels, albeit within a controlled
range. The density contours depicted on the graph reveal a clustering of observations in the
moderate ranges of job satisfaction (3.0-3.5) and anxiety levels (3.0-3.5). These dense areas
suggest that the majority of participants fall within these ranges, whereas observations are less
frequent at extreme high or low values of either variable, indicating limited variability in these
extremes within the sample. Outliers deviating from the regression line point to individuals
whose job satisfaction and anxiety levels diverge from the general trend. For instance, some
individuals exhibit higher anxiety despite lower job satisfaction, while others demonstrate lower
anxiety even with moderate satisfaction. These outliers suggest the presence of unique
influencing factors, such as personal resilience, workplace dynamics, or external stressors, that

merit further investigation.

Correlation Analysis Explaining the Relationship Between Job Satisfaction and

Sub-Dimensions of Anxiety Levels

Figure 11. Correlation Analysis Graph Illustrating the Relationship Between Job Satisfaction
and Anxiety Sub-Dimensions

Figure 11 highlights a positive relationship between positive thinking and job

satisfaction, suggesting that individuals who adopt a constructive mindset are more likely to

experience higher levels of satisfaction at work. This finding emphasizes the potential value of

workplace initiatives, such as training programs or workshops, aimed at fostering positive

thinking to improve employees' overall satisfaction. On the other hand, the graph also reveals
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that individuals with elevated levels of depression and anxiety may require additional
workplace support. The density contours demonstrate a strong correlation between depression
and anxiety (r = 0.461), indicating that these emotional states frequently co-occur and may
adversely affect employees' workplace experiences. The regression line further confirms a
positive trend between positive thinking and job satisfaction (r = 0.390), reflecting a moderate
yet meaningful relationship. The clustering of data points near the regression line suggests
consistency in this trend among participants, while the contours for depression and anxiety
emphasize the need for targeted interventions to address these challenges. Collectively, these
findings suggest that workplaces should focus on strategies that promote positive thinking while
simultaneously mitigating the negative effects of depression and anxiety. By doing so,
organizations can enhance employee satisfaction and foster a more supportive and productive

work environment.

Regression Analysis Between Job Satisfaction and Anxiety Levels of Employees

Regression Analysis: Anxiety Level vs Job Satisfaction

Job Satisfaction

1 2 3 4 H 3
Anxiety Level

Figure 12: Regression Analysis of the Relationship Between Job Satisfaction and Anxiety
Levels

The regression analysis, represented by the red regression line in Figure 12, illustrates a
positive relationship between anxiety levels and job satisfaction. The regression coefficient (B
= 2.363) indicates the magnitude of this positive association, suggesting that higher anxiety
levels are associated with increased job satisfaction. The correlation coefficient (R = 0.305)
reflects a moderate positive relationship, and the statistical significance (p < 0.001) confirms
the validity of this relationship within the context of the study. As the significance level is below
0.05, the regression model is considered statistically robust. The results reveal a weak yet
significant positive relationship between job satisfaction and anxiety levels among school

employees. The coefficient of determination (R? = 0.093) indicates that 9.3% of the variance in
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job satisfaction is accounted for by anxiety levels. Furthermore, the standardized regression
coefficient (Beta = 0.305; p < 0.05) underscores the significant influence of anxiety on job
satisfaction. The density contours in the graph, depicted in varying shades of blue, highlight the
frequency distribution of observations across anxiety levels and job satisfaction scores. The
darker regions, indicating higher observation densities, are concentrated around moderate
anxiety levels (3.0-4.0 range) and corresponding job satisfaction scores. This clustering
suggests that individuals with moderate anxiety levels tend to exhibit more balanced and
consistent levels of job satisfaction. The positive slope of the regression line further supports
the idea that increasing anxiety levels may correspond with heightened job satisfaction. This
could reflect the potential influence of greater responsibilities or expectations associated with
higher satisfaction levels. Conversely, individuals with lower anxiety levels may report

relatively lower satisfaction, possibly due to reduced engagement or workplace stimulation.
CONCLUSION

The findings of this study reveal that employees generally demonstrate emotional
stability; however, they occasionally exhibit signs of persistent anxiety in certain situations.
The high ratings for statements such as "I am generally in a good mood™ and "I am usually
happy" indicate that participants predominantly maintain a positive psychological state.
Conversely, the moderate ratings for statements like "I worry about small things" and "I feel
overwhelmed by problems | cannot overcome™ suggest that employees encounter a manageable

yet notable level of anxiety in their daily professional lives.

The attention drawn to the statement "I miss opportunities due to my indecision”
highlights that some individuals face difficulties in decision-making processes. Overall, the
findings suggest that while most employees successfully manage their anxiety levels, there are
specific scenarios in which these levels increase. This underscores the necessity for
organizations to implement strategies aimed at reducing workplace stressors and enhancing the
emotional resilience and overall well-being of their workforce. These results provide valuable
insights for developing targeted interventions to support employees in maintaining a balanced

psychological state in the workplace.

The participants expressed a strong sense of pride in their work and reported developing
positive relationships with their colleagues. However, notable dissatisfaction was observed in
financial matters, particularly regarding salaries and rewards. Participants highlighted concerns

about perceived managerial unfairness and insufficient sensitivity to employees’ emotional
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needs. Additionally, excessive workloads and bureaucratic formalities were identified as
significant challenges that hinder employees' ability to perform their tasks efficiently. These
results underscore the critical importance of fostering a workplace environment that offers both

material and emotional support to employees to enhance overall satisfaction and performance.

Furthermore, the analysis revealed no significant differences in job satisfaction and
anxiety levels based on gender. Both male and female participants demonstrated similar results
across these variables, suggesting that gender is not a significant determinant in this context.
These findings indicate the need for inclusive strategies that address the broader factors

influencing employee satisfaction and well-being, irrespective of gender.

The analysis indicated no statistically significant differences in job satisfaction levels
across income groups. Although a slight upward trend in job satisfaction scores was observed
as income levels increased, this variation was not found to be statistically meaningful. These
results suggest that the determinants of job satisfaction extend beyond financial conditions,
underscoring the importance of addressing employees' emotional, social, and professional
needs. Accordingly, strategies aimed at enhancing job satisfaction should integrate not only
material factors but also organizational elements such as work environment, managerial

practices, and opportunities for personal and professional development.

Moreover, the findings revealed that having children significantly influenced job
satisfaction levels. Employees with two or three children reported notably higher job
satisfaction, suggesting that parenthood may foster greater motivation and a sense of purpose
in their professional lives. Among the groups analyzed, individuals with three children
exhibited the highest levels of job satisfaction, whereas childless employees reported the lowest
levels. This pattern may reflect the possibility that childless individuals perceive lower
workplace support or experience unique stressors. These findings highlight the importance of
developing organizational policies that account for employees' familial responsibilities and

provide adequate support to accommodate diverse personal circumstances.

The analysis has identified a positive relationship between job satisfaction and anxiety
levels. This relationship indicates that an increase in anxiety levels is associated with an
increase in job satisfaction. However, it is important to note that this increase in job satisfaction
may lead to additional pressure from responsibilities or expectations, particularly once a certain
threshold is reached. The majority of participants exhibited moderate levels of both job

satisfaction and anxiety. While the regression analysis confirmed this relationship, it also
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suggests the need to investigate other factors influencing both job satisfaction and anxiety

levels.

The correlation between positive thinking and job satisfaction was assessed as
moderately strong. Individuals with higher levels of positive thinking tended to approach
challenges at the workplace more optimistically, which had a positive effect on their job
satisfaction. This indicates that fostering positive thinking through targeted programs or

interventions could play a crucial role in improving job satisfaction.

In conclusion, while there is a positive relationship between anxiety levels and job
satisfaction, it must be considered that excessively high anxiety could have detrimental effects
on job satisfaction. Therefore, it is essential to manage the variables related to job satisfaction
in a balanced manner. Furthermore, developing strategies to address employees’ emotional
needs is critical to enhancing employee satisfaction and overall organizational well-being.
These strategies should focus on creating a supportive work environment that attends to both

emotional well-being and professional development.
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The Position of Adult Religious Education in Social Media as a Field of

Religious Communication
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Abstract: The age in which we live is characterized as one of rapid, radical change and radical upheaval, and
assessments are made in this regard. We see that radio, television and newspapers, which were once called mass
media, are now being replaced by new media. The opportunities offered by new media and social media technology
have been used in many areas, including in the transmission of religious values and in notification and advice. The
virtual network in which the content produced and published by users over the Internet is shared by these users is
called social media. After the introduction of the Internet into human life, the concept of social media has spread
widely over time and with the activation of users of social media platforms, the way religion is conveyed has
changed. The impact of social media is not limited to the sharing of individual facts and thoughts, but has a direct
impact on traditional life, culture and religious life. This study attempted to examine the impact of social media,
which has actively embedded itself in every aspect of our lives, on the transformation of religious education. Our
study was taken in order to show guidance on how social media can be used more efficiently and was written using

the content analysis method. It is seen as important in this aspect.
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Dini Teblig Alan1 Olarak Sosyal Medyada Yetiskin Din Egitiminin Konumu

Ozet: Yasadigimiz ¢ag hizli, koklii degisimlerin, radikal doniisiimlerin yasandigi bir ¢ag olarak nitelendirilmekte
ve buna iligkin degerlendirilmeler yapilmaktadir. Gegmiste kitle iletisim araclart olarak ifade edilen radyo,
televizyon ve gazetenin yerini giinimiizde yeni medyanin aldigini gérmekteyiz. Yeni medya-sosyal medya
teknolojisinin sundugu imkanlar bircok alanda kullanildigi gibi dinl degerleri 6gretmede, teblig ve irsad
faaliyetlerinde de kullanilmugtir. Teknolojinin ilerlemesi, mevcut iletisim kanallarinda da yenilikler ortaya
cikarmaktadir. Farkli iletisim kanallarinin ortaya ¢ikmasiyla birlikte sosyal aglarin sundugu alternatifler izerinden
yeni mecralar olusturulmaktadir. Giiniimiizde sosyal medya olarak bilinen bu mecranin Miisliimanlarin mesajt
iletme sorumlulugunu nasil etkiledigini gérmek onemlidir. Sosyal medya araciligiyla sinirsiz sayida insana
ulasmanin sagladig1 imkanlar, Islam'a davet alaninin genisletilmesinde oldukca dnemlidir. Internet aracihig ile

kullanicilar tarafindan iiretilen, ortaya koyulan igeriklerin yine bu kullanicilar tarafindan paylasildig: sanal ag,

1 Assoc. Prof. Dr. ismail Demir, Canakkale Onsekiz Mart University, Faculty of Divinity, ORCID: 0000-0001-9756-1901.
Email: ismail.demir@comu.edu.tr
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sosyal medya olarak tanimlanmaktadir. Internetin insan hayatina girdigi siiregten sonra sosyal medya kavraminin
zamanla yayginlasmasi, sosyal medya platform kullanicilarinin aktiflesmesiyle birlikte dinin aktarim sekillerinde
doniigiimler olmustur. Sosyal medyanin etkileri sadece bireysel olgu ve diisiincelerin paylasiimasi ile siirh
kalmayarak geleneksel yasamu, kiiltiirii ve dini hayati dogrudan etkilemektedir. Calismamiz sosyal medyanin daha
verimli nasil kullanilabilecegi konusunda yol gostermek amaciyla ele alimis ve igerik analizi yontemiyle

yazilmistir. Caligma bu yoniiyle dnemli goriilmektedir.

Anahtar Kelimeler: Egitim, din egitimi, medya, sosyal medya

INTRODUCTION

In today's world where social media is extremely popular, the healthy relationship
between religious education and social media depends on the people. Using social media for
religious education is important to reach many people in a short period of time. Therefore, more
studies should be conducted to improve religious people's use of social media and shed light on
their perspectives and approaches to social media. In addition to observing and identifying the
interests of young people, it is also necessary to connect these areas with religion and somehow
attract their attention. The Internet has changed the perceptions that individuals used to have
(Akinci, Beril & Bat, 2010).

As in all areas, it has become essential in the area of religious education to abandon the
classic methods and develop new methods. The changing learning habits of young people are
obvious, so it is necessary to broadcast on the same frequency to communicate with them.
Lengthy lectures bore listeners and make it difficult to understand the message that is being

conveyed to the other person.

Social media has even influenced the way we give lectures. Instead of the "authority-
oriented lecture”, the "user-oriented lecture" has prevailed (Gezginci & Isikli, 2018). If the old-
style authority-oriented lecture method is maintained, it can be seen that young people are
dissatisfied and reinforce their prejudices. Even in the language used to convey religious
knowledge, it is necessary to use the language of religion in a way that warms the hearts in the
style of generalization, tolerance, mercy, compassion and kindness softened rather than using
the concept of authority. In human nature, kindness and gentleness are emotions that have
always existed, but it can be observed that they are a little more pronounced today. Therefore,
it seems possible to attract people to religion using only the language of love, by emphasizing

the feeling of compassion.
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It is known that in Islam there are the terms "irsad and teblig". While Irsad means "to
find the right path and take it with determination" (Topaloglu, 2021), teblig means "to deliver
something or a message" (Boynukalin, 2021). The transmission of messages is one of the tasks
of the prophets. Apart from being one of the duties of the Prophets, all Muslims have a
responsibility in this regard. In fact, the Holy Quran points to the concept of notification with
the term "Amr bi "I-Ma "ruf wa Nehy ani "I-Miinker" (Ali Imran 3/104).

Social networks, which are of great importance in reaching people in our time, should
be actively used for evangelization and counseling activities. If social media is not supported
in a way that contributes to the moral development of the individual, it will neither be a tool
from which the individual can benefit nor will it be a useful use for educational programs. As
attachment to substance has increased, it has become necessary to satisfy people in a spiritual
sense. The path to spiritual satisfaction for the individual lies through a healthy religious

education.
METHODOLOGY

This study, the data is obtained through document analysis. Document analysis is the
acquisition of data through the detailed study of documents in various subfields of social
sciences (history, archaeology, political science, sociology) in cases where there is no
possibility of collecting information through mutual questioning or observation (Islamoglu,
2016). Document analysis involves the analysis of written content about the phenomenon or
phenomena being studied. Document analysis can be used together with various data collection
methods or it can be preferred as a sole data collection method (Simsek & Yildirim 2013). In
this framework, document analysis was used alone in our research, and the relevant data was
expressed through the analysis of the publications on the relationship between social media and

religion.
Purpose and Importance of the Study

It is obvious that information on social media has a manipulative effect. The only way
to prevent people from being manipulated with false information is to spread correct
information in places where people spend a lot of time. One of the alternatives to this is
imparting healthy religious education through social media. Religious education through social
media makes it easier to reach people and this method will enrich religious education. Given
the evolving technology and human memory, it is understandable that memories should be filled

with useful things.

53



Akdeniz Egitim Arastirmalar1 Dergisi, Say1 50, Yil 2024
Mediterranean Journal of Educational Research, Issue 50, Year 2024

Through social media, which offers unlimited opportunities for interaction, people with
different views and beliefs communicate regardless of religion, language and race. It can be
observed that in this virtual world, individuals create their own environment and fulfill many
needs, from exchanging ideas to making friends through social media. All these developments
and the fact that it has become an indispensable behavior to carry out the socialization activity,
which is a natural need of today's humans, through these channels increase the importance of

research.
Subject of the Study

Social networks such as Facebook, Instagram, Twitter and YouTube, which have
recently entered our lives and are very popular, have been used by many people in the world
and in Tiirkiye for a long time. Social media is web-based services that provide individuals with
features such as creating their own profiles, chatting, sharing, video calling and gaming. The
fact that social media lends itself to updating and creates an environment in which people can
express their opinions has made people enjoy using it. With the developing technology and the
increasing number of such social networks, the usage time of these networks is increasing day
by day.

General Evaluation on Social Media and Religious Education

Communication technologies have evolved in various forms over the course of
technological development from the past to the present. In the early days, people communicated
and received information via telegraph, radio and television. With the development of
technology, the concept of Internet has emerged. The use of the Internet coupled with computer
and telephone technologies has enabled people to benefit from various aspects of technology.
In addition, it has significantly influenced social and business life. According to TurkStat,
98.7% of households in Tiirkiye have a telephone. In this regard, it can be said that the use of

the phone is widespread among people.

Nowadays, people can instantly access the information they want using their phones. At
the same time, they can make friends by joining social media platforms and participating in
groups and activities. In addition, various content such as videos, images, etc. can also be shared
on social media platforms. People from all over the world can log on to social media platforms
and share these posts. At this point, pollution occurs with various information, whether true or

false.
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In particular, the perception of religion and religious education opens the door to abuse.
It is common to spread false information by exploiting people's spirituality. Therefore, people
should be careful while using social media. Believing information received on social media

unchecked and spreading false information can lead to the creation of crowds.

Given these factors, it is important that people pay attention to their social media usage.
It is important that parents demonstrate conscious behavior by educating themselves and their

children about social media.
Social Media through Communique

Religion, which has existed since the first humans and likes to be visible, protects its
existence even in the age of communication. In our age, which is called the age of
communication, religion has sometimes influenced the individual and has sometimes been in
the position of the affected person. As social media is used for all sorts of purposes, it is also
used to share religious content and content that reflects religious sentiments. The fact that
religion uses social media for announcements and invitations has therefore brought a dimension

of religiosity to social media platforms.

It is a well-known fact that social media has now captured every sphere and every
minute of life. Therefore, it has become a necessity to use social media channels to convey
religion to people. If you look at the use of social media, you will see that the main purpose is
to increase the number of followers. However, the aim is to spread religion and the tool should
be updated as well as the use of social media. When it comes to shared content, funny or sad

content that appeals to people's emotions is very popular.

Islam recommends communicating with people according to the concept of "emri bil
maruf nehyi anil miinker", and Islam develops through communication. The first point to
consider when communicating is style (Sosyalmedyahaber.com (SMH), accessed September
12, 2021). The communicator expresses his message as "mubellig", which means that he should
express his message not only as a sender but also as fasih, clear, clear, clear, correct, but
absolutely beautiful (Camdereli, 2018). Time and place come after style. After confirming the
reliability of the information, any dissemination of information about the religion with the
intention of conveying it to those who do not know Islam will be included in the

communication.
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Social Media as a Field of Communication

The age we are in includes definitions such as the age of technology, communication
and social networks. Considering the possibilities and innovations that come with the
development of technology and the effectiveness of social networks, these definitions can be
said to be realistic. These concepts have flowed into our lives by mixing with each other's
development. Technological progress brings innovations to existing communication channels.
With the emergence of different communication channels, new channels are created through
the alternatives offered by social networks. What is important is how this medium, which has
found a place in our time as social media, affects Muslims' responsibility for communication.
The opportunities presented by the ability to reach an unlimited number of people through social
media are very important in expanding the field of invitation to Islam (lkra Association -
Accessed March 20, 2022).

Prophet Muhammad (peace be upon him) aimed to spread the revelation he had received
from Allah in his time to everyone he could reach, using all the means of communication at his
disposal. The task of spreading Islam, which is the legacy of the Prophet, can be easily
accomplished through the use of digital media, which represents a new, effective and powerful
means of communication. From this point of view, it is very important to use all accessible
organs of digital media, which are known to be as great a power as the legislative, executive
and judiciary in the world, for the task of publicizing.

When social media is used for communication purposes, it should be presented with
content that appeals to everyone, regardless of segment. It is necessary to create content that
attracts the attention even of individuals or communities not affiliated with Islam, with
innovations that everyone can discover for themselves and using absolutely accurate and

reliable sources.

The general opinion expressed in research on social media highlights the effect of digital
media on the phenomenon of amplification rather than on improving a situation (Akgiil 2017).
For this reason, another important point in conversion through digital media is to bring to a
higher level individuals or communities who have accepted Islam but cannot fully fulfill its
commandments. Although conversion through digital media appears to be more accessible, the
most useful type of conversion is face-to-face conversion, as there may be problems with

excelling after conversion or returning to the old situation if the person stops to follow content.
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The segment to target on social media should be analyzed in detail. The people the posts
will reach can be divided into two parts: people who are open to the report and positive about
the posts, and negative people who are not satisfied with the report. When producing content
on social media, the situation of whether one is satisfied or not must be taken into account.
However, it would be appropriate to produce content in a way that can be understood by
everyone, taking into account that there may be people in the negative group who are
sympathetic to the message. The positive attitude of spreading the revelation on social media is
that people come together with the same goal. This common goal guides people in the same

direction.

As an example of a common goal, the recent Intifada trials (uprising of the Palestinian
people), the Gezi events and the events of October 6-8 can be cited. In all these events, digital
media was effectively used and played an important role in the uprisings with a common goal
(Kasap, 2015). Let's look at the positive and negative aspects: In the Gezi events, the opponents
of Islam united by organizing through digital media, and in the October 6th and 8th massacre,
the locations of innocent people were deliberately broadcast through digital media. The reason
why these situations are so received in digital media is because there is a receptive segment that
accepts these ideas (Kasap, 2015: 427).

Since each individual's interests are different, it is very difficult to attract individual's
attention for the office of notification through digital media.

In the modern world, we have started to value many things in our lives with
technological innovations. The fact that the phenomenon of digital media, which manifests
itself as a different track with communication and communication technologies, today means
more than the relationship established through communication tools in society, is important
evidence that the impact of the digital media is not limited to the transformation of media
technologies (Akgiil, 2017). Today, terms such as virtual identity, virtual community, virtual
public space are current expressions that have emerged in line with the shaping of social
relationships through digital media. It is difficult to make a healthy assumption about the
discussions about these concepts that have arisen with the advent of social media because of
how current they are, but it is useful to consider these concepts in order to understand the impact

of digital media on society to recognize (Akgiil, 2017: 89).

The changes in social relationships linked to social networks have changed the nature

of communities tasked with transmitting religion, and virtual communities have begun to form
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within social networks, giving a new form to communities added. People who gather in different
places to achieve a specific goal in daily life have formed virtual communities by adding a new
form to these places where they meet through technological developments (Akarcay, 2014).
Virtual communities are formed in a huge and unlimited space that the Internet offers with the
possibilities of digital media. Creating virtual communities is much easier than meeting real

communities because the perception of time and space is ignored.

In our era, although web-based websites are preferred for online debates, various digital
media platforms such as Twitter, Facebook or Instagram have become the natural space for
public debates and content sharing (Kasap, 2015: 426). These current characteristics, which
have emerged with the spread of virtual community, have led to digital media gaining various
activities. New views that digital media can meet the need for a contemporary public sphere
add another dimension to existing debates on this topic. The concept of contemporary publics,
which began to be discussed with the visibility of virtual communities, is an important
phenomenon that began to be discussed with the formation and emergence of digital media-
based social movements (Akgiil, 2017: 90).

The contribution of digital media to social movements and debates on public space will
not be ignored due to the unity and solidarity generated by the new forms of relationships
created by social media. Although the Internet initially realizes its contribution to social
movements as a way of accessing the world, over time, with the development and renewal of
these digital media applications, it is transforming into a group space where people with the
same ideas and goals come together, forming virtual communities, sharing their thoughts and

continuing their own struggles.
Existing Notification Areas on Social Media

Religious communities on social media can have a significant impact on individuals'
formation of religious beliefs. This goes so far that religious communities in digital media can
directly influence the way individuals or societies live religious life, the level of perception and
communication through their effective content on social media. Religious communities, which
carry out their activities and initiatives in real societies in a more difficult and limited way, have
been included in a more comfortable and far-reaching platform through the accessibility of

technology.

Religious content, thoughts and orientations can have a significant impact, particularly

for religious communities, through options such as YouTube, WhatsApp, Twitter, Instagram or
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Facebook via large digital media structures. Religious community accounts/pages producing
religious content on social media are numerous and the number of these accounts is increasing

day by day.

If we look at the reports and pages of the religious communities existing on social media,
it is noticeable that various religious topics are discussed and debated and a lot of content is
created on these topics, generally based on verses and hadiths. However, religious community
accounts include both multidimensional contributions on the topic of religion as well as
contributions designed within the framework of the target topic. Additionally, account pages
are named after these selected topics. For example: on Facebook; “Love of Prayer,” “Prayer,”
“Prayer is the Pillar of Religion,” “Time for Prayer and Prayer,” “Ladies Who Want to Pray,”
“Prayer is the Salvation of the End Times,” “Prayer is the “Light of my eyes", "Rise in prayer",
"Prayer and prayers", "Time for prayer", "Prayer and faith", "Prayer is the command of Allah",
"Prayer is the miracle of the believer", "Invitation to Prayer", love of prayer"”, "l am learning
prayer", "morning prayer", "resurrection”: There are (virtual) religious communities that come

together under the theme of "prayer"” with different names such as "prayer".

If we look at social media in general, it is possible to find examples on other religious
topics, such as the examples of the Facebook “Prayer” page. On this basis, it can be said that
religious communities in the field of digital media generally have a micro-level structure. An
average assessment of religious communities on social media can be made using a few sites
with significant numbers of participants among these examples. In fact, these virtual
communities contain similar structures. The Facebook page called “Namaz Aski”, which is
open to all users, has over 44,000 participants. If you look at this site, you may come across a
lot of information and sharing about various aspects of prayer.

The description section of the Prayer Love religious community page states that only
information and sharing related to prayer and Friday messages are permitted, and contributions
other than these are not permitted. On the other hand, the same statement particularly
emphasizes that prayer should be given the utmost importance. Looking at the response to the
report of the religious community in question and their contributions in general, one assumes
that the aim is to emphasize the importance of prayer, which is one of the five pillars of Islam.
With all this, this religious community draws attention to the violence, cruelty, humiliation and

injustice against Muslims around the world and expresses the idea that this problem can be

59



Akdeniz Egitim Aragtirmalar1 Dergisi, Say1 50, Y1l 2024
Mediterranean Journal of Educational Research, Issue 50, Year 2024

solved by strengthening the feeling of Muslim brotherhood, resurrection, coming together and

unification can be solved.

To encourage Muslim people to integrate their religion, the site also provides space for
daily verses, hadiths, prayers and dhikrs. On the other hand, sometimes religious parables and
stories are shared on the site and some religious books are recommended. The chapters are
dedicated to the life stories of sect imams and Islamic scholars, and participants are taught the

aphorisms of Islamic elders and content in accordance with Islamic jurisprudence and faith.

Another example of a religious community is the “Quran Studies Group”. When we
look at the digital media of this religious community, we notice that it has a large audience both
in terms of the number of participants/members and followers and also conveys a
dynamic/active image with its daily posts. The Quran Research Group even published a book
called “The Never-Ending Miracle of the Quran.”

This religious community account, which has around 24,000 followers or participants
on YouTube and over 300,000 followers or participants on Facebook, contains various
information and content about the Koran.

The Facebook page of a religious community called “Quran and Faith” is a religious
formation that is specific only to its participants and not to all users. If we look at the description
section of this religious community page with over 62,000 participants, they state that they
follow a path that focuses on the principle of God's approval and therefore they can only publish
content and comments around this principle. The site generally contains Salavat, Dhikr, Prayer,

Verse and Hadith content, religiously focused chat videos, Hatim, Juz and Surah reading posts.

The Instagram page of the account “Islamiyet.com with Questions”, which is an account
opened on Instagram, has about 102,000 followers. On this page, where images and videos are
shared and live broadcasts take place, followers can quickly ask their questions and receive

feedback, but also exchange ideas with each other about the question asked or any topic.

Another page is an account called “Islamic Words,” which is not an official website
sharing network, and has 171,000 followers. The Islamic Sayings page is a religious exchange
platform where followers frequently comment among themselves, increasing interaction,

asking questions and receiving answers among the shared visual content.

The Facebook account used by the Press and Public Relations Advisory Office of the

Presidency of Religious Affairs contains current Islamic information. Regarding religious
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content, the Presidency of Religious Affairs posts on Twitter are increasingly proving effective

and popular (Yazar, 2022).
CONCLUSION

In this modern era when global change is taking place, reforms and major developments
based on accelerating access to information are taking place in many areas. Current
developments in communication and technology offer individuals and societies a variety of
opportunities. Serial communication tools updated in line with these services provided due to
the development of technologies such as satellites, computers, smartphones and mobile devices;
This meant that cultural and cognitive contacts between the continents could take place without
any problems. The instruments of the mass media, renewed by globalization, have turned the
world into a small city, deeming unnecessary the boundaries of time and space that have become
problematic. However, communication and interaction between people has gained a lot of

momentum.

Since the beginning of human history, religions have been favored in the compilation
and collection of elements of personal and social life such as discourse, indoctrination and
doctrine, using the available technological possibilities to convey their messages to individuals
and communities at any time. Religious inscriptions that spread through generations were first
engraved on tablets and then printed on printing presses, forming the basis for today's visual
and auditory communication. In this way, communication has advanced to the point where it
can quickly reach all people and communities with updates. Current media, which includes the
Internet environment, digital networks and social platforms, compared to traditional media, are
not limited to expanding interaction between individuals only in cultural, political and social
areas, but also provide opportunities for current innovations and transformations in religious

ones areas.

Religion has been careful to adapt to social reforms by not lagging behind current
innovations, and with renewed modern technology, it has made religious reasons more quickly
accessible to more people by transferring them from the physical environment to the virtual
environment has. In this context, social media, which has become a routine of daily life rather
than a means of communication, has facilitated access to religious information through its ease

of access, use and sharing.

Religious groups and communities interested in social and technological innovations

demonstrate their wisdom in not allowing themselves to be left behind by these innovations.
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Religions that seek to present their teachings on a global scale using the power of mass media
are making new breakthroughs by turning the power of electronic and digital media and the
Internet into opportunities. In our time, virtual religious broadcasts are made in audio and video
form, various virtual places of worship are opened, virtual fatwa opportunities are offered, and
sacred texts are transmitted into the virtual environment so that all people and societies can

access them simultaneously and quickly.

Just like the terms irsad and tablig, which exist in the Islamic faith, they are important
in the context of social calls to Islam and with regard to influencing society. Favoring social
media for guidance and dissemination, conveying popular aspects of religion and explaining its
nature are very important in terms of religious dissemination. While under normal
circumstances it takes a long time for a religious person or a theology teacher to answer
questions on social media such as television broadcasts, social media can be used to gather
feedback and provide a common answer to similar questions in a shorter time from all followers.
Given all these assessments, it is not possible that religious socialization remains unaffected by
the advantages and opportunities of the times. This effect is not only a normal situation, but
also a necessary one. The paths this change has taken have also greatly influenced the religious

lifestyles and groupings of individuals.

The term digitalization initially captured the phenomenon of religion and brought it into
a digital transformation. This situation has naturally led to the digitalization of all religious
concepts such as notification, guidance and even worship. Religious life, transferred to virtual
channels and spreading rapidly, has greatly influenced, changed and, as a result, digitized the
structure and formation of religious communities. As an indispensable justification for the
updated concept of religion, religious groups, i.e. communities, have begun to appear in virtual
environments. Individuals can use virtual platforms to build religious unity and bonds with
people they have not previously known or seen, and can form groups that follow the same

thoughts and beliefs.

Religious practices created within the framework of adult religious education on social
media divide content users among themselves and offer different services in sub-branches.Some
of the application content; While some focus on prayers, hadiths and glorification, others
contain all features. In addition, many practices such as learning to pray, reciting prayer surahs,
sunnahs and hadiths also ensure positive interactions in terms of religious education. User-

preferred applications allow selectivity in content and languages covered. In addition to the
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factor of linguistic diversity, the preferred practices of religious education also vary in our

country and around the world.

In line with all these assessments, it can be said that virtual environments and social
media may be needed more in the future, as virtuality and digitalization increasingly cover
many areas of social life and may have a dimension that can be seen as an indispensable part of
the individual and social life. The point at which social media has reached not only impacts the
daily lives of individuals and societies, but also directly impacts their attitudes and perceptions

towards religion.
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Tiirkce Derslerinde Uygulanan Zihinsel imgeleme Tekniklerine iliskin

Ogrenci Goriisleri

Koray Oz & Ali Tiirkel ?

Ozet: Bu calisma, Tiirkge 6gretiminde zihinsel imgeleme tekniklerinin yazma, konusma ve okuma becerilerine
etkilerini incelemektedir. Alanyazinda, zihinsel imgeleme, 6grencilerin dil becerilerini gelistiren dnemli bir bilissel
strateji olarak One ¢ikmaktadir. Arastirmalar, zihinsel imgelemenin 6grencilerin metinleri daha yaratici ve
derinlemesine anlamalarina, yazili ve sozlii ifadelerini giliclendirmelerine katki sagladigini gostermektedir.
Aragtirmada, 7. simif 6grencilerinden olusan 40 kisilik bir 6rneklem grubuna zihinsel imgeleme teknikleri 8 hafta
sireyle uygulanmigtir. Uygulamalar sonrasi, dgrencilere goriisme formu araciligiyla sorular sorulmus, veriler
betimsel analiz yontemiyle degerlendirilmistir. Elde edilen bulgular, zihinsel imgeleme tekniklerinin 6grencilerin
yazma, konusma ve okuma becerilerinde olumlu gelismeler sagladigim ortaya koymaktadir. Ogrenciler,
metinlerdeki karakterleri zihinsel olarak canlandirarak anlam derinligi kazanmis ve daha 6zgiin dil kullanimi
sergilemislerdir. Zihinsel imgeleme tekniklerinin Tiirkge 6gretiminde etkili bir ara¢ oldugu ve &grencilerin dil
becerilerinin gelisimine 6nemli katkilar sagladig1 sylenebilir. Gelecek ¢aligmalarin, bu tekniklerin uzun vadeli

etkilerini incelemesi Onerilmektedir.

Anahtar Kelimeler: Temel Dil Becerileri, Tiirk¢e Ogretimi, Zihinsel imgelem
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Students' Views on the Mental Imagery Techniques Applied in Turkish Lessons

Abstract: This study examines the effects of mental imagery techniques on writing, speaking, and reading skills
in Turkish language teaching. In the literature, mental imagery is highlighted as an important cognitive strategy
that enhances students' language skills. Research indicates that mental imagery helps students understand texts
more creatively and in-depth, as well as strengthens their written and oral expressions. In the study, mental imagery
techniques were applied to a sample group of 40 seventh-grade students for 8 weeks. After the applications,
students were asked questions via an interview form, and the data were analyzed using descriptive analysis. The
findings reveal that mental imagery techniques led to positive developments in students' writing, speaking, and

reading skills. By mentally visualizing characters in texts, students gained a deeper understanding and
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demonstrated more original language use. It can be concluded that mental imagery techniques are an effective tool
in Turkish language teaching and contribute significantly to the development of students' language skills. Future

studies are recommended to explore the long-term effects of these techniques.

Keywords: Basic language skills, mental imagery’, Turkish language teaching

GIRIS

Dil 6grenimi, yalnizca dil bilgisi ve sozclik dagarciginin kazanilmasindan ibaret
olmayip iiretme, iletisim kurma ve kiiltiirel baglami anlama siireclerini de kapsayan kapsamli
bir biligsel ve duygusal etkinliktir. Dil becerilerinin gelistirilmesi, bireylerin diislinsel
stireclerini etkin bir bicimde kullanmalarini gerektirmektedir. Alanyazinda, zihinsel imgeleme,
ogrencilerin dil becerilerini gelistirmede Onemli bir ara¢ olarak 6ne ¢ikmaktadir. Zihinsel
imgeleme, bireylerin akilda canli gorseller olusturabilme yetenegi olarak tanimlanmakta ve dil
O0grenme slirecinin etkinligini artiran bir biligsel strateji olarak onemli bir yer tutmaktadir
(Fitzpatrick, 2009). Bu calismanin amaci, zihinsel imgeleme tekniklerinin Tiirk¢e 6gretiminde

Ogrencilerin yazma, konugma ve okuma becerilerine olan etkilerini incelemektir.

Zihinsel imgeleme, dil 6grenme siirecinde 6grencilerin metinleri anlamalarina ve dilin
kullanimmi daha derinlemesine kavramalarma yardimei olabilmektedir. Ozellikle, dilsel
becerilerin gelistirilmesi silirecinde, zihinsel imgeleme etkinlikleri, 6grencilerin metinleri daha
yaratici bir bi¢gimde iiretmelerine ve anlamalarina olanak taniyarak dgrencilere dil becerilerini
daha etkin bir bigimde kullanabilme firsati sunmaktadir (Wranik ve digerleri, 2007). Yapilan
arastirmalar, zihinsel imgelemenin, 6grencilerin sézciik dagarcigini, dil bilgisi kullanimini ve

dilsel ifade becerilerini artirdigini kanitlamaktadir (Kaufman, 2018).

Tiirkce Ogretiminde zihinsel imgeleme, Ogrencilerin anlattm  becerilerini
giiclendirmekte ve metinlere daha yaratici bir yaklasim gelistirmelerine olanak saglamaktadir.
Ozellikle yazma becerileri s6z konusu oldugunda, zihinsel imgeleme tekniklerinin dgrencilerin
metinlerinde daha ayrintili anlatimlar ve tutarli hikaye yapilari olusturmalarina katki sagladigi
diisiiniilmektedir. Ogrencilerin zihinsel olarak canlandirdiklar1 imgelerle yazili metinlere
derinlik kattiklar1 soylenebilir (Fitzgerald, 2022). Zihinsel imgelem uygulamalarinin,
ogrencilerin hayal gii¢lerini kullanarak anlatimda daha 6zgiin ve yaratici olmalarini saglayarak

yazili anlatimda 6grencilerin dilsel becerilerini gelistirmelerine olanak tanidig1 soylenebilir.

Konusma becerilerinin gelismesinde zihinsel imgelemin 6nemli bir rol oynadigi

sOylenebilir. Zihinsel imgeleme tekniklerinin Ogrencilerin  simif i¢indeki konusma
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etkinliklerinde akicilik, Ozgiiven ve yaraticilik sergilemelerini sagladigi sdylenebilir.
Arastirmalar, zihinsel imgeleme uygulamalar1 sayesinde 6grencilerin daha etkili bir bicimde
iletisim kurduklarim1 ve daha dogal bir dil kullanim1 sergilediklerini gostermektedir (Cook,
2016). Ogrencilerin dil dgrenme siirecinde daha dzgiin ve cesur bir yaklasim gelistirmelerine
olanak tanimaktadir. Ogrencilerin zihinsel olarak hayal ettikleri senaryolar1 ve karakterleri daha
etkili bir bicimde anlatabilmeleri, onlarin konusma becerilerinin gelismesine katki

saglamaktadir.

Okuma becerileri iizerinde zihinsel imgeleme tekniklerinin olumlu bir etkisi oldugu
gbzlemlenmigtir. Zihinsel imgeleme, 6grencilerin okuduklar1 metinlerde yer alan karakterleri
ve olaylar1 zihinsel olarak canlandirmalarini saglayarak metnin anlamini daha derinlemesine
kavramalarma yardimeci olmaktadir. Ogrencilerin metinle kurduklar1 baglar1 giiglendirerek
okuma hizlarin1 ve anlamadaki basarilarini artirmaktadir (Osuji, 2017). Zihinsel imgeleme
tekniklerinin okuma ve anlama becerilerine olan katkisi, metnin igindeki baglamlar1 daha iyi

anlayip hatirlamay1 kolaylagtirmaktadir.

Zihinsel imgeleme tekniklerinin 6grencilerin esduyum ve duygusal katilimina olan
etkisi de dikkate degerdir. Yapilan c¢alismalar, zihinsel imgeleme aktivitelerinin 6grencilerin
metinlerdeki karakterlerle egduyum kurmalarini sagladigini ve bu siire¢ sayesinde 6grencilerin
dil 6grenme siirecine duygusal olarak daha fazla katilim sagladiklarini belirtmektedir (Baker,
2013). Dil 6grenme siirecini sadece bilissel degil, duygusal bir deneyim haline getirmekte ve
ogrencilerin dgrenmeye olan ilgilerini artirmaktadir. Ogrencilerin, hikayeler icinde yer alan
karakterlerin duygusal durumlarin1 daha iyi anladig1 ve bunlarla duygusal bir bag kurarak dil
ogrenmeye daha aktif katilim sagladiklar1 goriilmektedir. Zihinsel imgeleme, dil engellerinin
asilmas1 konusunda da dgrencilere yardimci olabilmektedir. Ogrenciler, zihinsel olarak hayal
ettikleri durumlar sayesinde dil bariyerlerini agabilmekte ve kendilerine giiven duymaktadirlar
(Sweller, 2011). Ayrica, zihinsel imgeleme uygulamalar1 6grencilerin dil 6grenme siirecini
daha az stresli hale getirmekte ve Ogrencilerin kendilerini ifade etme becerilerini
giiclendirmektedir. Zihinsel imgeleme, 6grencilerin yaraticiliklarini, dil tiretimini ve okuma-
anlama becerilerini 6nemli 6l¢iide gelistirebilecegini ortaya koymaktadir. Egitimcilerin, dil
ogrenimini desteklemek amaciyla bu teknikleri derslerine dahil etmeleri, 6grencilerin dil
materyali ile daha derin baglar kurmalarin1 ve kendilerini daha 6zgiivenli bir bigimde ifade
etmelerini saglayabilir. Gelecek c¢alismalarda, zihinsel imgelemenin dil edinimi tizerindeki

uzun vadeli etkileri incelenebilir.
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Problem ciimlesi

Zihinsel Imgelem uygulamalarina iliskin 6grenci goriisleri nasildir?

Alt Problemleri:
1) Zihinsel imgeleme tekniklerinin yazma becerilerine etkisi nasildir?
2) Zihinsel imgeleme tekniklerinin konusma becerilerine etkisi nasildir?
3) Zihinsel imgeleme tekniklerinin okuma ve anlama becerilerine etkisi nasildir?
4) Zihinsel imgeleme tekniklerinin esduyum ve duygusal katilim becerilerine etkisi nasildir?
5) Zihinsel imgeleme tekniklerinin 6grencilerin yaratici diisiinme becerilerine etkisi nasildir?
6) Zihinsel imgeleme tekniklerinin 6grencilerin duyusal ve algisal becerilerine etkisi nasildir?

YONTEM
Arastirmanin Modeli/Deseni

Aragtirmanin nitel verilerinin ¢6ziimlemesinde betimsel analiz yOnteminden
yararlanilmigtir. Betimsel analiz yonteminde elde edilen veriler daha onceden belirlenen
temalara gore Ozetlenerek yorumlanmaktadir. Yildirim ve Simsek (1999), betimsel analiz
yonteminde katilimcilarin goriisleri etkili bir bigcimde aciklamak i¢in dogrudan alintilara sikca
yer verildigini belirtmektedir. Yar1 yapilandirilmis goriisme formunda yer alan sorular 6nceden

belirlenmis alt1 temaya gore bicimlendirilmistir.
Evren ve Orneklem

Arastirmanin evrenini ortaokul dgrencileri olustururken drneklemini Izmir’de bir devlet
okulunda 7. sinif seviyesinde 6grenim goren 40 6grenci olusturmaktadir. Ogrenciler, goniillii
olarak arastirmaya katilmay1 kabul etmis ve arastirmaci tarafindan uygulama yapilan siniflarda
yer almislardir. Ogrenciler farkli sosyo-ekonomik ve kiiltiirel gegmislere sahip olup, Tiirkge
derslerinde zihinsel imgeleme uygulamalarin1 deneyimlemislerdir. Orneklem, bu dgrencilerin

yazma, konusma ve okuma becerilerini gelistirmek amaciyla se¢ilmistir.
Veri Toplama Araci

Arastirmaya katilan ¢cocuklarin yapilan uygulamayla ilgili diisiincelerini almak i¢in yar1
yapilandirilmig goériisme formu hazirlanmistir. Formun hazirlanip gelistirilmesinde uzman
goriisleri dikkate alinmustir. Uygulamalar sonunda katilimcilarin siirece iliskin diisiinceleri

goriisme teknigiyle toplanmistir. Yildirim ve Simsek (1999) goriisme teknigini, soru-cevap

68



Akdeniz Egitim Aragtirmalar1 Dergisi, Say1 50, Y1l 2024
Mediterranean Journal of Educational Research, Issue 50, Year 2024

yoluyla bir iligki kurma ve bir veriye ulagsmak icin kullanilan veri toplama ydntemi olarak
tanimlamaktadir. Arastirmacilar tarafindan gelistirilen goriisme formu araciligiyla deneysel

stirecin sonunda deney grubu katilimcilariyla goriismeler gerceklestirilmistir.
Veri Analizi

Nitel verilerin toplanmasinin ardindan formlara sira numarasi verilerek sirasiyla Office
programina aktarilmistir. Yanitlar titizlikle incelenerek yanitlarda gecen ortak ifadeler
belirlenmistir. Yanitlarda yer alan ortak ifadeler belirlenen tema altinda birlestirilmistir. Her
temaya iliskin dogrudan aktarilacak olan 6grenci goriisleri belirlenerek veriler siralanmistir. Bu
asamada birbiriyle yakin anlamda olan ve sik tekrar eden ifadelerden yola ¢ikilarak kodlar
olusturulmustur. Ardindan kodlar siniflandirilarak veriler analiz i¢in hazir duruma getirilmistir.
Elde edilen verilerin analizinde kategori ve kodlarin frekans, yiizde oranlar1 hesaplamistir. Nitel
verilerin giivenirligini hesaplamak i¢in bir baska arastirmacinin verileri degerlendirmesi
saglanmistir. Veri analizinin giivenirligini belirlemede Huberman ve Miles (1994) tarafinda
gelistirilen giivenirlik formiiliinden (Giivenirlik = Goriis birligi / (Goriis Birligi + Goriis
Ayrilig1) x 100) yararlanilmistir. Giivenirlik hesaplamasi sonucu birinci sorunun giivenirliginin
0.91, ikinci sorunun 0.90, tigiincii sorunun 0.89, dordiincii sorunun 0.93, besinci sorunun 0.87,
altinct sorunun 0.95 oldugu saptanmistir. Toplamda tiim sorularda uyusum diizeyi 0.90 olarak
hesaplanmigtir. Yildirim ve Simsek (2008) giivenirlik hesaplamasindaki uyusum yiizdesinin
%70 oldugu durumlarda giivenirlik ylizdesine ulasilmis oldugunu belirtmektedir. Analiz

sonuglar1 bu arastirmanin veri analizlerinin giivenilir oldugunu kanitlamaktadir.
BULGULAR
Birinci alt probleme iliskin bulgu ve yorumlar

Uygulamalara katilan katilimcilarin uygulama sonrasi1 siirece iligkin goriisleri
belirlenmistir. Bu amagcla olusturulmus yar1 yapilandirilmig gériisme formunda bulunan ilk soru
“Zihinsel imgeleme tekniklerinin yazma becerilerine etkisi oldugunu diisiiniiyor musunuz?
sorusudur. Ogrencilerin bu soruya verdikleri yanitlar kategorilere ayrilip bu kategorilere iligkin

frekans degerleri Tablo 1‘de verilmistir.

Zihinsel imgeleme uygulamalari, 6grencilerin yazili anlatimlarinda daha yaratici ve
ayrmtili bir dil kullanmalari saglamistir. Ogrenci 16°1n, "Zihinsel olarak metni canlandirarak
yazmaya bagladim, yazdiklarim da daha 6zgiin ve yaratici oldu," bigiminde ifade ettigi yorum,

zihinsel imgelerin Ggrencilerin hayal giiciinii harekete gegirerek daha derinlikli ve 6zglin
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anlatimlar ortaya ¢ikarmalarma yardimci oldugunu gdstermektedir. Ogrenciler, yazilarinda
siradanliktan uzak, daha etkileyici betimlemeler kullanarak hem yaratict hem de etkili bir dil

gelistirmistir.

Tablo 1. Zihinsel Imgeleme Tekniklerinin Yazma Becerilerine Etkisi

vazma Becerileri Kodlar Tekrarlanma Sayilan Yiizde

() (%)
Yaraticthk ~ ve  Ayrintili Yarz}t}cmk, Ayrinti, 28 90
Anlatim Yenilik
Betimleyici Dil Kullanim Detay, Gorsellik, Anlatim 22 75
Tutarl1 Hikaye Yapisi Akis, Baglantilar, Mantik 24 80

Betimleyici dil kullanimi da zihinsel imgeleme tekniklerinden fayda saglamistir.
Ogrenci 17, "Olaylar: géziimde canlandirarak daha canli bir dil kullanabildim," diyerek,
zihinsel imgelerin metinlerinde gorselligi ve detaylari nasil artirdigina dikkat cekmistir.
Ogrenciler, okuduklar1 metinleri sadece sozciiklerle degil, zihinsel olarak bi¢imlendirilen
imgelerle daha zenginlestirerek yazilarini daha etkili hale getirmistir. Bu betimleyici yaklagim,
yazilarin daha anlasilir ve dikkat c¢ekici olmasini saglamistir. Tutarli bir hikaye yapisinin
olusturulmasi, dgrencilerin dilsel becerilerini daha da ileriye tasimistir. Ogrenci 27, "Metinde
olaylar arasinda giiclii baglantilar kurarak akisin bozulmamasini sagladim," seklinde bir ifade
kullanmistir. Zihinsel imgeleme, 6grencilerin hikayelerinde mantikli bir akis yaratmalarina
olanak tanimistir. Bu teknik, 6grencilerin olaylar1 birbirine baglamada daha etkili olmalarini
saglamis ve yazilarin tutarliligini giiclendirmistir. Bu da 6grencilerin anlatimlarinda derinlik

kazanmasina ve yazili ifadelerinin biitlinliiglinii korumasina katki saglamistir.
Ikinci alt probleme iliskin bulgu ve yorumlar

Uygulamalara katilan katilimcilarin  uygulama sonrasi siirece iligkin goriisleri
belirlenmistir. Bu amagla olusturulmus yar1 yapilandirilmis goriisme formunda bulunan ikinci
soru “Zihinsel Imgeleme Tekniklerinin Konusma Becerilerine etkisi oldugunu diisiiniiyor
musunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar kategorilere ayrilip bu

kategorilere iliskin frekans degerleri Tablo 2°de verilmistir.

Zihinsel imgeleme, 6grencilerin konusmalarinda daha fazla 6zgiiven kazanmalarina yol
acmustir. Ogrenci 8 "Hayal ettigim sahneleri konusarak aktarinca daha rahat ve ozgiivenli

oldum," seklinde ifade etmistir. Bu durum, zihinsel imgelerin 6grencilerin akici ve dogrudan

70



Akdeniz Egitim Aragtirmalar1 Dergisi, Say1 50, Y1l 2024
Mediterranean Journal of Educational Research, Issue 50, Year 2024

konusmalarin1 kolaylastirdigin1  gdstermektedir. Ogrenciler, zihinsel olarak hazirladiklart
imgelerle, daha rahat ve etkili bir bicimde diisiincelerini ifade edebilmislerdir. Bu siireg,

konusmalardaki akiciligr artirmis ve 6grencilerin kendilerine olan gilivenini pekistirmistir.

Tablo 2.Zihinsel iImgeleme Tekniklerinin Konusma Becerilerine Etkisi

Konusma Becerileri Kodlar Tekrarlanma Sayilari (f) Yiizde (%)
Akicilik ve Ozgiiven Giiven, Dogallik, Akicilik 24 80
Etkili Anlatim Ifade, Netlik, {letisim 22 75
Yaratic1 Fikir Uretme Yenilik, Coziim Uretme, Zenginlik 23 76

Etkili anlatimda da, zihinsel imgelemenin olumlu etkisi gdzlemlenmistir. Ogrenci 34,
"Zihinsel imgeleri konusmama dahil ederek, diisiincelerimi daha ag¢ik ve net olarak ifade
edebildim," demistir. Ogrenciler, zihinsel olarak canlandirdiklar1 imgeleri konusmalarinda daha
etkili bir bi¢imde kullanmis ve bu da anlatimlarinin daha anlagilir ve etkili olmasina olanak
tanimistir. Bu durum, iletisimdeki netligi artirmis ve 6grencilerin dinleyicilere olan etkisini
giiclendirmistir. Yaratici fikir iretme becerisi, zihinsel imgeleme tekniklerinden en fazla fayda
saglayan becerilerden biri olmustur. Ogrenci 28, "Fikirlerimi zihnimde canlandirarak daha
farkli ve yaratici ¢oziimler iirettim," diyerek zihinsel imgelerin, fikir gelistirme siirecine nasil
katki sagladigin1 vurgulamistir. Ogrencilerin zihinsel imgeler aracilifiyla daha yenilik¢i ve
etkili ¢oziimler Uiretebildikleri anlagilmaktadir. Bu siireg, 6grencilerin sinif i¢cindeki tartismalara

katki saglamalarina ve yaratici diisiinme becerilerini gelistirmelerine yardimci olmustur.
Uciincii alt probleme iliskin bulgu ve yorumlar

Uygulamalara katilan katilimcilarin uygulama sonrasi1 siirece iligkin goriisleri
belirlenmistir. Bu amagla olusturulmus yar1 yapilandirilmis gériisme formunda bulunan iiglincii
soru “Zihinsel Imgeleme Tekniklerinin Okuma ve Anlama Becerilerine Etkisi oldugunu
diistiniiyor musunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar kategorilere ayrilip

bu kategorilere iliskin frekans degerleri Tablo 3°‘de verilmistir.

Zihinsel imgeleme, Ggrencilerin  okuduklar1 metinlere daha derinlemesine
yaklasmalarini saglanmustir. Ogrenci 7, "Metni géziimde canlandirarak, ana temalarini ve
detaylarim daha iyi anlayabildim," seklinde ifade etmistir. Ogrencinin yorumu, zihinsel
imgelerin 6grencilerin metinlerin alt metinlerine inmesini ve derinlemesine anlamalarini
sagladigin1 gostermektedir. Ogrenciler, yalnizca metnin yiizeyine odaklanmak yerine, metnin

anlam derinliklerini kesfetmis ve elestirel bir bakis agis1 gelistirmiglerdir. Bu sayede okuma
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becerileri daha ileriye tasinmistir. Baglamlar1 anlama konusunda da, zihinsel imgelemenin
etkisi gdézlemlenmistir. Ogrenci 21, "Metnin her béliimiinii hayal ederek, béliimler arasindaki
iliskileri daha net fark ettim,” demistir. Bu, zihinsel imgelerin metinler arasindaki baglar1
anlamada nasil faydali oldugunu gdstermektedir. Ogrenciler, okuduklar1 metinlerdeki ana
fikirleri ve alt metinleri birbirine baglama becerilerini gelistirerek okuma becerilerini

derinlestirirken anlamay1 daha etkin hale getirmistir.

Tablo 3.Zihinsel Imgeleme Tekniklerinin Okuma ve Anlama Becerilerine Etkisi

Okuma  ve  Anlama Tekrarlanma Sayilar: Yiizde

Kodlar

Becerileri ()] (%)

Derinlemesine Kavrayis Anah'z', Anlam  Derinligi, 25 83
Elestiri

Baglamlar1 Anlama Baglanti, Metin Baglantilar1 21 70

Okuma Hiz1 Artisi Hiz, Odaklanma, Akiciik 19 63

Okuma hizindaki artis, zihinsel imgeleme tekniklerinin bir diger belirgin etkisi
olmustur. Ogrenci 36, "Metni kafamda canlandirarak hizlica odaklanabiliyor ve hizla
okuyabiliyorum," seklinde ifade etmistir. Ogrenci zihinsel imgelerin dgrencilerin okuma hizini
artirmalarina yardimer oldugunu aktarmustir. Ogrenciler, metinleri daha hizli ve verimli bir
bicimde okurken, ayni zamanda metnin igerigini anlamada da basarili olmuslardir. Okuma
hizindaki bu artis, Ogrencilerin okuma becerilerinde o6nemli bir gelisim sagladigini

gostermektedir.
Doérdiincii alt probleme iliskin bulgu ve yorumlar

Uygulamalara katilan katilimcilarin uygulama sonrasi siirece iligkin goriigleri
belirlenmistir. Bu amacla olusturulmus yar1 yapilandirilmis goériisme formunda bulunan
dordiincii soru “Zihinsel Imgeleme Tekniklerinin Esduyum ve Duygusal Katilim Becerilerine
Etkisi oldugunu diisiiniiyor musunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar

kategorilere ayrilip bu kategorilere iliskin frekans degerleri Tablo 4’te verilmistir.

Zihinsel imgeleme, 6grencilerin karakterlerle esduyum kurmalarimi saglamistir. Ogrenci
11, "Karakterlerin duygularint daha iyi anladim, onlarin yerine kendimi koyarak daha derin
bir bag kurdum," diyerek, zihinsel imgelerin, 6grencilerin karakterlere duygusal olarak
baglanmalarint nasil kolaylastirdigini ifade etmektedir. Zihinsel imgeleme, Ogrencilerin

karakterlerle esduyum kurmalarim saglanmustir. Ogrenci 3, "Metindeki karakterlerin yasadig
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duygulari zihnimde canlandirarak onlart daha iyi anladim.” demistir. Bu, 6grencilerin, zihinsel
imgeler araciligiyla karakterlerin igsel diinyalarina daha yakinlagtigini ve metne duygusal
olarak daha derin bir bag kurdugunu gostermektedir. Zihinsel imgeleme, sadece olaylar1 degil,
karakterlerin ruh hallerini de hissetmelerini saglayarak esduyum kurma becerilerini artirmistir.

Boylece 0grenciler, yazili metinlerin duygusal yonlerini daha etkili bir bicimde anlamiglardir.

Tablo 4. Zihinsel imgeleme Tekniklerinin Esduyum ve Duygusal Katilim Becerilerine Etkisi

Esduyum ve Duygusal Tekrarlanma Sayilarn Yiizde

Kodlar

Katihhm () (%)
Karakterlerle Esduyum Duygusal Bag, Anlayis, Bag

27 90
Kurma Kurma
Duygusal Bag Kurma Baglilik, Duygusal Paylasim 22 80

Duygusal bag kurma konusunda da zihinsel imgelemenin faydalar1 gézlemlenmistir.
Ogrenci, 13, "Metinlerdeki karakterlerle bag kurarak, onlarmn yasadigi duygular: daha
derinlemesine yasadim," seklinde ifade etmistir. Bu, 6grencilerin sadece metni okumakla
kalmayip, duygusal bir katilim sagladiklarin1 gostermektedir. Zihinsel imgeler, karakterlerin
i¢sel catigmalarini, hayal kirikliklarini ve mutluluklarini 6grencilerin daha gergekei bir bicimde
hissetmesini saglamistir. Zihinsel imgeleme teknikleri, O0grencilerin yazili ya da sozlii
ifadelerindeki duygusal katilimi da giiglendirmistir. Ogrenci 22, "Kendimi metnin icindeki
karakterlerin yerine koyarak daha anlamli ve duygusal olarak katilimci bir yazi yazdim,"
demistir. Bu yorum 6grencilerin, metinlere duygusal olarak baglanarak hem igsel bir esduyum

gelistirdigini hem de bu esduyumu yazili ¢galigmalara yansittiklarin1 gostermektedir.
Besinci alt probleme iliskin bulgu ve yorumlar

Uygulamalara katilan katilimcilarin uygulama sonrasi1 siirece iligkin goriisleri
belirlenmistir. Bu amagla olusturulmus yar1 yapilandirilmig gériisme formunda bulunan besinci
soru “Zihinsel Imgeleme Tekniklerinin Ogrencilerin Yaratici Diisiinme Becerilerine Etkisi
oldugunu diisiiniiyor musunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar

kategorilere ayrilip bu kategorilere iliskin frekans degerleri Tablo 5’te verilmistir.

Zihinsel imgeleme teknikleri, 6grencilerin yenilikgi fikirler iiretmelerine biiyiik 6lgiide
katki saglamistir. Ogrenci 19 "Metinleri zihnimde canlandirarak daha farkh, ozgiin ve yenilikci
fikirler ortaya koydum," seklinde ifade etmistir. Zihinsel imgeleme, 6grencilerin geleneksel

diisiinme bicimlerinin 6tesine gegmelerine olanak tanimis ve farkli bakis agilar1 gelistirmelerine
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yardimce1 olmustur. Bu da 6grencilerin yaratici diisiincelerini gelistirdigini ve siradisiliga daha
acik hale geldiklerini gostermektedir. Bu teknik, yazili ve sozlii ¢alismalarda yeni bakis agilari

ve yaratici ¢ozlimler iiretmelerini saglamakta oldukea etkilidir.

Tablo 5. Zihinsel Imgeleme Tekniklerinin Ogrencilerin Yaratic1 Diisiinme Becerilerine Etkisi

Yaratic1 Diisiinme Kodlar Tekrarlanma Sayilar Yiizde
Becerileri ()] (%)

Yenilik¢i Fikirler Uretme  Yenilik, Farklilik, Coziim 26 87

Coziim, Analiz, Fikir

Uretme 23 76

Problem C6zme Yetenegi

Inovatif Diisiinme Inovasyon, Yaraticilik 28 93

Zihinsel imgeleme ayrica, 0grencilerin problem ¢d6zme yeteneklerini gii¢lendirmistir.
Ogrenci 38, "Zihinsel olarak durumu canlandirarak, problemi daha hizli ve etkili bir bicimde
¢oziime kavusturabildim” demistir. Bu yorum, Ogrencilerin zihinsel imgeleri kullanarak
karsilastiklar1 problemleri farkli agilardan gormelerine ve daha yaratici ¢oziim yollar
gelistirmelerine olanak tanimaktadir. Ogrenciler, daha énce zorlandiklar1 problemlerde zihinsel
imgeler araciligiyla daha hizli ve etkili ¢dziimler iiretmistir. Ogrenci 33, "Farkli senaryolar
yaratarak yenilik¢i fikirler gelistirdim," seklinde ifade etmistir. Ogrencinin ifadesi, 6grencilerin
yaratici diisiinme ve inovasyon siireclerine aktif katilimlarini gostermektedir. Zihinsel imgeler,
ogrencilerin siradis1 ¢oziimler tiretmelerine ve hayal giiciinii kullanarak mevcut problemleri
yenilik¢i bir bigimde ele almalarina olanak tanimistir. Bu da 6grencilerin diisiinme bigimlerini

gelistirerek, daha yaratic1 ve yenilik¢i ¢oziimler iiretmelerini saglamistir.
Altinc alt probleme iliskin bulgu ve yorumlar

Uygulamalara katilan katilimcilarin uygulama sonrasi siirece iliskin goriisleri
belirlenmistir. Bu amagcla olusturulmus yar1 yapilandirilmis goériisme formunda bulunan altinci
soru “Zihinsel Imgeleme Tekniklerinin Ogrencilerin Duyusal ve Algisal Becerilerine Etkisi
oldugunu diisiiniiyor musunuz?” sorusudur. Ogrencilerin bu soruya verdikleri yanitlar

kategorilere ayrilip bu kategorilere iliskin frekans degerleri Tablo 6’da verilmistir.

Zihinsel imgeleme, 6grencilerin gorsel algilarimi artirmis ve daha detayli gorsellik
kullanmalarmni saglamistir. Ogrenci 16, "Gorsel imgeler sayesinde, yazdigim metni daha canli
ve detayli bir bicimde anlatabildim," seklinde ifade etmistir. Zihinsel imgeler, 6grencilerin

yazili ve sozlii caligmalarda daha zengin gorsel betimlemeler kullanmalarina olanak tanimistir.
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Bu da metinlerin daha dikkat ¢ekici ve etkileyici olmasim saglamistir. Ogrenciler, gorsellik

tizerinden duygusal bir bag kurarak yazili ifadelerini daha kuvvetli hale getirmistir.

Tablo 6.Zihinsel imgeleme Tekniklerinin Ogrencilerin Duyusal ve Algisal Becerilerine Etkisi

Duyusal ve Algisal Tekrarlanma Sayilar: Yiizde

Beceriler Kodlar (f (%)
Gorsel Algilama Gorsellik, Detay, Renk 25 83
Isitsel Algilama Ses, Duyma, Miizikalite 22 73
Dokunsal Algilama a?sl?lejrnma’ Doku, - Fiziksel 18 60

Isitsel algilama da zihinsel imgelerle gelistirilmistir. Ogrenci 27, "Sesleri zihnimde
canlandwrarak, daha giiclii bir anlatim sagladim," diyerek isitsel imgelerin anlatimda nasil katk1
sagladigmi belirtmistir. Ogrenciler, metinlerini okurken ya da yazarken, zihinsel imgeleri
sayesinde sesleri ve tinilar1 da dikkate alarak, daha akici ve etkili bir dil kullanmiglardir. Bu
durum, anlatimlarindaki ritmi ve timiyr iyilestirmis, metinlerine igitsel bir derinlik
katmustir.Dokunsal algilama ise, grencilerin metinlerinde daha fazla fiziksel deneyim ve doku
kullanmalarin1 saglamistir. Ogrenci 5, "Yazilarimda dokunsal imgeler kullanarak, okuyan
kisinin olaylar daha yakindan hissedebilmesini sagladim,” demistir. Bu, 6grencilerin zihinsel
olarak metinlerinde dokunsal algilarini da dahil ederek, daha somut ve hissedilebilir bir anlatim
gelistirmelerine yardimei olmustur. Bu algisal beceriler, 6grencilerin yazili ¢calismalarinin daha

zengin ve etkileyici olmasini saglamstir.
TARTISMA VE SONUC

Bu ¢alismanin amaci, zihinsel imgeleme tekniklerinin Tiirk¢e 6gretimindeki etkinligini,
ogrencilerin dil becerilerine olan etkilerini incelemektir. Arastirma bulgulari, zihinsel imgeleme
tekniklerinin 6grencilerin yazma, konusma, okuma ve anlama becerilerini gelistirme konusunda
onemli bir rol oynadigini gostermektedir. Ayrica, Ogrencilerin duygusal ve esduyum
becerilerinin gelismesi de zihinsel imgelemenin etkisiyle olumlu yonde bigimlenmistir.
Bulgular, zihinsel imgelemenin dil 68renme siirecinde Onemli bir ara¢c olduguna dair

alanyazindaki goriislerle tutarlidir.

Yazma becerilerindeki gelisim goz oniinde bulunduruldugunda, zihinsel imgeleme,
ogrencilerin yazili anlatimlarinda daha yaratic1 ve detayl bir dil kullanmalarini saglamistir.

Bulgulara dayanarak, 6grencilerin zihinsel imgeleme ile derinlemesine diisiinmeye bagladigi ve
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metinlerde daha fazla ayrintiya yer verdigi goriilmektedir. Sonuglar, yazma becerilerinin
gelistirilmesinde zihinsel imgelemenin etkin bir ara¢ oldugunu savunan Onceki caligmalari
destekler niteliktedir (Wheatley ve digerleri, 987). Zihinsel imgeleme, ayni zamanda
ogrencilerin yazili metinlerinde tutarlt bir yap1 olusturabilmelerini ve yazilarint mantikli bir
bicimde organize edebilmelerini saglamistir. Yazili anlatimlarindaki yapisal gelisim,
ogrencilerin daha etkili bir bicimde fikirlerini aktarmalarina olanak tanimstir. Ogrencilerin
dilsel olarak daha 6zgiivenli hale gelmesi, yazili ifadelerinin gliglenmesini ve dilsel anlamda
daha dikkatli olmalarini beraberinde getirmistir. Ozellikle, dgrenciler zihinsel imgeleme
sayesinde karakterler, mekanlar ve olaylar gibi yazili anlatimlarin1 daha detayli ve canli hale

getirebilir (Mak ve digerleri, 2020).

Aragtirmalar, zihinsel imgelemenin yalnizca yazma degil, konusma becerilerini de
gelistirdigini  gostermektedir. Paivio (2003), zihinsel imgeleme tekniklerinin bireylerin
konusma sirasinda daha net ve akici bir sekilde kendilerini ifade etmelerine yardimeir oldugunu
ortaya koyarak Konusmacinin zihninde bir olaymn veya senaryonun detayli bir taslagin
olusturarak dogaclama ifadeler liretmesini kolaylastirdigini savunmaktadir. Monzel ve digleri
(2023), zihinsel imgelemenin topluluk 6niinde konugma gibi yiiksek stresli durumlarda bile
bireylerin Ozgiivenlerini artirdigina dikkat cekmistir. Caligmamizin bulgulari, zihinsel
imgeleme uygulamalariyla 6grencilerin diislincelerini daha hizli organize edebildiklerini ve
akici bir dil kullanarak konugmalarim gelistirdiklerini dogrular niteliktedir. Zihinsel imgeleme
teknikleri, 6grencilerin akicilik ve Ozgiivenlerini artirarak 6grencilerin dili daha etkin bir
bicimde kullanmalarini saglayarak daha dogal ve etkili bir bicimde konusmalaria olanak
tanimistir. Zihinsel imgelem tekniklerinin, 6grencilerin konugma sirasinda yeni fikirler {iretme
yeteneklerini gelistirdigi sdylenebilir. Ogrenciler, sozciikleri daha dogru ve etkili bir bigimde
kullanarak daha 0zgiin anlatimlar yapabilmislerdir. Zihinsel imgeleme tekniklerinin,
ogrencilerin sozctikleri yaratict bir bi¢gimde kullanabilme becerilerini artirdigini gdsteren
bulgularla Kind (2020) arastirmasindaki sonuglar1 dogrular niteliktedir. Konusma becerilerinde
goriilen gelismelerin, 6g8rencilerin daha etkili bir bicimde iletisim kurmalarini sagladigi
sOylenebilir. Ayrica, 6grencilerin dil engellerini asma noktasinda yasadiklar1 iyilesme,
ozgilivenlerinin artmasin1 ve dilsel bariyerleri gegme konusunda daha az zorlanmalarini

saglamstir.

Okuma ve anlama becerilerindeki gelisim incelendiginde zihinsel imgeleme

tekniklerinin, 6grencilerin okuduklar1 metinlere daha derinlemesine yaklagsmalarini sagladigi
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goriilmektedir. Ogrencilerin ifadelerinden, okuduklar1 metinleri anlamak igin zihinsel olarak
daha fazla ¢aba sarf ettikleri ve metinlerin baglamlarmi daha iyi kavrayabildikleri
anlagilmaktadir. Bulgular, 6grencilerin okuma becerilerinin ve metinleri anlama diizeylerinin
arttigin gostermektedir. Benzer bulgular, zihinsel imgeleme tekniklerinin okuma becerilerini
gelistirdigini belirten ¢aligmalarla da paralellik gostermektedir. Alviz (2023) zihinsel imgeleme
uygulamalarinin, 6grencilerin metni daha iyi bir bigimde kavrayarak okuma hizlarmin
artmasina yardimcit oldugunu savunmaktadir. Okuma hizindaki artigin, 6grencilerin metinle
daha giiclii bir bag kurmalarim1 sagladigi ve metinle etkilesimlerini artirdigi sdylenebilir.
Duyusal katilim ve esduyum becerilerindeki gelisim de gozlemlenen bir diger onemli bulgudur.
Zihinsel imgelem tekniklerinin, 6grencilerin karakterlerle esduyum kurmalarin1 ve onlarla
duygusal baglar gelistirmelerini saglayarak Ogrencilerin okuduklari metinlere daha
derinlemesine baglanmalarin1 ve karakterlerin duygusal durumlarin1 daha iyi anlamalarimi

saglamaktadir (Zhang, 2022).

Ogrencilerin dil engellerini asmalarina olanak taniyan bir baska 6nemli bulgu ise
zihinsel imgelemenin ogrencilerin kendilerine olan gilivenlerini artirmasidir( Kendal ve
Khuon,2023).. Zihinsel imgeleme teknikleri, dilsel bariyerleri asmada 6grenciler i¢in bir arag
olmustur. Ogrenciler, kendilerini daha rahat ifade edebildiklerinde, dilsel engelleri daha kolay
asmislar ve dil 6grenme siireclerinde daha az zorlanmislardir. Foncubierta ve Bilbao’ya gore
(2024) ogrencilerin kendilerine olan gliven duygusunun artmasi, onlarin dilsel becerilerini
gelistirmelerinde Onemli bir etkendir. Arastirmanin genel sonuglari, zihinsel imgeleme
tekniklerinin dil 6gretiminde sadece dil becerilerini degil, ayn1 zamanda 6grencilerin kigisel
gelisimlerini de destekledigini ortaya koymaktadir. Zihinsel imgelem tekniklerinin kullanimu,
ogrencilerin dilsel becerilerinin yani sira, 6zgiiven, esduyum, yaratict diistinme ve duygusal
katilim gibi becerilerini de gelistirmektedir. Bulgular, dil 6gretiminde zihinsel imgelemenin,
sadece bir dil aracim1 Ogrenmekten Ote, Ogrencilerin duygusal ve biligsel gelisimlerini
destekleyen giiclii bir ara¢ olduguna isaret etmektedir. Bu nedenle, dil 6gretiminde zihinsel

imgeleme tekniklerinin daha genis bir bigcimde kullanilmasinin faydali olacagi sdylenebilir.

Sonug olarak, zihinsel imgeleme tekniklerinin dil 6gretiminde, d6grencilerin dilsel ve
biligsel gelisimlerinin yani sira duygusal gelisimlerini de destekledigi ortaya konmustur.
Egitimcilerin bu tiir teknikleri kullanarak, 6grencilerin dil becerilerinin yani sira yaratici

diistinme, 6zgiliven ve esduyum katilim gibi becerilerinin gelismesine katki saglayacaklari
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sOylenebilir. Bu arastirma, dil 6gretiminde zihinsel imgeleme kullaniminin 6nemli faydalar

sagladigini ve egitimde yenilik¢i yontemlerin dnemini bir kez daha ortaya koymaktadir.

Oneriler

Egitimcilerin bu teknikleri siniflarinda kullanarak, 6grencilerin dil 6grenme siireclerini

daha etkin ve anlamli hale getirebilecegi sdylenebilir. Bu kapsamda gelecek ¢alismalar igin

Oneriler soyledir:

Gelecekteki calismalar, zihinsel imgelemenin dil 6gretimindeki uzun vadeli etkilerini
inceleyerek  dil becerileri lizerindeki etkilerini daha genis Orneklemlerle

gozlemleyebilir.

Zihinsel imgelemenin diger dil becerilerine olan katkilar1 ve farkli 6grenme gruplarinda

nasil sonuglar dogurdugu iizerine aragtirmalar yapilabilir.

Zihinsel imgeleme tekniklerinin farkli yas gruplari ve Ogrenme diizeylerindeki

etkinligini test eden ¢aligmalar onerilebilir.

Teknoloji destekli zihinsel imgeleme uygulamalariin dil 6gretimine entegrasyonu

aragtirilabilir.

Ogretmenlerin bu teknikleri uygulama konusundaki yeterliliklerini artirmaya yonelik

egitim programlar tasarlanabilir.
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EXTENDED ABSTRACT
ENTRANCE

This study examines the effects of mental imagery techniques on writing, speaking and
reading skills in teaching Turkish. In the literature , mental imagery stands out as an important
cognitive strategy that improves students' language skills. Research shows that mental imagery
helps students understand texts more creatively and deeply, and strengthens their written and
oral expressions. Mental imagery can help students understand texts and grasp the use of
language more deeply during the language learning process. In particular, in the process of
developing linguistic skills, mental imagery activities allow students to produce and understand
texts more creatively, thus providing students with the opportunity to use their language skills
more effectively ( Wranik and Studies prove that mental imagery increases students'

vocabulary, grammar use and linguistic expression skills ( Kaufman , 2018).

It makes the language learning process not only a cognitive but also an emotional
experience and increases students’ interest in learning. It is observed that students better
understand the emotional states of the characters in the stories and participate more actively in
language learning by establishing an emotional bond with them. Mental imagery can also help
students overcome language barriers. Students can overcome language barriers and gain self-
confidence thanks to the situations they mentally imagine ( Sweller , 2011). In addition, mental
imagery practices make students’ language learning process less stressful and strengthen their
self-expression skills. Mental imagery has been shown to significantly improve students’
creativity, language production and reading-comprehension skills. In order to support language
learning, educators can include these techniques in their lessons, allowing students to establish
deeper connections with the language material and express themselves more confidently. Future

studies can examine the long-term effects of mental imagery on language acquisition.
METHOD

The sample of the study consists of 40 students studying at the 7th grade level. The
students accepted to participate in the study voluntarily and were included in the classes where
the researcher conducted the study. The students had different socio -economic and cultural
backgrounds and experienced mental imagery applications in Turkish lessons. The sample was

selected to develop the writing, speaking and reading skills of these students.
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A semi-structured interview form was prepared to obtain the opinions of the children
participating in the study regarding the application. Expert opinions were taken into
consideration in the preparation and development of the form. At the end of the applications,
the participants' opinions regarding the process were collected using the interview technique.
Yildirim and Simsek (1999) define the interview technique as a data collection method used to
establish a relationship and reach data through question and answer. Interviews were conducted
with the experimental group participants at the end of the experimental process using the
interview form developed by the researchers.

The descriptive analysis method was used in the analysis of the qualitative data of the
study . The data obtained in the descriptive analysis method are summarized and interpreted
according to previously determined themes. Yildirim and Simsek (1999) state that direct quotes
are frequently used in the descriptive analysis method to effectively explain the views of the
participants . The questions in the semi-structured interview form were formatted according to

six predetermined themes.

After the collection of qualitative data, the forms were numbered and transferred to the
Office program in order. The responses were meticulously examined and common expressions
in the responses were determined. Common expressions in the responses were combined under
the determined theme. The student opinions to be directly transferred regarding each theme
were determined and the data were listed. At this stage, codes were created based on frequently
repeated expressions that were close to each other in meaning. Then, the codes were classified
and the data was made ready for analysis. In the analysis of the obtained data, the frequency
and percentage rates of the categories and codes were calculated. In order to calculate the
reliability of the qualitative data, another researcher was provided to evaluate the data. The
reliability formula developed by Huberman and Miles (1994) (Reliability = Consensus /
(Consensus + Disagreement) x 100) was used to determine the reliability of the data analysis.
As aresult of the reliability calculation, it was determined that the reliability of the first question
was 0.91, the second question was 0.90, the third question was 0.89, the fourth question was
0.93, the fifth question was 0.87, and the sixth question was 0.95. In total, the level of agreement
in all questions was calculated as 0.90 . Yildirim and Simgek (2008) state that the reliability
percentage is reached when the agreement percentage in the reliability calculation is 70%. The

analysis results prove that the data analyses of this research are reliable.

Problem statement
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What are students' views on Mental Imagery applications?
Sub Problems:
1) What is the effect of mental imagery techniques on writing skills?
2) What is the effect of mental imagery techniques on speaking skills?
3) What is the effect of mental imagery techniques on reading and comprehension skills?
4) of mental imagery techniques on empathy and emotional involvement skills ?
5) What is the effect of mental imagery techniques on students’ creative thinking skills?
6) What is the effect of mental imagery techniques on students’ sensory and perceptual skills?
DISCUSSION , CONCLUSION AND RECOMMENDATIONS

The purpose of this study is to examine the effectiveness of mental imagery techniques
in teaching Turkish and their effects on students' language skills. The research findings show
that mental imagery techniques play an important role in developing students' writing, speaking,
reading and comprehension skills. In addition, the development of students' emotional and
empathy skills has also been positively shaped by the effect of mental imagery. The findings
are consistent with the views in the literature that mental imagery is an important tool in the

language learning process .

Considering the development in writing skills, mental imagery enabled students to use
more creative and detailed language in their written expressions. Based on the findings, it is
seen that students started to think more deeply with mental imagery and included more details
in the texts. The results support previous studies that argue that mental imagery is an effective
tool in developing writing skills ( Wheatley and etc. 1987). Mental imagery also enabled
students to create a coherent structure in their written texts and to organize their writings in a
logical manner. The structural development in their written expressions allowed students to
convey their ideas more effectively. The students' becoming more confident linguistically led
to the strengthening of their written expressions and their being more careful in the linguistic

Sense.

Improvements in speaking skills are among the striking findings of the study. Mental
imagery techniques increased students' fluency and self-confidence, allowing them to use the
language more effectively and to speak more naturally and effectively. It can be said that mental

imagery techniques improved students' ability to generate new ideas during speaking. Students
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were able to make more original expressions by using words more accurately and effectively.
Findings showing that mental imagery techniques increased students' ability to use words
creatively confirm the results of the Kind (2020) study. It can be said that the improvements
seen in speaking skills enabled students to communicate more effectively. In addition, the
improvement students experienced in overcoming language barriers increased their self-

confidence and made it less difficult for them to overcome language barriers.

When the development in reading and comprehension skills is examined, it is seen that
mental imagery techniques enable students to approach the texts they read more deeply. It is
understood from the students' statements that they exert more mental effort to understand the
texts they read and that they can better grasp the context of the texts. The findings show that
students' reading skills and text comprehension levels have increased. Similar findings are
parallel to studies indicating that mental imagery techniques improve reading skills. Alviz
(2023) argues that mental imagery practices help students to comprehend the text better and
increase their reading speed. It can be said that the increase in reading speed enables students
to establish a stronger connection with the text and increases their interaction with the text. The
development in sensory participation and empathy skills is another important finding observed.
Mental imagery techniques enable students to empathize with the characters and develop
emotional bonds with them, allowing students to connect more deeply to the texts they read and
to better understand the emotional states of the characters ( Zhang , 2022).

Another important finding that allows students to overcome language barriers is that
mental imagery increases students' self-confidence. Mental imagery techniques have been a tool
for students to overcome linguistic barriers. When students can express themselves more
comfortably, they overcome linguistic barriers more easily and have less difficulty in the
language learning process. According to Foncubierta and Bilbao (2024), students' increased

sense of self-confidence is an important factor in developing their linguistic skills.

The general results of the study reveal that mental imagery techniques support not only
language skills but also students' personal development in language teaching. The use of mental
imagery techniques improves students' linguistic skills as well as their self-confidence, empathy
, creative thinking and emotional involvement. The findings indicate that mental imagery in
language teaching is a powerful tool that supports students’ emotional and cognitive
development, rather than just learning a language tool . Therefore, it can be said that it would

be beneficial to use mental imagery techniques more widely in language teaching .
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As a result, it has been revealed that mental imagery techniques support students'
emotional development as well as their linguistic and cognitive development in language
teaching. It can be said that educators will contribute to the development of students' language
skills as well as creative thinking, self-confidence and empathic participation skills by using
such techniques. This research once again demonstrates the significant benefits of using mental

imagery in language teaching and the importance of innovative methods in education.
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Abstract: The experience of learning a foreign language is an important part of developing intercultural awareness
and competence and improving learner attitudes towards other cultures and peoples. In a number of unique
language learning contexts, such as Cyprus and Israel, the language to be learnt is of a group traditionally perceived
to be an enemy by the learners’ native community. However, previous research conducted on learners in contexts
of conflict has indicated that learning the language of the other community can have a number of positive outcomes
in terms of learner attitudes and motivation. This study aims to add to this body of research by investigating
whether language learning can have a positive impact on language learners with already existing negative attitudes
towards the target language and its speakers. Findings of the study indicate that the experience of learning the
language of the ‘other’ community can have a positive impact on learners’ previously existing negative attitudes
towards the target language speaking community and on their motivations to continue studying the target language
in the future. Learner satisfaction with the quality of the language instruction program and teacher were also

recorded to be influential in learner motivation levels.
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INTRODUCTION

Learning foreign languages has a wide range of benefits for learners ranging from work
and travel opportunities to information sharing. However, promoting foreign language learning
has been one of the main aims of the Council of Europe for many years due to the potential
beneficial effect of foreign language learning on intercultural competence and awareness
(Beacco, Byram, Cavalli, Coste, Cuenat, Goullier, & Panthier, 2016). From the perspective of
the Council of Europe, learners develop open proactive attitudes through the experience of
learning foreign languages since “learning foreign languages is a direct and powerful way of
experiencing otherness on a physical and emotional level” (Beacco & Byram, 2003, p. 3). The

Council aims that through this acceptance of otherness gained from foreign language learning,
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learners may develop attitudes, beliefs, and values of respect and openness towards other
cultures and their people and a willingness to suspend judgment and work with such people

from different cultural backgrounds.

On the other hand, foreign language learning is a long process which entails profound
personal commitment for many language learners. Thus, motivation, the desire to initiate and
sustain foreign language learning, plays a key role in successful foreign language learning
attempts and it is likely for this reason that foreign language motivation and the challenges of
both increasing and also maintaining language learner motivation have been among the most

well-researched factors in the field of foreign language learning and teaching (Ortega, 2013).

Research has also shown that foreign language motivation and its underlying
orientations greatly depend on “who learns what in what milieu” (Clement & Kruidenier, 1983,
p. 288). This is especially true in contexts of conflict in which language teaching and learning
happens despite there being conflict between the speakers of the learners’ first language and the
speakers of the target language. In a number of unique language learning contexts around the
world, such as the teaching of Arabic to Israeli Hebrew-speakers in Israel and the teaching of
Greek to Turkish Cypriots in Cyprus, language teaching takes place within such a context of
long, and at times hot, conflict between the speakers of the first and target languages. Thus,
researchers interested in foreign language motivation have been intrigued to investigate whether
high motivation is even possible in such conflictual settings. Similarly, researchers interested
in the potential beneficial effect of foreign language learning on intercultural acceptance have
also been intrigued to see the effects of foreign language learning on intercultural relationships

in contexts of conflict.
Research on foreign language learning in contexts of conflict

As a result of a number of studies conducted in Israel and Cyprus, we have some insights
into foreign language learning in contexts of conflict between the speakers of the first and target
languages. Some of the first studies on foreign language learning in contexts of conflict were
conducted by a group of researchers in Israel who investigated foreign language motivation
among Israeli Hebrew-speaking school children studying Arabic in Israel (e.g., Inbar, Donista-
Schmidt, & Shohamy, 2001; Donista-Schmidt, Inbar, & Shohamy, 2004). Specifically, Donist-
Schmidt, Inbar, and Shohamy (2004) focused on asking a group of 694 Hebrew-speaking fifth
and sixth graders in lIsraeli schools why studying Spoken Arabic in schools in Israel is

important. Of these 694 school-aged children, 539 had been studying Spoken Arabic since the
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age of 9 while 153 of the school children had not studied Spoken Arabic before. The researchers
found that students who had already begun to study Spoken Arabic brought up peace-oriented
reasons for learning Arabic such as needing to know about the Arab culture in order to make
peace between the two communities as well as pragmatically-oriented reasons such as the need
of being able to communicate with Arabs, watching Arabic TV shows, or future job
opportunities. On the other hand, the students who had not yet studied Spoken Arabic more
often emphasized negative attitudes towards Arabs, their language and culture. For example,
this group of participants brought up reasons to study Arabic such as being “surrounded” by
Arabs, or in order to be able to fight the “enemy” (Donista-Schmidt, Inbar, & Shohamy, 2004,
p.223). Furthermore, Inbar, Donista-Schmidt, and Shohamy’s (2001) study indicated that
students who had previously studied Arabic were more motivated to study the language in the
future than were students who had previously not studied the language. Thus, based on the
research conducted in Israel, it appears that actually studying the language of a group
traditionally perceived to be an ‘enemy’ by learners’ native community can have a positive
impact both on learners’ attitudes towards the target language-speaking community as well as
their motivational intensity for learning the target language in spite of a history of conflict

between the first and target language speaking communities.

Similarly, in Cyprus, Turkish Cypriots have recently begun to study the Greek language
as an elective foreign language course in state secondary schools despite the fact that the
Turkish Cypriot and Greek Cypriot communities in Cyprus have been effectively divided for
the last six decades. Research conducted on the attitudes and motivation of these young Turkish
Cypriots learning Greek has indicated that students studying Greek have more positive attitudes
towards Greek Cypriots, their language, and culture (Tum & Kunt, 2021). Furthermore, the
experience of studying Greek also appears to increase learners’ motivation to continue learning
the language in the future. Thus, similar to the findings recorded in Israel, learning the language
of a group traditionally regarded as an ‘enemy’ appears to have a positive impact both on
learners’ attitudes towards the target language and its speakers and also on their motivation for

learning the target language.
Aim of the current study

Yet, despite these important positive findings, one question which remains to be
addressed is how learning the language of the ‘other’ community may change the attitudes of

learners who already have a negative stance towards the target language-speaking community.
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In other words, the current study mainly aims to investigate how — or if — target language study
can improve already existing negative attitudes towards the target language and its speakers
and culture. Thus, the current study investigates the experiences over a duration of six months
of twelve Turkish Cypriot adults starting to learn Greek in Cyprus. Specifically, the study aims

to answer the following research questions:

RQ1. How does studying Greek affect Turkish Cypriots’ negative attitudes towards
Greek Cypriots, their language, and culture?

RQ2. How does studying Greek affect the foreign language motivation of Turkish

Cypriots who have negative attitudes towards Greek Cypriots?
METHOD
Context of the study: The conflict in Cyprus

The relationship between the two main communities living on the island of Cyprus, the
Greek Cypriots and the Turkish Cypriots, has never been a simple one and has often been mired
by mistrust, communal unrest, and, at times, violence with some researchers tracing the
inception of this ethnic conflict between the two communities back to the early twentieth
century (e.g., Asmussen, 2004; Bryant, 2004). In modern history, Cyprus was part of the British
Empire until 1960 when independence was granted after an anti-colonial armed struggle by the
Greek Cypriots. According to the constitution of the newly established Republic of Cyprus,
Cyprus was to be a bi-communal state made up of Greek Cypriots of Hellenic origin and
Turkish Cypriots of mainland Turkish origin with Greek and Turkish being recognized as the

official languages of the state to be used equally in all the functions of the state.

Regrettably, intercommunal violence flared as early as 1963 — only three years after the
establishment of the new bi-communal republic — and continued during the period of 1963 to
1974. During these years, the two communities began to detach and concentrate in separate
areas of the island as much as possible with intercommunal violence continuously increasing.
This period of violence and turmoil culminated with a Turkish military operation to the island
in the year of 1974, which is referred to as the Turkish invasion within the Greek Cypriot
community and the Peace Operation among the Turkish Cypriot community (Charalambous &
Rampton, 2010). After this military intervention, the island of Cyprus was effectively and
totally divided into two separate parts with the Greek Cypriots displacing to the south of the
island and the Turkish Cypriots to the north of the island. Following 1974, everyday ties
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between the two communities were completely cut as an impassable border was drawn across
the island, leading to a period of ethnic estrangement (Bryant, 2004) which lasted until the early
2000s.

In 2003, a significant shift occurred in the relationship between the Greek Cypriot and
Turkish Cypriot communities as border-crossings were allowed enabling Greek Cypriots to
visit the northern part and Turkish Cypriots to cross to the southern part of the island for the
first time in three decades. However, in spite of an initial resurgence of optimism after the
beginning of border crossings, all efforts to resolve the issues between the island’s two
communities have continued to fail and today what has become to be known as “the Cyprus
Problem” is no closer to being resolved with very little hope for a rapid solution in the

foreseeable future.

Following the beginning of border crossings between the two sides in 2003, the Greek
language began to be offered as an optional foreign language course in a number of Turkish
Cypriot state secondary schools. Additionally, many municipalities, privately-owned language
schools, and non-governmental organizations within the Turkish Cypriot community began to
offer Greek language courses aimed at adult Turkish Cypriots. Importantly, many of the Greek
language courses offered by Turkish Cypriot municipalities and non-governmental
organizations were offered, and continue to be offered, at a small fee as these courses are
generally not profit driven.

The participants and data collection procedure

A brief questionnaire consisting of ten Likert-scale items covering attitudes towards
Greek Cypriots, their language, and culture was administered randomly to 83 Turkish Cypriots
living in the Nicosia district of north Cyprus. From these 83 Turkish Cypriots, 23 of them either
agreed or strongly agreed with each of the items reflecting a negative attitude towards Greek
Cypriots, their language, and culture. These 23 Turkish Cypriots were then contacted
individually via telephone and invited to participate in the current study which would entail
them to participate in a Greek language course consisting of weekly 60 to 90 minute Greek
language classes for a period of up to six months free of charge and to be interviewed a total of
four times over this duration about their experiences as a Turkish Cypriot learning Greek. They
were not informed that they had been selected to participate in the study based on their
responses indicating negative attitudes towards Greek Cypriots, their language and culture.

From the 23 potential candidates, twelve agreed to participate in the study. Their ages ranged
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from 26 to 43. Seven of the participants were male while five were female. Importantly, none
of them had any experience of studying Greek before the language course they would be
attending as part of the current study. The participants were enrolled in one of three separate
Greek language programs run by either municipalities or non-governmental organizations in
north Cyprus and not informed about the identities of any other participants who may have been

enrolled in the same language program.

Each of the participants was individually interviewed before the start of their respective
Greek language program. This interview focused on the participants’ attitudes towards Greek
Cypriots, and why they believed learning Greek could be important for Turkish Cypriots. After
this initial interview, the participants each began their respective Greek language course. Later,
each participant was individually interviewed once at the end of the first month of their language
program and once at the end of the third month after starting their Greek language program.
These interviews focused on the participants’ language learning experiences so far learning
Greek. Finally, each of the participants was interviewed individually one last time at the end of
the six-month duration. This final interview focused on the participants’ attitudes towards
Greek Cypriots, their language and culture, their reasons as to why it could be important for
Turkish Cypriots to learn Greek, and their individual experiences studying the language over
the last six months to compare any possible changes in attitudes and motivation. All of the
interviews were conducted in Turkish, audio-recorded, and translated to English by the

researcher. All translations were later verified by two experienced bilingual EFL teachers.
Data analysis

The interview data was analyzed through a thematic analysis with the general purpose
of to “finding and marking the underlying ideas in the data, grouping similar information
together, and relating different ideas and themes to one another” (Rubin & Rubin, 1995, p. 229).
Hence, to identify and categorize the themes arising from the interview data, the researcher

conducted a two-step thematic analysis.

The first step of the thematic analysis was conducted within a day of each conducted
interview. During this step of the analysis, the interviews were first transcribed. Then, the
interviewer closely listened to each interview while carefully reading the corresponding
transcript repeatedly. During this first step of the analysis, the interviewer kept an open mind
as much as possible while repeatedly listening to each interview since the aim was to generate

as many themes as possible related to the participants’ Greek language learning experiences.
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Also during this stage of the analysis, the researcher identified and extracted quotations from
the interview data in order to provide evidence for each theme engendered. These would also
allow readers to make their own interpretations of the study’s findings. Thus, the interview data

was separated into parts, or themes, and names were given by the researcher to every category.

Later, during the second step of the thematic analysis, the themes mentioned above were
compared to find as many common points among them. Each theme was carefully read while
constantly being compared with other themes to identify similar points and commonalities. The
researchers then grouped the identified commonalities under higher level umbrella terms which
covered all of the themes within that group. In the findings section below, the themes identified
by the researchers are presented. Pseudonyms are used throughout to protect the identity of each

participant.
FINDINGS
Participants’ initial attitudes and motivation towards target language study

Before beginning their respective Greek language program, each participant was
individually interviewed about their attitudes towards Greek Cypriots, their language and
culture and also possible reasons as to why they believe Turkish Cypriots should learn Greek.
At the beginning of each interview, the participants were asked about their current attitudes
towards the Greek Cypriot community and their opinions on the current relations between the
two communities on the island. Each of the participants exhibited a negative stance towards the
Greek Cypriot community in their responses, which in effect confirmed their negative responses

to the questionnaire previously. To illustrate, Deniz offered:

“I don’t really like Greek Cypriots. I don’t think they respect Turkish Cypriots or view
us as equals. The Greek Cypriots | have met often appear to be racist towards Turkish Cypriots.

They don’t seem to like us at all.”
Similarly, Ozan and Demir offered respectively:

“I don’t even like going to the south side of the island that much and feel relieved when
| return to our side any time I do cross over. There are so many generations of hate between

’

the two communities.’

“I don’t feel comfortable around Greek Cypriots. | feel uneasy when I am around them.

I'would say that I don’t like Greek Cypriots even though I know that all people are not identical
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and there are of course good people among their community. It’s just hard to overcome the

»»

initia/ reluctance that I have towards Greek Cypriots.

Later, the focus of the interview shifted to the underlying reasons of the participants’
negative attitudes towards the Greek Cypriot community. During this part of the interview, all
of the participants brought up a strong sense of mistrust towards the Greek Cypriot community.
In other words, each of the participants traced the root of their negative attitudes towards the
Greek Cypriot community to a lack of trust between the two sides, as can be seen in the

interview quotation from Eda below:

“The reason I'm against Greek Cypriots is that I feel like I don’t trust Greek Cypriots.
That is why I don’t believe we can live together in a united country because I don’t trust them
and I don’t think they trust us either. Yes, there are Turkish Cypriots who have Greek Cypriot
friends from the other side, but on the whole, especially people like me who were born after
1974, don’t really know any Greek Cypriots, so how can I be expected to trust someone I don’t

know?”

In the interview extract above, Eda attributes the feelings of mistrust between the two
sides to her not knowing or having any noteworthy contact with Greek Cypriots. Seven other
of the participants also traced their feelings of mistrust to Greek Cypriots due to their lack of
personal contact with Greek Cypriots. These participants explained that they found it
increasingly difficult to build up trust towards another community when they have no personal
direct relations with members of the other community despite the two communities being in

close physical proximity, as can be seen in the comments of Cinar below:

“We don’t really know each other. We say hello to each other and we smile at each
other, but we do not know or trust each other. After so many years of mistrust and unfamiliarity
and learning in schools that we are not to trust the other side and that we are enemies and we

have such a long history of conflict. It just doesn 't disappear when there is such a long history.”

Towards the end of the interview extract above, Cinar brings up the second most
frequently mentioned reason underlying the participants’ negative attitudes towards the Greek
Cypriot community: the history of conflict between the two communities. Five of the twelve
participants traced the root of their negative attitudes towards Greek Cypriots to the long history
of conflict between the Turkish Cypriots and Greek Cypriots. These participants explained how
they believed that this accumulation of bad experiences has made the prospect of good relations
between the two sides increasingly difficult. For example, Turel offered:
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“My great grandfather and grandfather both fought during the war. My father also —
even though he was just a teenager. Then, we moved to the north and were completely cut off
from the Greek Cypriots. We would just hear on the news how we do not and cannot trust them
and how they do not trust us. And this continued for years and years. Generations even. What

can you expect?”

Finally, in the later stages of the initial interview, each participant was asked about
whether they believe Turkish Cypriots should learn Greek and their reasons as to why they
should or should not. Interestingly, despite their negative attitudes towards the Greek Cypriot
community, all of the participants were in agreement that Turkish Cypriots need to learn Greek
in order to benefit from financial and job opportunities within the Greek Cypriot community.
The participants’ own personal reasons for wanting to learn Greek themselves were also

pragmatic in nature as can be seen in the comments of Eda below:

“Job opportunities on the Greek side (of the island) are much better than the job
opportunities on our side. You can earn twice as much doing the same exact job on the Greek
side. But you need to know Greek. ”

Similarly, Cinar explained:

“I want to be able to work in the south. The working conditions and the pay are much
better there. | wish I had had the opportunity to learn Greek at school. | could have been fluent

’

by now and | would feel much more confident about working there.’

Thus, all of the participants appeared to be strongly motivated to learn Greek in order
to reap the potential economic benefits within the Greek Cypriot community. It is also important
to note that none of the participants mentioned any peace-oriented reasons for Turkish Cypriots
to learn Greek.

Participants’ target language learning experiences

After the initial interview, the participants began their Greek language studies and
continued with their program for six months. Over the duration of these six months, the
participants were interviewed individually about their Greek language learning experiences a
total of three times: first at the end of their first month in their respective Greek language
programs, second at the end of three months of Greek language study, and lastly at the end of

six months of Greek language study.
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At the end of the first month, the participants reported generally positive language
learning experiences. Although they found learning Greek challenging at times mostly due to
the differences in letters between the Greek and Turkish alphabets, all of the participants
reported being satisfied with the progress they had made over the first month of their language
studies. For ten of the twelve participants, one of the most motivating experiences during this
first month of Greek language study was beginning to be able to read street names, shop signs,
labels, and packaging when visiting the south side of Cyprus as the participants began to gain
familiarity with the Greek alphabet as can be seen in the comments of Turkes below:

“The thing I have enjoyed the most is that now I can read a lot of things when I go to
the south. Even though | cannot understand most of it, | can still read it and | am beginning to
recognize more and more words every week. I enjoy going to the south more now because it’s
now also like an educational activity for me as | get to practice what | have been doing in

class.”

The opportunity to practice the target language in everyday life while learning the
language as part of a structured language study program appeared as one of the most frequently
cited motivating factors throughout the duration of the study. Ten of the twelve participants
reported that the opportunity of being able to apply what they had learnt in class immediately
by crossing to the south of the island to be very motivating for them. For example, Ozan offered:

“In order to study for the course, I simply go to the south and try to use, read, or hear
what | have learned in class recently. I think this is a great language learning situation and
opportunity. When | was at school learning English or French, it was very different. When
would | ever have got the opportunity to speak those languages outside of school? But with

)

Greek, the more I learn, the more opportunities I get to practice the language.’

While these everyday real life experiences began with a focus on reading skills, as time
progressed and the participants were again interviewed after three months of language study,
the participants began to report the opportunities they had to practice their listening and
speaking skills in Greek as they began to interact with Greek Cypriots. For five of the
participants, these basic interactions with Greek Cypriots were reported as the first time they

had had any meaningful experiences with a Greek Cypriot, as elaborated upon by Deniz below:

“I felt like it was the first time I had spoken with a Greek Cypriot. It was the first time I

realized that the Greek Cypriot isn’t a character in a history textbook. They 're real people with
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real lives like you and me who are just going about their daily lives facing problems and joys.

It was a very meaningful experience.”
Similarly, Eda reported:

“Just being able to speak with Greek Cypriots is a very unique experience. It gives a
face to an entity. An entity which previously had no face. They are people, just like us. I want
to be able to speak Greek fluently one day so that | can feel relaxed and confident when | am
among Greek Cypriots. | want to feel like 1 am still in my home country when | cross to the

south.”

Before beginning their Greek language studies, financial and job opportunities were the
only reasons brought up by the participants for Turkish Cypriots to learn Greek. However,
during the interviews conducted after three months of language study, five of the participants
began to mention a desire to be able to speak Greek fluently in order to be to communicate with
Greek Cypriots and increase their self-confidence when among Greek Cypriots. Importantly, as
can be seen in both comments above, by being able to communicate and interact with Greek
Cypriots, the participants explained how they had begun to recognize that Greek Cypriots were
unique individuals similar to themselves. Thus, the participants’ perspective of the Greek
Cypriot community began to change from a single entity which had been presented to them in
history textbooks to an individual human being not much different than themselves. Also, it is
important to note Eda’s desire to be able to speak Greek fluently to be able to feel at “home”
when in the south of the island and how the participants’ reasons for learning Greek evolved
throughout the duration of the study. As explained earlier, job opportunities were the only
reason brought up as to why Turkish Cypriots should learn Greek during the first interview

before the initiation of the participants’ Greek language studies.

During each of the interviews, the participants were also asked about their in-class Greek
language learning experiences. On this topic, all of the participants agreed that their respective
language teacher and the course program, materials and activities used during lessons played a
pivotal role in their motivation for learning Greek. All of the participants had Turkish Cypriot
Greek language teachers, which they found motivating in and within itself since they were able
to see a Turkish Cypriot similar to themselves who had mastered the Greek language. All of the
participants also noted that they were pleased with the enthusiasm and professionalism of their
Greek language teachers, which they felt increased their own enthusiasm and dedication

towards their Greek language studies. To illustrate, Suzan offered:
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“I am enjoying my Greek lessons very much. My teacher is great and she brings tasks
to class that help me learn and are generally fun to do. If I didn’t enjoy the classes, it would be
really hard. | am really pleased with my teacher. She seems to be a very experienced teacher
of Greek and enjoys what she does. I think that enjoying the class and having a good teacher
are very important in making someone want to get up and go to class every week. The fact that
she is Turkish Cypriot too is also important for me. It’s like having a role model. I want to be

able to speak Greek like her one day.”
Similarly, Turkes offered:

“I am satisfied with the quality of the program. I think I have a good teacher and the

materials she uses help me to learn Greek. She really gets us to stay focused and work hard.”
Participants’ ultimate attitudes and motivation towards target language study

Lastly, at the end of six months of Greek language study, the participants were again
interviewed about their attitudes towards Greek Cypriots, their language and culture as well as
possible reasons for Turkish Cypriot to learn Greek to see how, or if, their attitudes had changed

since the first interview conducted at the start of their respective Greek language program.

When asked about their current attitudes towards Greek Cypriots, the participants’
mistrust towards the Greek Cypriot community which was brought up by all the participants in
the initial interview was still prevalent in the responses of each of the participants. However, in
this interview, 8 of the participants stressed that they believed by beginning to learn Greek, they
had taken an important first step in questioning, and hopefully with time eventually

overcoming, their feelings of mistrust towards Greek Cypriots. To illustrate, Turel offered:

“I still would say that I do not entirely trust the Greek Cypriot community. However, |
have a much more positive outlook towards them today. Learning Greek has definitely made
them seem more accessible to me. They are people just like us and | think being able to speak
with them — even though | am still learning Greek and have a lot more to learn — has had a
positive effect on my attitudes towards Greek Cypriots and whether we could ever solve the

problems between our two communities.”
Similarly, Demir offered:

“I believe that learning their language has shown to me that there is potential for
cooperation. We could learn to cooperate and work with each other. Right now, Turkish

Cypriots and Greek Cypriots are just coexisting in Cyprus. We are not living together. We are
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not cooperating. We are not working together to solve problems that are important for all of
us. We are just coexisting, breathing the same air on the same island. We need to work together
and have experiences with each other and learning each other’s language is the first step.

Otherwise, there will never be trust.”

In terms of their motivation towards Greek language study, all twelve of the participants
stated that they would continue with their Greek language studies in their future lives. As for
their reasons why Turkish Cypriots should learn Greek, benefiting from potential job
opportunities was again the first reason cited by each of the participants (as it was in the initial
interview at the beginning of the study). However, in this final interview, different reasons for
Turkish Cypriots to learn Greek were also brought up as can be seen in the comments of the
participants below. Specifically, more peace-oriented reasons for learning Greek were offered
by seven of the participants when discussing their reasons for Turkish Cypriots to learn Greek,
such as a desire to feel “at home” or “comfortable” when within the Greek Cypriot community.
Below, Cinar elaborates upon why he believes learning Greek has become important for him as
a Turkish Cypriot who has been studying the Greek language:

“Before beginning to learn Greek, I used to feel like a visitor or a tourist when I went
to the south (of the island). However, knowing the language has made me feel like I'm still in
my home country when I go to the south. It’s just a different part of my home country. Like a
different neighborhood of the same city.”

Similarly, Ozan explained:

“Now that I can interact with Greek Cypriots, I can see that there are many similarities
between our cultures. Maybe there once was a common Cypriot culture, but for both sides it
evolved into the Turkish Cypriot culture and the Greek Cypriot culture after the war. But there
are many common elements. There are some very different elements as well, but I think that’s

normal and a richness that | now get to experience more and more as I learn Greek.”

DISCUSSION

One of the most noteworthy findings at the initial stages of the study was that despite
the participants’ negative attitudes towards the Greek Cypriot community, they appeared
motivated to study the language by pragmatic orientations such as potential job opportunities
and career development. This finding is in contrast to findings of previous studies conducted

on language learning contexts of conflict. For example, Hebrew-speaking language learners
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learning Arabic in Israel often offered more conflict-oriented reasons for learning the target
language such as being ‘surrounded’ by the Arabs or because Arabs were their enemies (e.g.,
Donista-Schmidt, Inbar, & Shohamy, 2004). This is to say that in previous studies, language
learners’ negative attitudes towards the target language speaking community appeared to be
directly reflected in their reasons and motivations for studying the target language. However,
this did not appear to be the case in the current study, which may be in part due also to the fact
that there has not been a hot conflict on the island since 1974. Although all of the participants
reported strong feelings of mistrust towards the Greek Cypriot community at the start of the
study, their desire to benefit from potential economic opportunities within the Greek Cypriot

community was strong enough to initiate and initially maintain their Greek language studies.

As the study progressed, a strong motivating factor for the participants was the language
learning opportunities that arose from being in close proximity with the target language
speaking community. The fact that Turkish Cypriot Greek language learners were able to visit
the Greek Cypriot community unfettered on a basis as regularly as the desired created a unique
language learning opportunity for the participants of the study in which the learners had easy
and ready access to the target language speaking community. Throughout the study, all of the
participants elaborated upon the satisfaction they experienced while practicing their target
language skills they had acquired from their language studies. Many of the participants reported
how they felt motivated to study Greek more in order to have more opportunities to engage in
more meaningful experiences within the Greek Cypriot community, an orientation of
motivation that appears to be very integrative in nature regardless of the long history of conflict
between the two communities. However, it is also important to note that the participants’
desired integration appeared to be more about the two communities building stronger relations
rather than the individual integration of the participant into the Greek Cypriot community. In a
similar vein, when describing their reasons for learning Greek in the later stages of the study,
although pragmatically oriented reasons such as job opportunities were still mentioned by all
of the participants, a much more peace-oriented reason - a desire for the whole island of Cyprus

to be their homeland - was reported by seven of the participants.

These positive developments in participants’ attitudes towards the Greek Cypriot
community and hopes for a common future in Cyprus began to increasingly appear in that later
stages of the study. By learning Greek, the participants reported their increasing interaction with

Greek Cypriots, which in turn helped them to reevaluate their stance towards the Greek Cypriot
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community. However, it is important to note that at the end of the study all of the participants
confirmed that their feelings of mistrust towards the Greek Cypriot community still existed
although as individuals they felt more open to opportunities of cooperation between the two
sides of the island.

Previous research on language learning in contexts of conflict has highlighted the
tremendous responsibility on teachers and curriculum developers in such contexts (e.g., Tum,
Kunt, & Kunt, 2021; Donista-Schmidt, Inbar, & Shohamy, 2004). In fact, in a previous study
conducted on Hebrew speakers learning Arabic in Israel student satisfaction with the teacher,
curriculum, and quality of Arabic instruction was found to be the best predictor of learner
motivation (Inbar, Donista-Schmidt, & Shohamy, 2001). All of the participants in the current
study reported being very satisfied with their Greek language teacher, curriculum, and language
learning materials. Similar to previous findings, this overall satisfaction with the quality of the
target language instruction and teachers was reported as one of the main reasons the participants
continued with their target language study. Previous research on language learner motivation
has indicated that situation-specific motives such as satisfaction with teaching methodology,
classroom practices, and assessment can be just as important as having positive attitudes
towards the target language (e.g., Nikolov, 2001). Thus, the role good language teachers can
play in motivating their students to maintain their language learning efforts (McGroarty, 2001)
appears to be perhaps even more important in contexts of conflict, especially bearing in mind
the fact that more peace-oriented reasons for learning Greek began to increase in the later stages

of the study.
CONCLUSIONS

Previous research on Turkish Cypriots learning Greek in Cyprus has indicated that the
experience of learning Greek can have a positive impact on learners’ attitudes towards the
Greek Cypriot community and on learners’ motivation to study Greek in the future. The current
study aimed to add to the existing literature on language learning in contexts of conflict by
investigating whether learning Greek could have a positive impact on language learners if these
language learners already had existing negative attitudes towards the Greek Cypriot

community.

The findings of the current study indicate that Turkish Cypriots with negative attitudes
towards the Greek Cypriot community can still be motivated to begin learning Greek due to

pragmatic orientations such as increased job opportunities within the Greek Cypriot community
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and opportunities for career development. Thus, the economic gap existing between the two
sides of the island in favor of the Greek Cypriot community could actually be seen as an
opportunity to promote Greek language learning within the Turkish Cypriot community; and
thus, help overcome any resistance Turkish Cypriots may have to learning Greek due to the

history of conflict between the two sides.

At the end of the six-month study, it was apparent that the experience of learning Greek
appeared to have had a positive impact on Turkish Cypriots’ attitudes towards the Greek
Cypriot community as the participants reported being much more open to the idea of
cooperation between the two sides thanks to their experiences interacting with Greek Cypriots
they obtained after beginning to learn Greek which helped them begin to question their previous
negative stance towards the Greek Cypriot community. However, for all participants trust issues
still existed between the both communities. On the whole, it would be unrealistic to expect
learning the language of the other community for a six-month period to immediately solve
decades’ worth of mistrust between the two sides. Importantly, however, the participants, all of
whom had a clear negative stance towards the Greek Cypriot community at the start of the
study, reported being more open to the idea of cooperation between the two sides and the
concept of a common homeland became an important motivational orientation at the end of six

months of Greek language study.

Although pragmatic reasons for learning Greek such as increased job opportunities
remained to be the main reason for their motivation to learn Greek, at the end of the study seven
of the twelve participants began to trace their motivation for learning Greek to more peace-
oriented reasons such as sharing a common homeland and the importance of cooperation
between the two communities towards the later stages of the study. This change in orientations
can also be considered as another piece of evidence for the positive impact foreign language

learning may have on intercultural awareness and acceptance.

As satisfaction with the quality of language instruction was pointed out as being very
important by all the participants in the current study, there is much that can be done to ensure
high quality Greek language instruction within the Turkish Cypriot community. Currently, the
Greek language is only offered by a limited number of middle schools and high schools within
the Turkish Cypriot community. This means that the majority of Turkish Cypriot adolescents
do not have the opportunity to study the Greek language despite research indicating the attitudes

towards other communities and peoples are generally formed during these years (e.g., Cairns,
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1996; Bar-Tal, 1996). Thus, when the potential benefits of learning Greek in terms of conflict
resolution noted in this study are considered, it could be recommended that Turkish Cypriot
educational authorities consider offering Greek as a foreign language course in a larger number
of Turkish Cypriot schools. Additionally, as noted before, Greek language courses are currently
offered to adult Turkish Cypriots by a number of municipalities and non-governmental
organizations throughout the Turkish Cypriot community. As satisfaction with language
instruction is considered to be one of the best determining factors in language learner
motivation, it is also recommended that educational authorities within the Turkish Cypriot
community consider prioritizing the teaching of Greek to Turkish Cypriot adult learners and
provide teacher training opportunities and infrastructural support to Greek language teachers

whenever needed.

It is also important to note that the current study focuses on only one side of the puzzle
of the Cyprus conflict in that all of the participants were Turkish Cypriots learning Greek in
Cyprus. It would also be beneficial to see similar studies conducted with Greek Cypriots
learning Turkish in Cyprus and how this may or may not affect Greek Cypriots attitudes towards
the Turkish Cypriot community. This is especially true when we keep in mind that potential job
opportunities within the Greek Cypriot community were the initial main source of motivation
for learning Greek of the Turkish Cypriots in the current study. For all of the participants in the
current study, it was the prospect of economic benefit that motivated them to begin and sustain
their language learning efforts, especially in the early stages of their language studies. More
peace-oriented reasons for Turkish Cypriots to learn Greek in Cyprus began to appear much
later. Due to the economic disparity between the two sides in the favor of the Greek Cypriots,
it is unlikely that Greek Cypriots would be motivated to begin learning Turkish for pragmatic
reasons such as potential employment or career advancement. Thus, a similar study within the
Greek Cypriot community would be very enlightening and might reveal new orientations which

did not appear in the current study.
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Hoca Ahmed Yesevi Risalesi Uzerine Diisiinceler

Nodirkhon Khasanov !

Ozet: Bilindigi iizere son yillarda Tiirkistan Piri Hoca Ahmed Yesevi’nin hayati, fikir-gériisleri, Hikmet ekolii ve
Yesevilik 6gretisiyle ilgili baz1 kaynak eserler kesfedilmistir. Bu eserlerin 15181nda birgok bilimsel arastirma, kitap,
bildiri ve makale ¢alismalart gerceklestirilmis ve ilim diinyasina takdim edilmistir. Buna ragmen hala resmi
kiitiphanelerde ve 6zel kitapliklarda Hoca Ahmed Yesevi ve Yesevilik edebiyati ve kiiltiiriiyle ilgili heniiz
kesfedilmeyen ve dolayistyla arastirilmayan eserler bulunmaktadir. Bunlardan biri bizce Hoca Ahmed Yesevi’ye
nispet edilen ve Ozbekistan Ilimler Akademisi Biruni Sarksinaslik Enstitiisii yazma eserler kiitiiphanesindeki

XE)

“Risale-i Sultan Hoca Ahmed-1 Yesevi” eseridir. Tarih gosteriyor ki, Tasavvuf 6gretisi Tiirk cemiyetlerinde yer
aldiktan sonra Tiirklerin hayatinda ¢cok onemli gelismeler yasanmistir. Tasavvuf milli degerlerle uygunlasarak
inang, kiiltlir, dil, edebiyat, sanat, diisiince, musiki ve diger alanlarda Tiirk tasavvuf edebiyati, diigiincesi,
kiiltiiriiniin giizel 6rnekleri meydana gelmistir. Tiirk Tasavvuf tarihinde tarikat kurallari, 4dab-u erkaniyla ilgili
birgok eser yazilmustir. Seyh iis-siiyith Hoca Yusuf-1 Hemedéani’nin “Adab-1 tarikat”, Pir-1 Tiirkistan Hoca Ahmed-
1 Yesevi’nin “Fakr-name”, Sufi Muhammed Danismend’n “Miratul-kulup”, Hoca Muhammed Parsa’nin “Riséle-
i kudsiyye”, Asik Pasa’nin “Fakr-ndme”, Aziz Mahmud Hiidayi’nin “Tarikat-name”, Ahmed Mahmud Hazini’nin
“Cevahir ul-ebrar min emvac il-bihar” gibi eserlerini bunlarin ciimlesinden sayabiliriz. Tasavvufi adap ve ahlaki
ifade eden bunun gibi didaktik eserler dini-tasavvufi kiiltiirin 6nemli Ornekleridir. Elbette ki, Tiirk tarihinde
silinmez iz birakan 6nemli sahsiyetlerin bu kiiltiirli yansitan eserlerini bulmak, tetkik etmek ve halkin istifadesine
sunmak — milli mirasim korumak ve gelecek nesle ulastirmak ¢alismasinda 6nemli islerdendir. Ozellikle,

tarihimizde tasavvufi eserler toplumun adab u ahlaki, manevi ve ruhi kemalati agisindan énemli yer tutmustur. Bu

ihtiyagtan yola ¢ikarak Ahmed Yesevi’ye nispet edilen risale incelenip, metniyle birlikte tanitilacaktir.
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Thoughts on The Treatise of Khoja Ahmad Yassawi

Abstract: As is known, in recent years, some source works have been discovered regarding the life, ideas-views,
Wisdom school and Yassawi teachings of Turkistan saint Khoja Ahmad Yassawi. In the light of these works, many
scientific researches, books, reports and articles have been carried out and presented to the scientific world. Despite
this, there are still works in official and private libraries regarding Khoja Ahmad Yassawi and Yassawi literature
and culture that have not yet been discovered and therefore have not been researched. One of these is the work

“Risale-i Sultan Khoja Ahmad-1 Yassawi”, which we believe is attributed to Khoja Ahmad Yassawi and is in the
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library of manuscripts of the Biruni Oriental Studies Institute of the Uzbekistan Academy of Sciences. History
shows that after the teachings of Sufism took place in Turkic societies, very important developments occurred in
the lives of the Turks. Sufism has become compatible with national values and beautiful examples of Turkic Sufi
literature, thought and culture have emerged in the fields of belief, culture, language, literature, art, thought, music
and others. In the history of Sufism were written many works and treatises devoted to the basics, rules, principles
of Sufi orders. Books as "Adab-i Tariga" of Khoja Yusuf Hamadani, "Fagr-nama" of Khoja Ahmad Yassawi,
“Mirat’ul-qulub” of Sufi Muhammad Danishmand, “Risala-i qudsiye” of Khoja Muhammad Parsa, “Faqr-nama”
of Ashiq Pasha, “Tariqat-nama” of Aziz Mahmud Hudayi, “Javahiru’l-abrar min amvaji’l-bihar” of Ahmad
Mahmud Hazini some of them. These didactic works, in that express the Sufi rules and morality, are important
examples of our religious and mystical literature. Of course, finding, examining and presenting to the benefit of
the people the works of important figures who left an indelible mark on Turkic history that reflect this culture are
important tasks in the work of protecting the national heritage and conveying it to the next generation. In particular,
Sufi works in our history have an important place in terms of the etiquette and morality of the society, its moral
and spiritual perfection. Based on this need, the treatise attributed to Khoja Ahmad Yassawi will be examined and
introduced with its text. This manuscript was copied in Nastaliq script by scribe Ghani1 Khoja Khayrullah Khoja
in 1253 AH / 1837 AD. The large collection of 324 folios in which the work takes place includes more than ten
works by Sayyid Sharif Husayni, Muhammad Musa Dehbidi, Molla Abdurrahman Jami, Ahmed Ghazali,
Muhammad Emin Z&hid and other Sufi writers related to Sufism and Tarikat culture. These are: Sayyid Sharif
Husayni. "Mutafarriqat-1 muntahaba" (Magamat of Khoja Ubaydullah Ahrar); a fragment from "Nafahatul-uns";
"Lam’at-u 1amid"; Muhammad Musa Dehbidi's "Zubdatul-hakayik" (Magamat of Khoja Ubaydullah), "Navadirul-
maarif"; These are works such as “Risala-i zikriyye”, “Tariqat-1 mujaddidiyya”, “Tariqat-1 Hajagan”, “Tuhfetul-
ahyar” by Imam Muhammad Emin Zahid; “Dar sharh-1 arbain” by Imam Ahmad Ghazali; “Risala dar beyan-1
magamat-1 1sk ve halat-1 as1k”, “Risala-i galandari ve surat-1 darvishi”; “Risala dar beyan-1 suret-i faqir”; “Risala
dar bayan-1 qaida-i tariq”. This work, which was written in Persian, touches upon important issues of Sufism such
as the etiquette of the Tariqgah, the relations between the master and the disciple, dervishness, knowing Allah and
divine love. In the introduction, the qutb ul-agtab and burhan-ul hagiga hazrat Khoja Ahmad Yassawi teaches
some Sufi etiquettes to the students in this treatise so that the inner eyes of the pilgrims of Truth can be opened.
These are the provisions of the Tarigah, the pillars of the Tarigah, the obligatory acts of the Tarigah, the Sunnahs
of the Tarigah, the recommended acts of the Tarigah, and the etiquette of the Tarigah, each of which is divided

into six sections and analyzed.

Keywords: Khoja Ahmad Yassawi, sufism, treatise, wisdom, yassawism

GIRiS
Ozbekistan Ilimler Akademisi, Biruni Sarkiyyat Enstitiisii kiitiiphAnesinde bulunan bu
yazma eser hicri 1253/miladi 1837 yilinda katip Gan1 Hoca Hayrullah Hoca tarafindan nastalik

hattiyla istinsah edilmistir (Risale-i Sultan). Eserin bulundugu 324 varakli biiyilk mecmuada
Seyyid Serif Hiiseyni, Muhammed Musa Dehbidi, Molla Abdurrahman Cami, Ahmed Gazali,
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Muhammed Emin Zahid ve diger mutasavvif yazarlarin Tasavvuf ve Tarikat kiiltliriiyle ilgili

ondan fazla eseri bulunmaktadir. Bunlar:

1.

2.

10.

11.

12.

13.

14.

Seyyid Serif Hiiseyni. “Miiteferrikat-1 muntahebe” (Hace Ubeydullah Ahrar’in makamati);
“Nefehatiil-iinsten bir par¢a;

“Lam’at-u lamia”;

Muhammed Musa Dehbidi’nin “Ziibdetul-hakayik” (Hice Ubeydullah makamatr),
“Nevadirul-mearif”;

“Risale-1 zikriyye”;

“Tarikat-1 miiceddidiyye”;

“Tarikat-1 Hacegan”,

Imam Muhammed Emin Zahid’mn “Tuhfetul-ahyar”;

Imam Ahmad Gazali’nin “Der serh-1 erbain”;

“Risale der beyan-1 makamat-1 1sk ve halat-1 asik™;

“Risale-1 kalenderi ve stiret-1 dervisi”;

“Risale der beyan-1 stiret-1 fakir”;

“Risale der beyan-1 kaide-i tarik” gibi eserlerdir.

Simdi s6z konusu olan Hoca Ahmed Yesevi risalesinden bahsedelim. “Haza Risdlet-u

Sultan Hoca Ahmed-: Yesevi” basligiyla baslayan ve Farsgada te’lif edilen bu eserde Tarikat

adabi, pir-miirit iligkileri, dervislik, Allah’1 tanima ve ilahl agk gibi Tasavvufun miihim

meselelerine deginilmistir. Giriste kutb ul-aktab ve burhan-ul hakikat hazret-1 Hoca Ahmed-1

Yesevi bu risalesinde Hak yolculariin batin gézlerinin agilmasi igin taliplere birkag tasavvufi

adaplar 6gretmektedir. Bunlar Tarikat hiikiimleri, Tarikat riikiinleri, Tarikat vacipleri, Tarikat

stinnetleri, Tarikat miistehaplari, Tarikat adabi gibilerdir ki bunlarin her biri altisar boliime

ayrilarak tahlil edilmistir:

1. Tarikat hiikiimleri,

2. Tarikat rikkiinleri,

3. Tarikat vacipleri,
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4. Tarikat siinnetleri,
5. Tarikat miistehaplar1 ve
6. Tarikat adabidir ki bunlarmn her biri altiya ayrilmistir (Risale-i Sultan, 313 a-b).

Bununla birlikte didaktik ruh {istiin olan bu eserde yeryer Kuran-1 kerim ayetleri, Hazret-
1 Peygamber’in hadis-i serifleri, pir-listatlara saygi ve anne rizas1 hakkinda siirlerden numuneler

verilmistir.

Bilindigi lizere, kaynak eserleri biribiriyle karsilastirarak incelemek her zaman olumlu
neticeler vermistir. Ona gore biz de mezkir risaleyi Yesevilige ait diger eserler; Hoca Ahmed-
1 Yesevi‘ye isnad edilen “Fakrname” ve 16.yy. Yesevi miielliflerinden Hazini’nin “Cevahirul-
ebrar min evvac il-bihar” adli eseriyle mukayese ettik. Neticede onlarin arasinda ¢ok yakin
benzerlikler oldugu ortaya ¢ikti. Mesela, tarikat adab1 konusunu ele alalim. “Fakrname”de Hz.
Peygamber A.S., Hz. Ali ve Hz. Sihabuddin? gibi zatlardan rivayet edilen fakirlik ve dervisligin
kirk makami hakkinda bahsedilmistir (Yesevi, 1992:11). “Cevahirul-ebrar’da yetmis ilim ve
vuslata ermek i¢in kirk dort makama ermek gerektigi, bu makamlar1 tahsil etmeden seyhlik
iddia eden kimse evliyaullah nezdinde diisman olarak kabul edildigi, mahserde bu gibi kimseler
yiizli kara olarak dirilecegine dair Ahmed-1 Yesevi‘den nakiller yapilmistir (Hazini, 55 a-b).
Ahmed-1 Yesevi risalesinde de dervisligin mezkir kirk makamindan kamil seyhin vakif olmasi
sart olarak telakki edilmistir (Risale-i Sultan, 313 b). “Divan-1 Hikmet”ten yer alan asagidaki

dortliik ise bu fikirlerin Ahmed-1 Yesevi‘ye ait oldugunu gdsteriyor:

Laht ara miirid eger makam tutsa,

Dervislikte kirk dort makam andin Gtse,

Seyhmen teyii diinya koyup otn1 yutsa,

Bimesakket tapmaz iman helavetin.

"Fakrname"da fakrin alt1 ddabindan, “Cevahirul-ebrar’da ise Yeseviligin alti adabi

Ahmed-1 Yesevi dilinden tefsilatli sekilde beyan edilmistir. Ornegin, Hazini sdyle yaziyor:

Tarikat sehristaninin ahkami altidir: 4. Yakin-1 mustagrak,

5. Tevekkul-1rizk-1 muallak (gelen rizka
tevekkiil),
6. Tefekkiir-1 miidakkak.

1. Marifet-1 Hak,
2. Sehavat-1 mutlak,
3. Sidk-1 hakiki,

! Sihabuddin Siihreverdi veya Sihabuddin Isficabi (Signaki ve Alim Seyh’m eserlerinde Ahmed-1 Yesevi’min bu
zatlardan egitim aldig1 bildirilmistir)
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Sevhlik ve miiktedalik erkani alti:

o ok~ w0 DN

[lm-1 din-1 yakin,

Hilm-1 mubin-1 Matin,

Sabr-1 Cemil,

Rizay-1 Celil,

Ihlas-1 Halil,

Kurb-1 Cezil (kamil olan Allah’a
yakinlik)

Tarikat vacibat alti:

1.

o~ D

Taleb-1 sahibkemal ve takarrub-1 zul-
Celal,

Sevk-1 visal-1 14 Yazel,

Havf-1 Malik-1 bizeval,

Her hal-u karda reca-iimitdar olmak,
Devambl zikir,

Fikr-1 tevessul-1 Hayy-1 miiteal.

Tarikatin stinnetleri alti:

IS T o

Cemaatla namaz kilmak,

Seherlerde uyanik olmak,

Devamli abdestli olmak,

Huzur-1 billah 1l-kerim,

Tazimle zikrullah etmek,

Siileha, Urefa ve muktedalara itaat ve

onlar1 dua etmek.

Tarikat miistehaplar: alti:

1.

o ~ N

Misafiri goniil hosnutluguyla
karsilamak,

Imkan kadar iyi agirlamak,

Misafir1 ganimet bilmek,

Misafir kirk adima kadar uzatmak,
Misafirin istegini kirmamak, bilakis

dedigini hazirlamak,

108

6.

Ahmed Yesevi’ye ve seyhine dua

etmek.

Tarikat adabi alt1:

1.
2.

Diz iistii tevazu ve edeple oturmak,
Diger insanlardan kendisini algak
tutmak,

Her kisiyi kendinden efdal bilmek,
Ciimle seyh ve pirleri aziz-u evliya
bilmek ve huzurlarinda siismek,
Mesayihin meclisinde izinsiz
konusmamak,

Seyhin velayet sirlarini ifsa etmemek
ve keramet riimiizlerim1 muhafaza

etmek (Hazini, 65 b-66 b).

“Risale-i Sultan Hoca Ahmed-1 Yesevi’de

aynen:

6.

o~ w0 N

Marifet,
Sehavet,
Sidk,
Yakin,
Tevekkiil,
Tefekkiir;

Ikinci boliim: Tarikat erkant:

6.

o K~ w0 D

Ilim,

Hilm,
Sabur,
Riza,
Ihlas,
Kurb;

Uciincii boliim: Tarikat vacipleri:

1. Talep,
2. Sevk,
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3. Havf,
4. Reca,
5. Zikir,
6. Fikir;

Dordiinci boliim: Tarikat siinnetleri:

Cemaatla namaz kilma,
Sabah erken kalkma,
Devamli abdestli olmak,
Temizlige dikkat,

Zikri tazimle icra etmek,

o 0k~ 0w DN

Enbiya-evliya, hiikiimdar, anne-baba,
pir-hoca, ¢ocuklar1 igin bes vakit
namazda dua etmek;

Besinci bolim: Tarikat mistehaplari:

1. Misafire iyi davranmak,

2. Misafire yemek ikram etmek,
3. Misafiri ganimet bilmek,

4. Misafiri

hosnutlukla  gozetmek,

ugurlamak,

o

Misafirin ihtiyacini gidermek,

6. Miiminlere hizmette kusur etmemek;

Altinc1 bolim: Tarikat adabai:

1. Pir hizmetinde adapla diz istiinde
oturmak;

2. Kendisini herkesten al¢ak bilmek;

3. (Pir) hizmetinde (ondan) Once
konusmamak;

4. Biylikler — hizmetinde  baskalarla
konusarak mesgul olmamak;

5. Pirin izni olmadan konusmamak;

6. Pir, hoca gibilerin saygisin1 can u
goniille yerine getirmek, onlarin
izniyle is yapmak, onlarin hizmetini
anne baba hizmetinden Onceye
koymak.

Nazm:

Zinhar mekiin be tavri hud tedbirat,

Kari ki neda dest icazet-: pir-et (Risale-i
Sultan, 313 a).

Anlami: Bir iste pirin izni 0lmazsa,
kendince tedbir alarak zinhar kendi basina

ise kalkisma

Hoca Ahmed Yesevi risalesi ve “Cevahir ul-ebrar” arasinda tarikat adabi hususunda ciizi

fark var, Hazini eserinde 6.boliimiin 6.kisminda seyhin velilik sirr1 ve keramet riimiizlerini

gercek inancla muhafaza etmek adabi olarak belirtilmis ise, Ahmed Yesevi risalesinde hocalara

goniilden saygi gostermek, onlarin izniyle is yapmak, onlara hizmeti anne babadan 6nceye

almak tavsiye edilmistir.

Bilindigi lizere tasavvufta saliklerden bazi kurallar talep edilmektedir. Mesela,

Hazini’nin Hoca Ahmed Yesevi’den nakl ettigine gére muhakkikler ve mudakkikler nezdinde

bu kirk dort miitebere makami esas edinen talip ve salikler gayretle asagidaki sekiz makama

ulagmak i¢in ¢aba gdstermeleri gerekir.
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. Tovbekarlar makami: Riyazet ve Miicahede...

. Alimler makam1: Tevazu, Tazarru, Teveccuh ve bes hazarati talep etmek (Uludag,

1996:232).

. Zahidler makami: Rikkat, Dikkat, Muhabbet ve Sefkat.

Sabirler makami: Tehemmiil, Derin miilahaza ve Tevekkiil.

. Raziler makami: Memnunluk, Irtibat ve (halkla) celvet.
. Sakirler makami: Tevhid, Temcid ve Tahmid.
. Muhibler makami: devamli Irade, Evrad, Ezkar ve Istigfarla mesgul olmak.

. Arifler makami: giindiizleri saim, geceleri kaim ve daimi murakabe mertebesi (Hazini,

57a-b).

Ahmed Yesevi risalesinde Pir-i Tiirkistan sdyle demektedir: Seyhe iradet etmenin sarti

su ki, seyh 44 makamdan haberdar olmas1 gerek. Eger bunlardan haberi yoksa dervisligin 22

makamini bilmesi lazim. Eger bunlardan da vakif degilse dervisligin su sekiz makamindan agah

olmasi zaruridir. Bu 8 makamdan 8 harf olusur: Elif, Be, Te, Sin, Sad, Fe, Kaf, Ra. Bil ki:

1.

2.

Elif-dogruluktur. Dervis elif gibi dos-dogru olacaktir;

Be—besaretli (miijdeci) olacak;

. Te—terk-i diinya edecek;

Se — seyr-1 suliikte olacak;

. Sad — sabirl olacak;

. Fe — Fake (muhtac) olacak;

. Kaf — kanaatkar olacak;

. Ra— dervis devamli riyazet i¢inde olacak” (Risale-i Sultan, 313 b).

Malumunuz, “Fakri fahri” hadis-1 serifinden yola ¢ikan mutasavviflar Fakr makamini

tasavvufun esasi diye bilmislerdir. Sihabuddin Siihreverdi’nin “Fakr tasavvufi mertebelere

erisme yoludur” (Stihreverdi, 1993: 67) sozili de bunu tasdik etmektedir. Zira, fakrin kendine

has bir takim zorluklar1 var, Hazini eserinde bunlart Ahmed Yesevi dilinden sdyle beyan

etmistir: “Fakr yolculugunda batin alemi ve gayb diyarina ait 6 yol olup, 18.000 alem bu alt1

yolun baginda hayran ve muztardir. Salikler bu yollardan ge¢meleri sarttir. Salik batin alemi ve
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gayb diyarinda 360 deryanin dalgasi ve yagmurlara ugrar. 44 berzah ve perdeler asilir. Her
berzah ve perde altindan ve ziihiiriinden 44 yol ¢ikar... Fakr u fena ¢6liiniin bu menzillerinden

kilavuzsuz asla ge¢ilmez”. (Hazini, 59 a-b).

Ahmed Yesevi risalesi diizen yoniinden “Fakr-name”yi hatirlatir. Ciinkii “Fakr-
name’’deki fakrin 6 adab1 Ahmed Yesevi risalesindeki altinc1 boliim adablarina ¢ok benzer: “Ey

dervis, fakrin 6 adab1 vardir:
1. Iyi-kotii sdzlere sukut etmek,
2. Pir 6nlinde hamus (sakin) durmak,
3. Pirin icazeti olmadan konusmamak,
4. Insanlarla kavga etmemek,
5. Gergek alime hizmet etmek,
6. Nefsini terbiye edip heva-hevesini terk eylemek.
Fakr’din daha da pak sey yoktur!” (Yesevi, 1992:17).

Demek, Ahmed Yesevi’ye gore fakr mertebesi makam-1 ala olup, herkes ona erisemez.
Zira, bu makam uzun yillar siiriilen riyazet ve miicahede ile erisilecek yiiksek bir makamdir.
Bu mukayeselerden de belli oluyor ki, Ahmed Yesevi risalesi hacmen kii¢iik olmasina ragmen

Yesevilik arastirmalarinda 6nemli yere sahiptir. Clinkii:

1. Risalenin bir takim meshur tasavvufi eserlerle beraber bir ciltte yer almasini eserin bir
fazileti diyebiliriz, ¢iinkii Ahmed Yesevi risalesini bu eserlerle baglayan hususlar var.
Mesela, onlarda Ahmed Yesevi’nin miibarek ismiyle beraber Hoca Yusuf Hemedani,
Abdullah Berraki, Hasan Endaki, Hoca Abdulhalik Gicduvani, Necmeddin-1 Kiibra,
Hakim Senayi gibi mutasaviflar hem de Arslan Bab, Mansur Ata, Hakim Ata
Siileyman Bakirgan, Zengi Ata, Uzun Hasan Ata, Ishak Hoca, Alim Seyh gibi bir¢ok

Yesevi mutasavviflart Hoca Ahmed Yesevi’le ilgili olarak anilmistir.

2. Ahmed Yesevi risalesinin Farscada kaleme alindig1 o donemde Yeseviligin Fars dilli

iilkelerde de tanindigin1 gostermektedir.

3. Ayn1 zamanda risaledeki goriisler “Divan-1 Hikmet”teki dortliiklerin mana-mahiyetini
bilmemiz i¢in de yardimci olacaktir. Zira, Yesevilige dair kaynaklardan haberdar

olmadan, Divan-1 Hikmet’teki hikmetlerin mazmununu anlamak zordur.
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Hasili, tarikat-name tiiriindeki bu gibi eserler hacim olarak kisa olsa da, anlami,
tasavvufa dair malumati, irfani ve edebi terim ve degimlere sahip oldugu, mutasavviflarin fikir
ve goriisleri, saliklere giizel nasihatlerin icermesi bakimindan tasavvuf aragtirmalar1 ve egitim
alanlarinda biiyiik 6nem tasimaktadir. Bu gibi eserler tarikatlarin toplumdaki manevi, sosyal,
kiiltiirel fonksiyonu, seyh ve miirid miinasebetleri, tasavvufun fikri boyutunu yansitmasi,
mutasavviflarin Kuran-1 kerim ve Hadis-1 seriflerle irtibati, menkibeler, selefler mirasini takip
etme gibi yonlerden degere haizdir. Bu eserin bulunmasi Yesevilik ¢alismalarinda yeni
kaynaklarin arastirilmasina devam etmek gerektigini, yine baska eserlerin bulunabilinecegini

gostermektedir.
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CABA Cok Amach Erken Cocukluk Egitimi (CABACAM) Modeli’nin
Goniillii Egitmenlik Yapmis Olan Okul Oncesi Ogretmenlerinin Kisisel ve

Mesleki Gelisimlerine Katkis1 Uzerine Bir Anlati Arastirmasr™

Mervenur Korkut Adatepe 1** Ebru Aktan Acar ?

Ozet: Arastirma, Canakkale Onsekiz Mart Universitesi yapisinda bulunan CABA Cok Amagch Erken Cocukluk
Egitimi Merkezi’nde lisans egitimleri doneminde goniillii egitmenlik yapmis olan okul dncesi d6gretmenlerinin
CABACAM modelindeki uygulama tecriibeleri sonucunda kisisel ve mesleki gelisimlerine katkilarina yonelik bir
anlat1 arastirmasidir. Ogretmenlik meslegi kutsal bir meslek olup, dgretmenlik mesleginde hizmet ncesi egitimin
onemi iilkemiz tarafindan kabul gérmiis bir durumdur. Ogretmen dgrenci igin her dgretim basamaginda etkili iken
okul oncesi donemde etkisi daha da 6nem kazanmaktadir. Okul 6ncesi donemi, insan yasaminin en temel
donemidir. Ogrenme hiz1 diger dénemlere gore bu donemde daha yiiksektir. Cocuklar icgiidiisel olarak kesfetmeye
ve dgrenmeye acik durumdadir. Erken ¢ocukluk egitimine bakildiginda ¢cocugun gelisiminde ve egitiminde okul
oncesi 6gretmeninin dnemli bir etkisinin oldugu goriilmektedir. Ogretmenin aldig1 egitim, yaptig1 uygulamalar,
mesleki ve kisisel gelisimi 6grencilerin akademik basarilari iizerinde dogrudan etki gostermektedir. Bu durumdan
hareketle kurulan CABACAM modeli, Canakkale Onsekiz Mart Universitesi’nde egitimlerine devam etmekte olan
ogretmen adaylarinin hizmet 6ncesi egitimlerini desteklemeyi amaglayan ayrica dezavantajli gruplardan gelen ve
siginmaci ailelerin gocuklarmin egitimde firsat esitligi ilkesinden yola ¢ikarak topluma kazandirilmasim
hedefleyen bir modeldir. Calisma, nitel arastirma desenlerinden olan “anlati aragtirmasi” deseni kapsaminda
gerceklestirilmistir. Veri toplama araci olarak arastirmaci tarafindan literatiir taramasi sonucu, yar1 yapilandirilmig
goriisme formu olusturulmustur. Calisma grubunu, Canakkale Onsekiz Mart Universitesi Egitim Fakiiltesi Okul
Oncesi Egitimi Lisans Programi’nda egitim gérmiis ve CABACAM modelinde goniillii egitmen olarak gorev
yapmig olan okul Oncesi Ogretmenleri olusturmaktadir. Gorligme igin 12 katilimcr arastirmact tarafindan
secilmistir. Verilerin analizi i¢erik analizi ile yapilmistir. Arastirma sonucunda ortaya ¢ikan bulgular 9 tema altinda
toplanmistir. Aragtirmaci tarafindan analiz edilen bulgularin sonuglarina bakildiginda, CABACAM 1 okul dncesi
ogretmenlerinin kigisel ve mesleki gelisimleri iizerinde kisisel ve mesleki boyutlarda katkilarmin oldugu
goriilmektedir. Lisans egitimleri siirecinde 6gretmen adaylarinin gelisimini desteklemeyi ve 6gretmenlerin
meslege mesleki yeterliklerini kazanmig bir sekilde baslamasini amaglayan CABACAM modelinin, amacini

gerceklestirmig bir model oldugu arastirma bulgular ile ortaya koyulmustur.
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An Anecdotal Narrative Study of the Impact on the Personal and Professional Development of
Preschool Teachers Participating in Voluntary Classroom Practice within the CABA Multi-
Purpose Early Childhood Education (CABACAM) Model

Abstract: This research focuses on the contributions of the practical experiences of preschool teachers, who
voluntarily served as educators at the CABA Multi-Purpose Early Childhood Education Center (CABACAM)
during their undergraduate studies at Canakkale Onsekiz Mart University, to their personal and professional
development. Teaching is a sacred profession, and the importance of pre-service training in teaching is widely
recognized in our country. While teachers have a significant impact on students at all stages of education, their
role in early childhood education is particularly critical. The preschool period is the most fundamental phase of
human life, during which the pace of learning is higher compared to other stages. Children are instinctively open
to exploration and learning. Early childhood education plays a vital role in the development and education of
children, and preschool teachers have a significant influence on this process. The education that teachers receive,
their practical experiences, and their personal and professional development have a direct impact on the academic
success of their students. In light of this understanding, the CABACAM model was established to support the pre-
service training of teacher candidates studying at Canakkale Onsekiz Mart University. Additionally, it aims to
provide children from disadvantaged groups and refugee families with equal opportunities in education and to
integrate them into society. This study was conducted using the “narrative research” design, one of the qualitative
research methods. A semi-structured interview form was developed by the researcher based on a literature review
as the data collection tool. The study group consisted of preschool teachers who had studied in the Early Childhood
Education Undergraduate Program at Canakkale Onsekiz Mart University’s Faculty of Education and served as
voluntary educators in the CABACAM model. Twelve participants were selected by the researcher for the
interviews. The data were analyzed using content analysis. The findings of the research were categorized into nine
themes. According to the results analyzed by the researcher, the CABACAM model has made significant
contributions to the personal and professional development of preschool teachers. The findings demonstrate that
the model has successfully achieved its goal of supporting teacher candidates’ development during their
undergraduate studies and preparing them to enter the teaching profession with sufficient professional

competencies.

Keywords: Preschool education, CABACAM, Pre-service training, teacher, Awareness COMU

GIRiS
Okul 6ncesi donem insan yagaminin ilk alt1 yilin1 kapsayan en temel donemlerdendir.
Bu doénemde beyin gelisimin ve 6grenme hizinin diger donemlere bakildiginda daha yiiksek
oldugu bilinmektedir. Ogrenme erken yasta baslar ve dmiir boyu devam eder. Cocugun Okul
oncesi donemdeki aldig1 egitim Omiir boyu alacagi egitimlerdeki basarilarini etkilemektedir.
Cocuklar kesfetmeye ve 0grenmeye acik durumdadir. Dogduklart andan itibaren cocuklar

cevrelerindeki uyaranlar1 gozlemler, inceler ve anlamlandirmaya calisir. Cocugun gelisim
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siireci gocuga sunulan kesfetme ve 6grenme imkanlarina gore farklilik géstermektedir (Aral ve
Kadah,2018). Cocugun gelisim siirecinin olumlu bir sekilde siirdiiriilebilmesi i¢in iyi bir aile
ortami, nitelikli bir okul Oncesi egitimi ve okul dncesi dgretmenine ihtiyag duyulmaktadir.
Yapilan arastirmalar incelendiginde nitelikli bir okul Oncesi egitimine erisim saglayabilen
cocuklarin okul basarilarmin ve okul yasamina uyumlarinin yiiksek oldugu goriilmektedir

(Heckman, 2012).

Cocugun gelisimini ve okul basarisinda 6gretmenin 6nemli bir roliiniin oldugu
goriilmektedir. Cocugun 6gretmeni ile kurdugu giiven bagi ve iletisim ¢ocugun kendisini
kesfetmeye ve dgrenmeye agmasinda onemli bir etkendir. Ogretmenin gocugun gelisimini
bilmesi, bireysel farkliliklarini goz onilinde bulundurarak O6gretim planlari hazirlamas: ve
cocugun gelisimini gdzlemleyerek yakindan takip etmesi gerekmektedir. Ogretmen dgrenme
siirecinde ¢ocuga yalnizca bilgiyi aktaran kisi degil cocugun bilgiye ulasmasi i¢in rehber olan
kisi konumunda olmasi gerekmektedir (Sabuncuoglu, 2016). Ogretmen ayn: zamanda ¢ocuga
rol model olmalidir. Durak Demirhan’a (2012) gore ¢ocuk bir hamurdur ve 6gretmen ise 0
hamuru sekillendirecek kisidir. Ogretmenin ¢ocugu dogru sekillendirebilmesi ¢ocuklara etkili
bir egitim sunabilmesi i¢in belirli niteliklere sahip olmasi gerekmektedir. Nitelikli bir egitim

icin 6gretmenin gerekli kisisel ve mesleki yeterliliklere sahip olmasi1 gerekmektedir.

Ulkemizde 6gretmen egitimleri {iniversitelerin egitim fakiiltelerinde gerceklesmektedir.
Ogretmen adaylarina lisans egitimleri siiresince alan bilgisi, meslek bilgisi ve genel kiiltiir
bilgisine yonelik egitimler verilmektedir. Ayni zamanda bu siirecte Milli Egitim Bakanligina
bagli okullarda okul deneyimi ve 6gretmenlik staj uygulamasi dersleri de alinmaktadir (Karaca
ve Aral, 2011). Milli Egitim Bakanlig1 tarafindan hazirlanan “Ogretmenlik Meslegi Genel
Yeterlilik Taslag1” incelendiginde nitelikli bir 6gretmenin sahip olmasi gereken yeterlilikler su

sekildedir;

o Kisisel ve Mesleki Gelisim
. Ogrenciyi Tanima
e Ogretme ve Ogrenme Siiregleri
. Ogrenme ve Gelisimi izleme/ Degerlendirme
J Okul, Aile ve Toplum Iliskileri
o Program ve Igerik Bilgisi
Taslakta yer alan yeterlilikler incelendiginde 6gretmenlerin hizmet 6ncesi ve hizmet

stireleri boyunca kisisel ve mesleki gelisimlerini destekleyici olacak sekilde egitimlere
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katilmalar1 gerekmektedir. Ogretmenin ¢ocugun ihtiyaglarini karsilayabilmesi ve gelisimini
destekleyebilmesi i¢in ¢cocugu taniyor gelisim durumunu yakindan gozlemleyebiliyor olmasi
gerekmektedir. Ogrenme ve dgretme siireclerine hakim olasi cocugun gelisim diizeyine ve
bireysel farkliliklarina uygun olacak sekilde 6gretim siirecini planlayabilmesi gerekmektedir.
Ogretmen yalmizca bir gocugun hayatina dokunmakla kalmayip bir toplum iizerinde etkiye
sahiptir. Ogretmenin aile, okul ve toplum ile kurdugu iletisim ve olusturdugu model biiyiik
onem tagimaktadir. Nitelikli bir egitim icin nitelikli bir gretmen gerekmektedir. Ogretmenin
programi tanimasi ve yeterli alan bilgisine sahip olmasi gerekmektedir. Bir 6gretmenin tiim bu

yeterliliklere sahip olmas1 ve 6grencilerine nitelikli bir egitim sunmast gerekmektedir (MEB,

2006).

Kramer (2008), nitelikli bir okul 6ncesi 0gretmeninde olmasi gereken oOzellikleri
belirlemistir. Bunlar; her zaman 6grenmeye agik, gelismeye istekli, gozlem yapabilen, toplumu
taniyan, enerjik, 0gretmeye istekli, esnek, merakli, incelemeye ve arastirmaya acik olarak
belirtmistir. Colker (2008) ise yaptig1 arastirma ile okul Oncesi 6gretmeninin sahip olmasi
gereken Ozellikleri belirlemistir. Bunlar; tutku, azim, gergeklik, risk alabilmek, sabir, saygi,

yaraticilik, esneklik, giivenirlik, enerjik, esprili, 6grenmeye agik olarak agiklamistir.

Milli Egitim Bakanligiin okul oncesi 0gretmenleri icin belirledigi alan yeterlikleri
incelendiginde Ogretmenlerin kendilerini kisisel ve mesleki anlamda gelistirmesi gerektigi
belirtilmistir. Okul 6ncesi 6gretmen adaylari, mesleki hayatlarinda basarili ve donanimli bir
O0gretmen olabilmek icin egitim fakiiltelerinde aldiklar1 dort yillik lisans egitiminin yaninda

kendilerini kisisel ve mesleki alanlarda gelistirmek i¢in gerekli girisimlerde bulunmalidir.
Kisisel Gelisim

Ogretmenlik ¢agin gereksinimlerini ve ihtiyaglarmi bilen, toplumun her yonden
gelisimini saglayan, toplumun refahini belirleyen bir meslektir. Bir iilkenin kalkinmasi ve
toplumun refah seviyesi nitelikli bir 6gretmenin gorev ve sorumluluklarini gergeklestirmesi ile
miimkiindiir. Nitelikli bir 6gretmen kisisel ve mesleki gelisimine 6nem veren ve siirekli

o0grenmeye acik olan kisidir.

Kisisel gelisim, bireyin alaninda yeterlilik kazanmasi i¢in baslattig1 bir siirectir. Bu
stire¢ bireyin potansiyelini, yeteneklerini ve kaynaklarmi etkin bir bicimde yasam boyu
kullanmas1 olarak degerlendirilebilmektedir. Kisisel gelisim bireyin kendini eksik gordiigi
alanlarda gelisim saglamak icin baslattig1 bir degisim siirecidir. Bu siiregte ilk adim bireyin

kendini tanimasidir. Bireyin igindeki giliciin ve potansiyelinin ne oldugunu bilmesi
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gerekmektedir. Sonrasinda istek, ihtiya¢ ve potansiyelleri dogrultusunda hareket etmelidir.
Kisisel gelisim, kisinin kendi biitiinii hakkinda bilgi sahibi olmasi1 ancak biitiiniin i¢inden bir ya

da iki ayr1 nokta lizerinde odaklanarak o alanlara daha fazla odaklanmasidir (Sezik, 2005).

Okul 6ncesi donemin 6nemi goz oniine alindiginda okul 6ncesi 6gretmenlerinin nitelikli
bir egitim sunmasi ¢ocuklarin iizerinde yasam boyu etkilidir. Cocuklarin ilk 6gretmenlerine
olan tutum, ilgi ve sevgileri diger egitim kademelerindeki 6gretmenlerine bakis agilarin1 da
belirleyecektir. Tiim bunlar degerlendirildiginde okul 6ncesi 6gretmen ve 0gretmen adaylar
dort yillik lisans egitimleri ve mesleki yasamlari siiresince 6gretmenlik yetkinliklerini en iyi
sekilde yerine getirebilmek icin kisisel olarak kendilerini gelistirmelidir. Ogretmenlerin
mesleki hayatlarinda basarili olabilmeleri i¢in lisans egitimleri boyunca ve sonrasinda kisisel

ve mesleki gelisimlerine 6nem vermesi gerekmektedir.
Mesleki Gelisim

Ogretmenlik mesleginin temeli bilgiyi 6gretmenin yaninda siirekli bilgiyi 6grenmeye ve
islemeye acik olmay1 gerektirmektedir. Ozcan (2011) calismasinda &gretmenlerin egitim
almaya bagladiklar: siirecten itibaren calisma hayatlarinin sonuna kadar 6grenmeyi 6grenen
kisiler olmas1 gerektigini belirtmistir. Cilinkii hizla degisen toplumun ihtiyag ve
gereksinimlerine uygun bireyler yetistirebilmek i¢in dgretmenlerin siirekli gelisim icerisinde

olmas1 gerekmektedir.

Mesleki gelisim kavram olarak ele alindiginda bireyin mesleki becerilerini en st
seviyede gerceklestirebilmesi i¢in kendisini gelistirdigi alan olarak tanimlanabilir.
Ogretmenlerin mesleki gelisimlerine énem vermesi nitelikli bir egitim-6gretim hizmetinin
olusmasini etkilemektedir. Ogretmenlerin siirekli mesleki gelisimi, devamli bir sekilde
O0grenmesi, alaninda gerekli bilgi, beceri ve degerlere sahip olmasi ve bunlari gelistirmesi bunun
sonunda da mesleki ve kisisel alandaki degisimini kapsayan bir siirectir. Ogretmenlerin mesleki

bilgi, beceri ve degerlerini arttirmak Ogrencilerin basarisinin artmasini etkileyen siire¢ ve

aktivitelerdir (Guskey, 2000).

Nitelikli bir 6gretmenin plan yapabilme, egitim ortamlarini diizenleyebilme, dlgme ve
degerlendirme yapabilme, milli, manevi ve evrensel degerlere sahip olma, iletisim becerisi
yiiksek olma, 6grencilerine rehberlik edebilme ve siirekli gelisim i¢inde olma gibi 6zelliklere
sahip olmas1 gerekmektedir. Tiim bunlar gozetildiginde 6gretmenin hizmet 6ncesi aldig1 egitim
ve uygulama deneyimleri ve meslek hayati boyunca mesleki gelisimi i¢in yaptig1 aktiviteler

egitim sistemi ve toplumun gelisimi i¢in biiyiik bir dnem arz etmektedir.
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Ulkemizde Ogretmen Egitimi

Ulkemizde 6gretmen olabilmek ilk olarak YOK’e bagl {iniversitelerinin egitim
fakiiltelerinde 6grenim gérmeye hak kazanmak gerekmektedir. Dort yillik egitim igeriginde
Ogretmen adaylariin gerekli alan bilgisi ve formasyon egitimine sahip, teknolojik gelismelere
hakim, farkli 6gretim yontem ve tekniklerini uygulayabilen, alaninda gerceklestirilen bilimsel
caligmalar1 takip eden ve egitim sistemindeki degisimlere hakim bir 6gretmen yetistirmek
amaglanmaktadir. Bu amag¢ dogrultusunda ogrencilerin kigisel ve mesleki geligimlerini

saglamak anabilim dallarinin goérevidir.

Okul Oncesi egitim programina gore Ogretmen; c¢ocuklara deger gordiiklerini ve
sevildiklerini hissettikleri glivenli bir ortam sunan, kesfetmelerini saglayan, ¢ocuklarin farkl
bireysel ve gelisim 6zelliklerinin farkinda olan, var olan yeteneklerini gelistirmesini ve yeni
beceriler kazanmasini saglayan, tutarli bir iletisim kurabilen, cocuga iyi bir model olan, yeni
O0grenme imkanlar1 yaratan, farkli 6grenme ortamlar1 olusturan ve farkli 6gretim yontem ve
tekniklerini kullanabilen bireyler olmalidir. Ayni zamanda okul 6ncesi 6gretmeninin gocuklarin
miizik, edebiyat, spor, sanat, dans gibi farkli branglardaki becerilerini bilmeli ve becerilerini
gelistirecek ortamlar diizenleyebilmesi, fen, matematik gibi temel bilim alanlarina yonelik
etkinlik olusturabilmesi, alanindaki gelisimleri takip edebilecegi diizeyde yabanci dile sahip
olmasi, yaratict ve ekip calismasina uygun olmasi, sorumluluk alabilmesi ve ¢oziim
iretebilmesi gibi niteliklere sahip olmasi hedeflenmektedir. Bu baglamda bakildiginda
ogretmenlerin kisisel ve mesleki gelisimlerinin desteklenmesinin hedeflendigi goriilmektedir

(Biiyiikgdze Kava ve Bugay, 2009).

4 yillik lisans egitimi siirecinde uygulanan egitim programi sonucunda okul Oncesi
Ogretmen adaylar1 bu niteliklere sahip olabilmektedir. Tiirkiye Yiiksekogretim Yeterlikleri
Cergevesine bakildiginda 6gretmen adaylarina kazandirilmasi hedeflenen yeterlikler {i¢c baslik
altinda toplanmistir. Bunlar; bilgi, beceri ve yetkinliktir. Egitim Reformu Girisimi Egitim
fzleme Raporu dgretmenler (2019) raporuna gore, bu yeterliklerin okul &ncesi dgretmen
adaylarina kazandirilmasi i¢in yetistirilen 6gretmen adaylarinin donanimli hale gelmesine
yonelik dgretmen politikalar1 dncelikli olarak belirlenmistir. Ogretmenlik uygulamalarina daha

fazla zaman ayrilmasi 6nemle vurgulanmistir (ERG, 2009).

Toplum i¢in biiylik 6nem tasiyan Ogretmenlik meslegi icin egitim fakiiltelerinde
yiiriitiilen egitim programlarinin gelecekte hedeflenen egitim revizyonlar1 géz Oniine aliarak

diizenlenmesi gerekmektedir. Yapilan aragtirmalar ve diinya genelindeki uygulamalarda goz
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Oniine alindiginda 6grencilerin lisans egitimlerine girisleri yalnizca belirlenen merkezi sinavlar
haricinde bir dnceki egitim kademesinde gerceklestirdigi projeler, katildiklar1 etkinlikler ve
miilakatlar ile desteklenmesi gerekmektedir. Lisans egitimleri boyunca 6gretmen adaylarina
uygulama ve gozlem yapabilecekleri farkli imkanlar ve uygulama okullari sunulmalidir
(Simsek, 2005).

Ogretmen Yetistirme Modeli Olarak CABACAM

CABACAM Modeli ¢ocuk, aile, 6gretmen ve toplumu bir arada ele alan bir modeldir.
Modelde egitmenler lisans programlarina devam eden 6gretmen adaylarindan secilmektedir.
Ogretmen adaylar1 CABACAM’da hem uygulama yapma hem de kisisel ve mesleki olarak
kendilerini gelistirmeye yonelik egitim, proje ve arastirmalara katilmaktadir. Ogretmen adaylari
CABACAM’da gonilliiliikk esasli olacak sekilde gorev almaktadir. Bu model ¢ok boyutlu

toplum temelli bir egitim modeli olarak ele alinmaktadir.

ok Amach Erken VS
R Program: Aile Ofretmen Toplum
(CASEMP) Adayr/Egitmen
* Brang Etkinlikleri « Aile Katilim1 * Goniillii Egitmenlik * Kozalak Degisim
* Proje Caligmalart Calismalar *Egitmen Egitimi Atolyesi
« Alan Gezileri * Aile Egitimi Seminerleri * Aile Cocuk Etkinlikleri
* Gelisimsel Seminerleri * Mini Egitmen * Paylasim Seminerleri
Degerlendirme * Online Aile Cemberleri Egitimleri « CABACAM Sohbetleri
* Psikolojik Danigsmanlik *CABA/Cam Webinar « CABA/Cam Online
ve Aile Danismanh§1 « Kongre, Seminer ve « Projeler
*Ev Ziyaretleri Caligtaylara Katilim « Odiiller
* Kurslar » Mentorlitk

* Proje Yiiriitme ve
Bilimsel Etkinliklerde
Paylasim

* Lisans Programlaria
Teori ve Uygulamada
Katki

* Psikolojik Danigsmanlik

* Kurslar

« Egitim ve Kiiltiir
Gezileri

« Bilimsel Faaliyetler
« Ev Sahiplikleri
* Goniilliler

Sekil 1. CABACAM ¢ok boyutlu model.

CABACAM cok boyutlu bir modeldir. Bu modelin boyutlar1 Sekil 1’de de goriildiigi
tizere Cok Amacli Erken Miidahale Programi Cok Amacli Erken Miidahale Programi, aile,
Ogretmen adayi/egitmen ve toplum olarak belirlenmistir. CABACAM modelinin 6ncelikli
hedefi, dezavantajli cevrelerden gelen ve erken cocukluk egitiminden faydalanamayan ¢ocuklar
icin esit firsatlara sahip ortam sunmak ve iicretsiz egitim imkani yaratmaktir. Ayn1 zamanda
ogretmen boyutunu da ele alan CABACAM hizmet Oncesi 0gretmen adaylarinin teorik

bilgilerini pratige dokmesine, yaparak- yasayarak 6grenmesine imkan sunmaktadir.
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CABACAM’da hizmet Oncesi Ogretmen adaylar1 goniillii egitmenlik yapmaktadir.
Ogretmen adaylar1 igin bu imkan hizmet 6ncesi uygulama yapma ve deneyim kazanmak icin
bliylik 6nem tagimaktadir. Ayni zamanda CABACAM Ogretmen adaylarina “Egitmen
Egitimleri” sunmaktadir. Egitmen egitimleri bir¢ok alanda ve alaninda uzman kisiler tarafindan
saglanmaktadir. Ogretmen adaylarmin akademisyenler ile “Mentérliik, Proje Yiiriitme ve
Bilimsel Etkinlikler”  gergeklestirilmektedir. Ogretmen adaylar1 akademisyenlerin
danigsmanliginda gerceklestirdikleri arastirma bulgularini ¢esitli bilimsel ortamlarda sunma
firsat1 yakalamaktadir. Ayn1 zamanda 6gretmen adaylar1 farkli alanlarda aldig1 egitimleri sinif
ortaminda uygulayarak bilgilerini pekistirmektedir. CABACAM 06gretmen adayl/ egitmen
boyutuyla 6gretmen adaylarina lisans Ogrenimleri boyunca ogrendikleri teorik bilgileri
uygulama, c¢esitli arastirma ve projelerde yer alma, uzman kisiler tarafindan gergeklestirilen
egitmen egitimlerine katilma, uzmanlar tarafinda saglanan psikolojik danigmanlik, kurslar,
egitim ve kiiltlir gezilerine katilma imkanlar1 saglamaktadir. Kurum biinyesinde toplumsal
boyutta farkli illerde bulunan egitim kurumlarina kirtasiye, oyuncak gibi malzeme ihtiyaglarini

karsilamak i¢in kurulan “Kozalak Oyuncak Degisim Atolyesi” de bulunmaktadir (ERG,2021).

Ogretmen yetistirme programlar1 ve dgretmenlerde bulunmasi gereken yetkinlikler
incelendiginde kaliteli bir egitim i¢in nitelikli 6gretmenlere ihtiya¢ duyulmaktadir. Nitelikli bir
ogretmenin temelleri de aldigi lisans egitimi siirecinde atilmaktadir. Ogretmen yasam boyu
o0grenme yaklagimini benimsemeli, kisisel ve mesleki gelisimine 6nem vermelidir. CABACAM
egitmen boyutunda incelendiginde 6gretmen adaylarinin lisans egitimi siirecinden itibaren
cocuklar ile uygulama yapmalarma olanak saglayan ve kendilerini gelistirmeleri icin farkli
imkanlar sunan bir model olarak degerlendirilebilmektedir. Bu ¢alismanin amacit CABACAM
Modeli’nin goniillii egitmenlik yapmis olan okul &ncesi dgretmenlerinin kisisel ve mesleki

gelisimlerine katkisini incelenmektir.
YONTEM
Calisma Grubu

Bu arastirmanin ¢alisma grubu, Canakkale Onsekiz Mart Universitesi Egitim Fakiiltesi
Okul Oncesi Ogretmenligi Anabilim Dalindan mezun olmus, COMU CABA Cok Amagcli Erken
Cocukluk Egitimi Merkezi’nde (CABACAM) goniillii egitmenlik yapmis olan 12 okul dncesi
Ogretmeninden olusmaktadir. Caligma grubu 11 kadin, 1 erkek 6gretmenden olugmaktadir.
Calisma grubu amaclh ornekleme yontemlerinden biri olan Olgiit 6rnekleme yoOntemi ile

belirlenmistir. Calismada katilimcilarin calisma konusu hakkinda detayli bilgi ve yeterli
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tecriibeye sahip olmasi 6nem tasimaktadir. Calisma grubunun olusturulmasinda goriisme
stirecinin devamliligini saglama, katilimcilara kolay ulasabilme, en az 1 y1l goniillii 6gretmenlik

yapmis olmasi ve meslekteki tecriibe siireleri 6l¢iit alinarak gz oniinde bulundurulmustur.

Tablo 1 Calismaya katilan okul 6ncesi 6gretmenlerinin demografik 6zelliklerine gore dagilimi

Katilimci Cinsiyet Mesleki Kidem  Egitim Diizeyi Gontilli
Egitmenlik
Siiresi
Ayse Kadin 5Y1l Lisans 2 Y1l
Ece Kadin 1 Y1l Lisans 3Y1l
Nazl Kadin 11 Y1l Lisans 4 Y1l
Melis Kadin 7 Y1 Lisans 3Y1l
Ali Erkek 1 Y1l Lisans 3 Y1l
Eda Kadin 11 Y1l Lisans 1.5 Y1l
Ayla Kadin 4 Y1l Lisans 4 Y1l
Zeynep Kadin 5Yil Lisans 2.5 Y1l
Giil Kadin 10 Y1l Lisans 3Y1l
Lale Kadin 7 Y1 Lisans 2.5Y1
Derya Kadin 2Y1l Lisans 2.5Y1l
Ozge Kadin 7 Yil Yiiksek Lisans 4 Y1l

Tablo 1°de goriildiigii iizere caligmaya katilan okul 6ncesi O0gretmenlerinin %92’si kadin
ogretmenler ve %8’1 erkek Ogretmenlerden olustugu gorilmektedir. Katilimcilarin %92’si lisans

mezunudur.
Veri Toplama Araci

Anlat1 aragtirma modeli kullanilan bu g¢alismada veri toplama teknigi olarak nitel
arastirma yonteminde ¢ogunlukla kullanilan goriisme teknigi kullanilmistir. Anlati arastirma
modeli kullanilan bu c¢alismada veri toplama teknigi olarak nitel arastirma yonteminde

cogunlukla kullanilan goriisme teknigi kullanilmistir.

Arastirmada verilerin toplanmasi igin goriisme teknigi kullanilmigtir. Verilerin
toplanabilmesi i¢in arastirmaci tarafindan yar1 yapilandirilmis goriisme formu hazirlanmstir.
Arastirma verileri, 2010-2021 yillar1 arasinda COMU CABA Cok Amagl Erken Cocukluk
Egitimi Merkezi’'nde goniilli egitmenlik yapmis 12 okul dncesi 6gretmeni ile gerceklestirilen

goriismeler ile toplanmistir. Yapilan goriismeler 480 dakika stirmiistiir ve desifre edilmistir.
Verilerin Analizi

Arastirma sonucunda goriisme kayitlar1 desifre yontemi ile yaziya aktarilmistir. Desifre

edilen goriismeler, igerik analizi kullanilarak kodlama islemi gergeklestirilmistir. Icerik analizi,
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olaylarin ya da olgularin temeline odaklanan tiimevarimsal bir analiz metodudur. igerik
analizinde elde edilen veriler dort kademede analiz edilmektedir. Bunlar; (1) verilerin
kodlanmasi, (2) kod, kategori ve temalarin bulunmasi, (3) kod, kategori ve temalarin
diizenlenmesi ve (4) bulgularin degerlendirilmesi ve yorumlanmasi (Miles ve Huberman, 1994;
Eysenbach ve Kohler, 2002; akt. Baltaci, 2017). Arastirmada elde edilen veriler kategorilere
ayrilmistir. Arastirmada ilk olarak desifre edilen goriisme metinleri {izerinde 6n kodlamalar
gerceklestirilmistir. On kodlamalarin ardinda temalar olusturulmustur. Tablo 2’de gériildiigii
iizere belirlenen temalarin basliklar1 altinda 40 kod belirlenmistir. Analiz ve incelemelerin

akabinde ortaya ¢ikan veriler yorumlanarak arastirma bulgular1 olusturulmustur.

Tablo 2 Kod ve Frekanslar

Goriisme Kodlar Frekans  Toplam Yiizdesi (%)
Cocuk Hayali Olmasi 4 33,34
Okul Oncesi Egitim Dénemine ilgi Duyma 3 25
Ogretmenlik Meslegine Kars1 Ilgi Duyma 3 25
Lise Egitiminin Etkisi 5 41,67
Ogretmenlik Uygulama Ders Siiresinin Yetersiz 10 83,34
Olmasi
Gozlerple?{l?n Ogretmen ve Smif Cesitliliginin 4 33,34
Yetersizligi
Gozlem Ogretmeni ile Iletisimin Yetersizligi 5 41,67
Staj Danigmani ile Yasanan Iletisim Yetersizligi 3 25
Egitim Programinda Seg¢meli Ders Cesitliliginin

e 3 25
Yetersizligi
Veli ile Iletisim Kurmada Yetersizlik 3 25
Ders Esnasinda Hocalarin Tanitimi 9 75
Ders icin CABACAM’da Bulunma 1 8,34
Arkadas Araciligi ile 2 16,67
Universitede Yapilan Duyurular 5 41,67
Miilteci Cocuklar ile letisim 3 25
Dezavantajli Gruplar ile Iletisim 5 41,67
Ogrenci Sorumlulugu Alma 3 25
Cocuklar ile Ik Defa Uygulama Yapma 3 25
Hedef/ Kariyer 8 66,67
Motivasyon 6 50
Yaraticilik 7 58,34
Mesleki Goriis ve Diisiince 6 50
Glinliik Hayat Aktiviteleri 4 33,34
Iletisim Becerileri 5 41,67
Materyal Tasarimi 6 50
Mesleki Yeterlikleri Kazanma 10 83,34
Alan Gezileri ve Aile Ziyaretleri 3 25
Aragtirma ve Proje Gelistirme 6 50
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Goniullu Katilimer Bulabilme 7 58,34
Finans Saglama ve Sponsor Bulma 3 25
Uygun Mekan Imkan 3 25
Ulke Genelinde Uygulanabilme 8 66,67
Dil ve Kiiltiir Farkindalig1 6 50
Dezavantajli Gruplar ile Iletisim Kurma 3 25
Dezavantajli Gruplar ile Uygulama Yapma 4 33,34
Empati Yapma ve Degerlendirme 3 25
Seminer 3 25
Sosyal Medya 9 75
Toplanti 5 41,67
Kisisel Sohbetler 8 66,67

Gegerlik ve Giivenirlik

Nitel arastirma yontemlerinde gecerlik ve giivenirlik yani sira inandiricilik 6n plana
cikarilmistir. Inandiricilik dort boyutta ele alinmaktadir. Bunlar; inamlirlik, teyit edilebilirlik,

giivenirlilik ve transfer edilebilirliktir (Guba ve Lincoln, 1982).

Creswell ve Millet (2000) gegerliligin katilimc1 ve aragtirmacinin diislincelerinden,
bulgularin dogruluguna dayanmaktadir ve arastirma icin Onem tasidigimi belirtmistir.
Inanilirh@ arttirmak goriislerin derinlemesine anlasilabilmesi i¢in katilimeilar ile 442 dakika
stiren goriismeler yapilmigtir. Arastirma siirecinde kullanilan arastirmaci tarafindan hazirlanan
yar1 yapilandirilmig goriisme formu alti uzman akademisyenin goriisiine sunulmustur. Calisma
grubu olusturulurken olgiit O6rnekleme yontemi kullanilmistir. Bu sayede arastirmada
kullanilacak bulgular yeterli siire uygulama yapmis goniillii egitmenler ve mesleki kideme
sahip 0gretmenler tarafindan elde edilmistir. Goriismeler Zoom Cloud Meeting programinin
kaydetme oOzelligi ile video olarak kayit altina alinmigtir. Bulgular sunulurken katilimci
kimlikleri, takma ad kullanilarak kodlanmistir. Arastirma bulgulari, okuyucular tarafindan
anlagilir olacak sekilde yazilmistir. Arastirmada elde edilen verilerin tiim okuyucular tarafindan
ayni veya benzer bir sekilde anlagilabilmesi gerekliligi goz Oniline alinarak arastirmact
tarafindan aktarimlar sade ve anlasilir bir dil kullanilarak gerceklestirilmigtir. Arastirma da
tutarliligr arttirmak i¢in yorum ve genelleme yapilmamistir. Katilimer ifadelerinin bulundugu
boliimler dogrudan alintilar yapilarak kullanilmistir.  Arastirmanin teyit edilebilirligini
saglamak i¢in arastirmada elde edilen veri kayitlar1 ve raporlar1 arastirmaci tarafindan

muhafaza edilmektedir.
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BULGULAR

Okul 6ncesi 6gretmenlerinin hizmet 6ncesi donemde CABACAM’1n kisisel ve mesleki

gelisimlerine etkileri ile ilgili bulgular katilimcilarin anlatilarindan alintilar yapilarak

desteklenmis ve yorumlanmistir. Arastirmada ortaya ¢ikan bulgular Sekil 4’te 9 tema altinda

sunulmustur.

Ogretmenlerin Okul Oncesi
Egitim Programini Se¢me
Siireci

Ogretmenlerin Lisans
Egitim Programina Iligkin
Gortigleri

Ogretmenlerin
CABACAM’a Katilma
Stireci

Ogretmenlerin
CABACAM’da
Zorlandiklar1 Durumlar

Ogretmenlerin
CABACAM’ 1n Kigisel
Gelisimlerine Etkileri

TEMALAR

Ogretmenlerin
CABACAM’ i Mesleki
Gelisimlerine Etkileri

Ogretmenlerin
CABACAM’n
Yayginlastirilmasi

Ogretmenlerin Dezavantajl
Gruplar ile Uygulama
Yapmanin Etkileri

| [Ogretmenlerin CABACAM

Hakkindaki Deneyimleri

Sekil 2. Temalar

Ogretmenlerin Okul Oncesi Egitim Programimi Se¢cme Siirecine iliskin Goriisleri

Arastirmada okul Oncesi 0gretmenlerinin okul 6ncesi egitim programina nasil dahil

olduklar1 ve 6gretmenlik meslegini se¢gme gerekcelerinin dnemli oldugu disiiniilmiis ve bu

baglamda okul dncesi 6gretmenlerinin 6gretmenligi nasil  sectiklerine
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toplanmasi amaclanmistir. Elde edilen bulgular ile tema olusturulmus ve katilimcilarin vermis

oldugu yanitlar dogrultusunda veriler analiz edilerek tema ve kodlar Tablo 3’te sunulmustur.

Tablo 3. Ogretmenlerin Okul Oncesi Egitim Programini Segme Siirecine Iliskin Goriisleri

Tema Kod Kisi |
Cocukluk Hayali Olmas1 Egi’ NAZ, MELIS,

Okul Oncesi Egitim Dénemine ilgi .
Ogretmenlerin Okul Oncesi Duyma AYSE, NAZ, ALI
Egitim Programint Segme ~ Ogretmenlik Meslegine Karsi Ilgi AYSE, ZEYNEP,

Stireci Duyma LALE
ECE, AYLA,
Lise Egitiminin Etkisi ZEYNEP, GUL,
DERYA

Tablo 3’te verilen bulgular incelendiginde okul 6ncesi 6gretmenlerin okul dncesi egitim
programini se¢me siirecine iliskin goriislerinin “Cocukluk Hayali Olmasi, Lise Egitiminin
Etkisi” konularinda yogunlastig1 goriilmektedir. Okul 6ncesi 6gretmenleri s6z konusu konular
lizerinden egitim programina dahil olma siireclerine agiklamaya c¢alismislardir. Kodlar
incelendiginde en ¢ok One ¢ikan kodun lise egitiminin etkisi oldugu saptanmistir. Bulgular
degerlendirilecek olursa katilimcilarin mesleklerini segmeleri ilizerinde lise egitimleri, okul
oncesi doneme ilgi duymalari, ¢ocukluk hayallerinin olmasi ve 6gretmenlik meslegine karsi

duyduklar ilgi etkili olmustur.
Ogretmenlerin Lisans Egitim Programina iliskin Gériisleri

Arastirmaya katilan okul 6ncesi 6gretmenlerinin aldiklari lisans egitimlerinin niteligi ve
Ogretmenlerin lisans egitim siire¢leri hakkindaki goriisleri ortaya konulmasi amaglanmistir. Bu
dogrultuda bulgular, okul 6ncesi dgretmenlerinin lisans egitiminde 6gretmenlik uygulamasi
dersi ve se¢meli derslerle ilgili nitelikler belirttigi gézlemlenmistir. Elde edilen tema ve kodlar

Tablo 4’te sunulmustur.

Tablo 4’te sunulan bulgulara bakildiginda 6gretmenlerin lisans egitim programina
iliskin goriislerinin “Ogretmenlik Uygulama Ders Siiresinin Yetersiz Olmasi, Gozlem
Ogretmeni ile Iletisimin Yetersizligi ve Gozlemlenen Ogretmen ve Smif Cesitliliginin
Yetersizligi” kodlari iizerinde yogunlastig1 griilmektedir. “Staj Danismani ile Yasanan Iletisim
Yetersizligi, Egitim Programinda Se¢meli Ders Cesitliliginin Yetersizligi, Veli ile Iletisim

Kurmada Yetersizlik” kodlarinda esit dagilimda katilime1 goriilmektedir.
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Tablo 4. Ogretmenlerin Lisans Egitim Programina Iliskin Gériisleri

Tema Kod Kisi
AYSE, ECE, NAZ,
MELIS, ALI,

Ogretmenlik Uygulama Ders

. . ZEYNEP, GUL,
Siiresinin Yetersiz Olmasi LALE. DERYA,
OZGE
“y - Gozlemlenen Ogretmen ve Sinif AYSE, ECE, AYLA,
Ogretmenlerin Lisans crerise s N -
Egitim P Jliski Cesitliliginin Yetersizligi OZGE
Ggl lml rogramina fuskimn Gozlem Ogretmeni ile Iletisimin NAZ, ALI, EDA,
orustert Yetersizligi DERYA, OZGE
Staj De.lm'svr'nam ile Yasanan Iletigim AYSE, EDA, OZGE
Yetersizligi

Egitim Programinda Se¢meli Ders NAZ, MELIS,
Cesitliliginin Yetersizligi LALE
Veli ile Iletisim Kurmada Yetersizlik MELIS, EDA, GUL

Katilimeilar aldiklari lisans egitim programini degerlendirdiklerinde segmeli derslerin
daha ¢ok olmas1 ve alanlarinda ihtiya¢ duyduklar1 farkli derslerin de programa eklenmesinin
daha yararli olacagi yoniinde goriisler bildirmistir. Bazi katilimcilarin goriislerine gore
ogretmenlik uygulamasi dersi icin gittikleri kurumlarda goérev yapan 6gretmenlerin siiregte
daha aktif olmas1 gerektigi, staj 6grencisine destek olmasi gerektigi ve staj Ogrencisinin
uygulamalarin1  gézlemleyerek doniitler vermesi gerektigi yoniindedir. Aym1 zamanda
katilimcilar uygulama ders siiresinin az olmasi ve farkli 6gretmen ve sinif gozlemleyemedikleri

konusunda goriisler bildirmislerdir.
Ogretmenlerin CABACAM’a Katilma Siirecine iliskin Goriisleri

Arastirmaya katilan okul 6ncesi 6gretmenlerin hizmet 6ncesi donemde CABACAM™1
ogrenme ve CABACAM’a katilma siireglerini iceren goriislerinin ortaya konulmasi
amaglanmistir. Burada katilimcilarin CABACAM’1 hangi yontem sayesinde katildiklarina
ortaya konulmaya ¢alisilmistir. Bu dogrultuda elde edilen veriler tema ve kodlar ile Tablo 5°te

sunulmustur.

Katilimcilarin CABACAM’ katilma siiregleri ve anlatilar1 analiz edildiginde “Ders
Esnasinda Hocalarin Tanitimi ve Universitede Yapilan Duyurular” kodlarinda yogunlastig
Tablo 5’te goriilmistir. Katilimcilarin cevaplart incelendiginde birgok katilimcinin
CABACAM’1 ders esnasinda hocalarin tanitimlart ile 6grendikleri ve bu sekilde katilma karar1

aldiklar1 goriilmektedir. Katilimcilarin yogunlastigi bir diger goriis ise iiniversitede yapilan
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duyurular ve tanmitim toplantilar1 yoniinde oldugu goriilmektedir. CABACAM’a uygulama

yapabilmek ve kendilerini gelistirebilmek i¢in bagvurduklarini da katilimcilar belirtmistir

Tablo 5. Ogretmenlerin CABACAM’a Katilma Siirecine iliskin Gériisleri

Tema Kod Kisi
AYSE, ECE, NAZ,
MELIS, ALI, EDA,

Ders Esnasinda Hocalarin Tanitimi

- . AYLA, DERYA,
Ogretmenlerin OZGE
g;if.CAM a4 Kanlma Ders i¢cin CABACAM’da Bulunma AYSE

! Arkadas Aracilips ile EDA, GUL

NAZ, MELIS, ALI,

Universitede Yapilan Duyurular ZEYNEP, LALE

(")gretmenlerin CABACAM’da Zorlandiklar1 Durumlara Iliskin Goriisleri

Katilimcilarin CABACAM’da gecirdikleri goniillii egitmenlik siirecinde zorlandiklari
durumlara iligkin anlatilar1 ortaya konulmaya ¢alisilmistir. Arastirmada katilimcilarin miilteci
cocuklar ve dezavantajli grup ile olan deneyimleri iizerinde yogunlastigi goriilmiistiir. Elde

edilen veriler teme ve kodlar ile Tablo 5’te sunulmustur.

Tablo 6. Ogretmenlerin CABACAM’da Zorlandiklar: Durumlara Iliskin Gériisleri

Tema Kod Kisi
Miilteci Cocuklar ile Iletisim AYSE, ECE, ALI
) o e AYSE, ECE, EDA,
Dezavantajli Gruplar ile Iletisim AYLA, OZGE
Ogretmenlerin ao . ) AYSE, MELIS,
CABACAM’da Ogrenci Sorumlulugu Alma AYLA
Zorlandiklar1 Durumlar Cocuklar ile Ik Defa Uygulama

Yapma AYSE, EDA, GUL

Velilerin Erkek ve Kadin
Ogretmenlere Kars1 Bakis Acist

ALI

Tablo 6 incelendiginde katilimcilarin yogunlukla “Dezavantajli Gruplar ile Iletigim”
kodu icerisinde yanitlar verdikleri goriilmektedir. “Miilteci Cocuklar ile Iletisim, Ogrenci
Sorumlulugu Alma ve Cocuklar ile Ik Defa Uygulama Yapma” kodlar1 igerisinde katilimcilarin

esit oranda goriis bildirdigi goriilmiistiir.
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(")gretmenlerin CABACAM’In Kisisel Gelisimlerine Etkileri Hakkindaki

Goriisleri

Arastirmada CABACAM’1n katilmeilarin kisisel gelisimlerine olan etkilerinin ortaya
konulmasi amaclanmistir. Katilimcilarin hizmet 6ncesi donemde gerceklestirdikleri goniillii
egitmenlik stirecinde CABACAM 1n kisisel gelisimlerine birgok alanda etkili olduguna yonelik
sOylemlerde bulunduklar1 goriilmiistiir. Bu baglamda elde edilen veriler tema ve kodlarla Tablo

7’de sunulmustur.

Tablo 7. Ogretmenlerin CABACAM 1 Kisisel Gelisimlerine Etkileri Hakkindaki Gériisleri

Tema Kod Kisi
NAZ, MELIS, EDA,
AYLA, ZEYNEP,
GUL, DERYA,
OZGE
ECE, NAZ, EDA,

Hedef/ Kariyer

Motivasyon AYLA, GUL, OZGE
Ogretmenlerin AYSE, ECE, NAZ,
CABACAM ' Kisisel Y 2raueilik 1(\)’[%1138 ALL EDA,
Gelisimlerine Etkileri ECE, MELIS,
Mesleki Goriis ve Diistlince ZEYNEP, LALE,
DERYA, OZGE
. e .. ) AYSE, NAZ, ALI,
Giinliik Hayat Aktiviteleri GUL
Lo o AYSE, ALI, EDA,
Iletisim Becerileri GUL, OZGE

Katilimcilarin CABACAM’1in kisisel gelisimlerine etkiler hakkindaki goriislerinin
“Hedef/ Kariyer, Motivasyon, Yaraticilik, Mesleki Goriis ve Diisiince” kodlarinda yogunlastigi

gorilmiistiir.

Ogretmenlerin  CABACAM’in  Mesleki Gelisimlerine Etkileri Hakkindaki

Goriisleri

Arastirmada CABACAM’1n katilimcilarin mesleki gelisimlerine olan etkilerinin ortaya
konulmasi amaglanmistir. Katilimcilarin CABACAM’da gergeklestirdikleri gontillii egitmenlik
stirecinin meslek hayatlarindaki uygulamalarinda 6nemli 6l¢iide etkili olduguna ydnelik
sOylemlerde bulunduklar1 goriilmiistiir. Bu baglamda elde edilen veriler tema ve kodlarla Tablo

8’de sunulmustur.
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Tablo 8. Ogretmenlerin CABACAM’1n Mesleki Gelisimlerine Etkileri Hakkindaki Goriisleri

Tema Kod Kisi
AYSE, ECE, EDA,
Materyal Tasarimi ZEYNEP, GUL,
DERYA
AYSE, ECE,
MELIS, ALI, EDA,

Ogretmenlerin . N
; . Mesleki Yeterlikleri Kazanma AYLA, ZEYNEP,
CABACAM 'in Mesleki GUL. LALE,

Gelisimlerine Etkileri DERYA

AYSE, MELIS,
ZEYNEP

NAZ, ALI, AYLA,
GUL, LALE, OZGE

Alan Gezileri ve Aile Ziyaretleri

Aragtirma ve Proje Gelistirme

Tablo 8 incelendiginde katilmcilarin cogunlukla “Materyal Tasarimi, Smf Ici
Uygulamalari, Mesleki Yeterlikleri Kazanma™ kodlar1 altinda anlatilarda bulunmustur. Ayse,
Ece, Eda ve Giil katilimecilar anlatilarinda, CABACAM’1n mesleki gelisimlerine etkileri olarak
materyal tasarimi, smif yonetimi, planlama ve mesleki yeterlik kazanma konularma yer
vermistir. Smif i¢i uygulamalar1 ve mesleki yeterlik kodlarinda da katilimcilarin goriisleri

yogunluktadir.
(")gretmenlerin CABACAM’1n Yayginlastirilmas1 Hakkindaki Goriisleri

Arastirmada katilimcilarin CABACAM’in yaygimlastirilmas: hakkindaki goriisleri

alimmigtir. Elde edilen veriler tema ve kodlar ile Tablo 9°da sunulmustur.

Tablo 9. Ogretmenlerin CABACAM 1n Yayginlastirilmas: Hakkindaki Gériisleri

Tema Kod Kisi
ECE, MELIS, EDA,
Gonulla Katilime1 Bulabilme AYLA, LALE,
DERYA, OZGE
Finans Saglama ve Sponsor Bulma AYSE, ALI, GUL
CABACAM Modeli’nin N MELIS, GUL,
Yayginlastirilmast Uygun Mekan [mkant DERYA
AYSE, NAZ,
. . . MELIS, EDA,
Ulke Genelinde Uygulanabilme AYLA, ZEYNEP.
LALE, OZGE
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Tablo 9’da goriildiigii iizere katilimcilarin CABACAM Modeli’nin yayginlastirilmasi
gerektigine ancak bazi engeller ile karsilasilacag1 yoniinde goriisler bildirdikleri goriilmiistiir.
Katilimcilarin ¢ogu CABACAM’1n yayginlastirilmas: gerektigini anlatilarinda belirtmistir
ancak yayginlastirilmasi konusunda bazi imkanlarin olusturulmasi gerektigini diisiinmektdirler.
Bu imkanlar uzun vadede 6zverili bir sekilde ¢alisabilecek goniillii egitmenlerin bulunmasi,
uygun mekan saglanmasi ve goniillii ve licretsiz bir egitim sagladigi icin finans ve sponsor

bulma oldugunu anlatilarinda belirtmislerdir.

Ogretmenlerin Dezavantajh  Gruplar ile Uygulama Yapmammn Etkileri

Hakkindaki Goriisleri

Katilimcilarin dezavantajli gruplar ile uygulama yapmanin etkileri hakkindaki goriisleri
ortaya konulmaya calisilmistir. Katilimcilarin dezavantajli gruplar ile uygulama yapma

deneyimleri ve goriisleri incelenmis bu dogrultuda kodlar gelistirilmistir.

Tablo 10. Ogretmenlerin Dezavantajli Gruplar ile Uygulama Yapmanin Etkileri Hakkindaki
Gortisleri

Tema Kod Kisi
AYSE, ECE, EDA,
Dil ve Kiiltiir Farkindalig: AYLA, ZEYNEP,
Ogretmenlerin Dezavantajl DERYA
Gruplar ile Uygulama Dezavantajli  Gruplar ile Iletisim AYSE, NAZ,
Yapmanin Katkilar: Kurma MELIS
Dezavantajli Gruplar ile Uygulama ALI, AYLA,
Yapma ZEYNEP

Empati Yapma ve Degerlendirme ALL AYLA,11

Tablo 10’a bakildiginda katilimcilarin dezavantajli gruplar ile uygulama yapmanin
etkileri hakkindaki goriislerinin yogunlukla “Dil ve Kiiltir Farkindaligi” kodu altinda
toplandigi goriilmektedir. Katilimecilar meslek hayatlarinda da dezavantajli gruplardan gelen
cocuklar ile ¢alistiklarini ve CABACAM’daki egitmenlik siireclerinde bu gruptaki ¢ocuklarla

uygulama deneyimlerini meslek hayatlarinda da uyguladiklarini belirtmislerdir.
Ogretmenlerin CABACAM Hakkindaki Deneyimlerini Paylasim Yéntemleri

CABACAM hakkindaki deneyimlerini katilimeilarin hangi yollar ile cevresiyle
paylastiklart ortaya konulmaya ¢alisilmistir. Katilimeilarin verdikleri cevaplar dogrultusunda

kodlar belirlenmistir. Elde edilen bulgular tema ve kodlar ile Tablo 11°de sunulmustur.
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Tablo 11. Ogretmenlerin CABACAM Hakkindaki Deneyimlerini Paylasim Yéntemleri

Tema Kod Kisi
Seminer MELIS, EDA, GUL
ECE, NAZ, ALI,
AYLA, ZEYNEP,
GUL, LALE,
Ogretmenlerin CABACAM DERYA, OZGE
Hakkindaki Deneyimlerini AYSE, ECE,
Paylasim Yontemleri Toplanti MELIS, EDA,
ZEYNEP
AYSE, ECE, NAZ,
Kisisel Sohbetler ALI, AYLA, LALE,
DERYA, OZGE

Sosyal Medya

Tablo 11°de katilimcilarmn CABACAM hakkindaki deneyimlerini paylagma
yontemlerinde yogunlugun “Sosyal Medya ve Kisisel Sohbet” kodlarinda oldugu
goriilmektedir. Katilimecilar CABACAM’1 takip etme ve gevreleri ile paylasma konusunda
sosyal medyay aktif bir sekilde kullandiklarini oradaki uygulama ve deneyimlerini ise kisisel

sohbetlerinde ¢cogunlukla paylastiklarini anlatilarinda belirtmistir.
TARTISMA VE SONUC

Ulkemizde uygulanan egitim fakiilteleri programlar1 incelendiginde 2019 yilindan
itibaren programda degisiklikler yapildigi goriilmiistiir. 2019 yilina kadar 3. sinifta okul
deneyimi, 4. smifta iki donem boyunca staj uygulamasi bulunurken yapilan degisiklik ile
yalnizca 4. Smifin ikinci doneminde staj uygulamasi yapilmasi kararlastirilmistir. Alinan bu
karar sonucunda Ogretmen adaylarinin 6gretmenlik uygulamalarinda yetersizlikler oldugu
gOriilmistiir. Bu aragtirmanin amaci, CABACAM projesinde goniilii egitimenlik yapmis ve su
anda da aktif olarak Ogretmenlik gorevinde bulunan okul Oncesi 6gretmenlerinin lisans
egtimleri doneminde CABACAM’da gerceklestirdikleri uygulamalarin kisisel ve mesleki

gelisimlerine katkisini olup olmadigini degerlendirme yoniindedir.

Arastirmact tarafindan okul Oncesi Ogretmenleri ile goriismeler yapilmistir ve
Ogretmenlerin  goriislerine  basvurulmustur. Bulgular incelendiginde CABACAM’in
ogretmenlerin kisisel ve mesleki gelisimlerine olumlu katkilarinin bulundugu goriilmiisiir.
Ogretmenler CABACAM’da gorev aldiklart igin mesleki yeterlik kazandiklarni ve

ogretmenlige basladiklarinda daha deneyimli ve nitelikli olduklarini belirtmislerdir. Ayrica
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kendilerini lisans egitimi slirecinde CABACAM’da yer almayan arkadaslarina gore mesleki

acgidan bir adim 6nden mezun olduklarini diistindiikleri belirtmislerdir.

Katilimeilar egitim fakiiltelerinde uygulanan egitim programi ve hizmet dncesi egitim
niteliklerini degerlendiginde ogretmenlik uygulamasimnin yetersiz oldugunu ve lisans
programinda alan ile ilgili secebilecekler daha cok se¢meli derse yer verilmesi gerektigi
goriislerini bildirmislerdir. Ayrica adaylar 6gretmenlik uygulamasinda da evrak isleri, plan
hazirlama, veli ile iletisim, alan gezileri, aile ziyaretleri gibi bir ¢ok alanda deneyim edinme
firsatt bulmadiklarin1 anlatilarinda belirtmislerdir. Bu arastirmada 6gretmenlerin anlatilari

sirasinda verdigi ifadeler bir¢ok arastirma sonuglariyla da ortiismektedir.

Arastirmanin birinci alt probleminde yer alan, okul 6ncesi 6gretmenlerinin CABACAM
Modeline iliskin goriisleri incelendiginde egitmenlik yapmis olan okul dncesi 6gretmenlerinin
kisisel ve mesleki gelisimlerinin 6n planda tutuldugu goriilmektedir. CABACAM ilkeleri
arasinda yer alan kuram ve uygulama biitlinliigii ilkesi ile 6gretmen adaylarina 6grendikleri
mesleki bilgileri uygulama firsati sunmakta ve gergek 6grenme- dgretme siirecini ¢ocuklar ile
deneyimleyebilmelerini saglamaktadir. Bu deneyimler sayesinde Ogretmenler mezun
olduklarinda meslege baslamak i¢in hazir hale gelmektedir. Katilimcilar goriislerinde,
CABACAM’da uygulama yapma imkanlari olmasa meslege basladiklarinda zorlanacaklar
durumlar yasayabileceklerini, lisans siirecinde de siniftaki CABACAM Modeli’nde goniillii
egitmenlik yapmamis olan arkadaslarina gore deneyim ve bilgi agisindan alanda kendilerini
daha deneyimli ve daha ileride gordiiklerini belirtmislerdir. Giiler’in (2022) 06gretmen
adaylartyla yapmis oldugu arastirmada, 6gretmen adaylarinin hizmet 6ncesi donemde lisans
programinda uygulama ac¢isindan eksikliklerinin bulundugu sonucuna varilmistir. Elde edilen

sonuc¢lar mevcut arastirma sonuglari ile ortlismektedir.

Aragtirmanin ikinci alt probleminde yer alan 6gretmenlerin lisans egitimine iliskin
goriisleri incelendiginde, dgretmenlerin meslege basladiklarinda, meslek bilgisi yoniinden
eksiklik hissettikleri ve bu eksikliklerini sonrasinda tecriibe ve hizmet i¢i egitimler ile
gidermeye calistiklar1 goriilmiistiir (Goel ve Goel, 2012; Tan Sisman, 2021). Ulkemizde egitim
fakiiltelerinde verilen egitim programlar1 zaman igerisinde degisime ugramis ancak
ogretmenlerin hizmet Oncesi egitimi gbz Oniine alinarak bir iyilestirme yapilmamistir. Bu
caligmada lisans egitimi siiresince alinan teorik derslerin yeterli goriildiigli ancak alanda
uygulamaya yonelik tecriibe eksikliginin bulundugu katilimci 6gretmenler tarafindan

belirtilmisgtir. Yapilan arastirmalara bakildiginda, ogretmenlerin lisans egitimi siirecinde
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aldiklar1 teorik bilgiyi yeterli gordiikleri ancak mesleki uygulama bilgisi alaninda eksiklerinin
oldugu sonucu yapilan ¢alisma ile ortiismektedir (Cochran ve Smith ,2004; Kogyigit ve Egmir,
2019). 2018 yilinda YOK tarafindan lisans egitimi programinda uygulama derslerinin siireleri
iizerinde degisiklik yapilmis ve ders siireleri kisaltilmistir. Bu c¢aligmada, katilimct
Ogretmenlerin ¢cogu uygulama derslerinin siiresinin az oldugunu ve bu nedenle goéreve
basladiklarinda tecriibe eksikligi yasadiklarini belirtmislerdir. Yapilan ¢aligmalarin sonuglarina
bakildiginda 6gretmen adaylarinin lisans egitimi siirecinde okul deneyimi ve &gretmenlik
uygulamasi derslerinin sayilarini az bulduklar ve yeterince uygulama yapamadiklar1 ortaya
konulmustur (Biiylikgdze Kavas ve Bugay, 2009; Sahin ve Sezgin, 2020). Elde edilen bir bagka
sonuca gore, katilimci 6gretmenler staj siiresince kendilerine yogun is yiikiiniin yiiklendigi ve
sinif sorumlulugunun tamamen verildigini, gittikleri uygulama okullarinda bulunan siif
Ogretmenleri tarafindan yeterli destegi alamadiklarin1 belirtmislerdir. Yapilmis olan
caligmalarda da bunu destekler nitelikte sonuglara ulasilmigtir. Staj 6gretmenlerinin stajyer
Ogrencilere agir is yiikii verdigi ve stajda gerceklestirmeleri gereken sorumluluklarin diginda
sorumluluklar yiikledikleri, danigsman Ogretim {yeleri ve staj O6gretmenleri tarafindan
yonlendirme ve destegin verilmedigi ortaya konulmustur (Mcnamara, 2006; Aydin ve Akgiin,
2014). Bu baglamda yapilan tiim arastirmalara bakildiginda, 6gretmenlerin meslek bilgisi
yoniinden kendilerini eksik hissettikleri, uygulama ders siirelerinin az oldugu, uygulamaya
yonelik tecriibe eksikliklerinin bulundugu ve staj siiresince tistlendikleri gorevlerin yogunlugu
yapilan ¢alisma sonuglar ile 6rtiismektedir. Elde edilen sonuglar, yapilan ¢calisma sonuglari ile

tutarlilik gstermektedir.

Arastirmanin ii¢lincii alt probleminde yer alan CABACAM Modeli’nin okul dncesi
ogretmenlerinin  kisisel gelisimleri T{izerine katkisina iligkin goriisleri incelendiginde
katilimcilarin daha ¢ok “Hedef/ Kariyer, Yaraticilik ve Motivasyon” temalari tizerinde durdugu
goriilmiistiir. Modelin 6gretmenlerin mesleki diislinceleri ve idealleri {izerinde etkili oldugu
yaraticiliklarini gelistirdigi ve olaylara farkli bakis agilarindan bakmayi sagladigi katilimeilar
tarafindan siklikla belirtilmistir. Acat ve Yenilmez’in (2004) yaptig1 caligmada dgretmenlerin
lisans egitimi siirecinde proje iiretimine agirlik verilmesi ve bu konuda desteklenmesi ve
ogretmenlerin motivasyonunu diisliriicii etkenlere kars1 dnlemler alinmas1 gerektigi sonuglaria
varilmig, Dereli ve Acat’in (2010) gerceklestirdigi arastirmada okul dncesi 0gretmenlerinin
motivasyonlarin1 yliksek oldugu ve kariyer gelisimleri icin alanlarinda egitimler almalari
gerektigi sonuglarma ulagilmigtir. Bu baglamda incelendiginde arastirma sonuglari yapilan

caligmanin bulgularinda yer alan goniillii egitmenler i¢in gerceklestirilen egitmen egitimleri ile
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benzerlik gostermektedir. CABACAM’1in katilimcilarin giinliik hayat aktiviteleri iizerinde
etkisi konusunda anlamli bir sonuca ulasilamamistir. Giiler ve Acar’in (2023) gerceklestirdigi
calisgmada da CABACAM’da gercidikleri zamanin dgretmen adaylarinin iletisim becerileri,
kiiltiirel etkilesimleri, hiimanist tutumlar1 tizerinde olumlu katki sagladigi goriilmiistiir.
Calismada modelin 6gretmen adaylarinin egitim sirasinda c¢ocuklarla, diger 6gretmen
adaylaniyla, ailelerle ve alan uzmanlariyla iletisim kurmalarini saglayan coklu iletisim
imkanlarindan kaynakli kisisel gelisimlerine katkilari ortaya konmustur. Ayni zamanda,
kiiltiirel etkilesim yoniinden, modelin ¢ok kiiltiirlii yapis1 katilimcilar tizerinde bu agidan olumlu
bir etki yaratmis olabilir. CABACAM ile Ogretmenlerin toplum igerisinde kendini ifade
edebilme, etkinlik ve programlarda 6zgiiven ile aktif katilim saglayabilme, sistem ve disiplini

giinliik hayatina tagima gibi katkilarinin oldugu goriilmektedir (Giil ve Kose, 2021).

Arastirmanin dordiincii alt probleminde yer alan CABACAM Modeli’nin okul dncesi
ogretmenlerinin mesleki gelisimleri iizerine katkisina iliskin goriisleri incelendiginde okul
Oncesi 0gretmenlerin meslek hayatlarinda yasadiklari sorunlar1 ¢6zmek i¢cin meslektaglarina,
internete ve kitaplara bagvurduklar1 goriilmiistir. CABACAM’da goniilli egitmenlik yapan
Ogretmenler bir sorunla karsilastiklarinda diger goniillii egitmenler ile fikir aligverisi
yapabilmekte, sorunlarina ortak bir ¢6ziim bulabilmektedir. Yapilan ¢aligmada ortaya ¢ikan
sonuglara gore dgretmenlerin farkli illerde gérev yapmasina ragmen iletisimlerinin devam
ettigini belirtmislerdir. Ertiirk vd. (2014) yaptiklar1 arastirmada da liniversitelerin mezun izleme
sistemi olusturarak mezunlarina meslek yagamlarinda destek saglamasi ve mesleki gelisimlerini
destekleyici miidahale programlarinin olusturulmasi 6nerilmistir. Ertiirk ve digerleri tarafindan
yapilan arastirma bu ¢alismadan elde edilen sonuglarla értiismektedir. Ogretmen adaylarmm
cogunlugunun hizmet oncesi egitim silirecinde herhangi bir konferans, calistay, seminer gibi
etkinliklere katilmadig: goriilmiistiir. Katilime1 6gretmenler, CABACAM sayesinde konferans,
seminer vb. gibi egitim etkinliklerine dahil olduklarini belirtmislerdir. Ayni1 zamanda
ogretmenler lisans egitimleri slirecinde merak ettikleri alanlara dair de se¢meli derslerin olmasi
gerektigini belirtmistir. Oztiirk vd. (2016) arastirmasinda ise 6gretmenlerin aldiklar lisans
egitimini alan bilgisi yoniinden ¢ok yeterli gériirken uygulama ve mesleki gelisimleri yoniinden
yetersiz bulduklar1 gériilmektedir. Bu agidan arastirma yapilan ¢alismanin bulgularini destekler
niteliktedir. Calisma bulgularinda katilme1 6gretmenler CABACAM’da gerceklestirdikleri
uygulamalar sonucunda mesleki yeterlilik kazandiklarini, meslege basladiklarinda simif igi
uygulamalarinda zorluk yasamadiklarini belirtmislerdir. Ogretmenlerin mesleki gelisiminin

gelisen teknoloji ve yenilik¢i yaklasimlar dogrultusunda Omiir boyu slirmesi gerektigi ve
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O0grenme siirecinin devam etmesi gerekliligi yapilan arastirmalarla desteklenmistir (Ellis, 2010;

Darling ve Hammond, 2010; Tynjala ve Heikkinen, 2011; Francois, 2020).

Arastirmanin besinci alt probleminde yer alan CABACAM ‘da dezavantajli gruplardan
gelen c¢ocuklar ile uygulama yapmanin okul Oncesi O0gretmenlerinin kisisel ve mesleki
gelisimleri iizerine katkisina iliskin goriisleri incelendiginde katilime1 6gretmenler, farkl
kiiltiirleri tanidiklarin1 ancak dil konusunda iletisim kurarken zorluklar yasadiklarini ve
dezavantajli gruplar ile calisgirken empati duygularinin gelistigini, aile ziyaretleri ile hem
cocuklara hem de ailelerine katki sagladiklar1 i¢cin mesleki motivasyonlarinin yiikseldigini
belirtmislerdir. Arastirmalar incelendiginde 6gretmenlerin 6gretmenlik uygulamalarinda ideal
okul ortammin yani sira olumsuz kosullarda yer alan okul ortamlarimi gdrmelerinin,
dezavantajli bolgelerde de uygulama yapmalarinin ve farkli kiiltiirlerden olan ¢ocuklar ile
uygulama gercekletirmelerinin gerektigi sonuclarina ulagilmistir (Toker ve Gokge, 2013;
Akdemir, 2013; Ladson ve Billings, 2006). Erbas ve Aktan’in (2023) yaptig1 arastirmada da
Ogretmen adaylarinin dezavantajli gruplar il egerceklestirdikleri uygulamalar 6ncesinde kisisel
ve mesleki agidan gerekli egitimler aldig1 ve dezavantajli gruplara kars: bilinglendirildikleri
goriilmektedir. CABACAM modeli ile Ogretmen adaylarmin hizmet oOncesi donemde
dezavantajli gruplar ile gercgeklestirdikleri uygulamalarin ve model kapsaminda aldiklar
egitimlerin 6gretmen adaylarinin akademik basarilari, kisisel ve mesleki gelisimleri iizerinde
olumlu katkilarinin bulundugu goriilmektedir. Bu bakimdan arastirma sonuglari yapilan

caligmanin bulgularini destekler niteliktedir.

Yurt i¢i ve yurt dis1 arastirma sonuglari incelendiginde hizmet Oncesi egitimde
Ogretmenlerin aldiklar1 egitimin 6nemi daha iyi bir sekilde anlasilmaktadir. CABACAM’1n
Ogretmen adaylarina sundugu imkan ve firsatlar goz oOniine alindiginda uygulamalarin ve
egitimlerin, 6gretmenlere katkilar1 bakimindan 6nem arz ettigi goriilmektedir. Yerli ve yabanci
alanyazinin incelenmesi sonucunda aragtirmacinin gergeklestirdigi bu ¢alismada, 6gretmen
adaylarinin aldig1 lisans egitimi programlarinin ve ogretmenlik uygulamasi ders siireclerinin
ogretmenler acisindan daha kaliteli bir hale getirilmesi gerektigi ortaya konulmustur.
CABACAM’1n hizmet 6ncesi donemde 6gretmen adaylarinin, kisisel ve mesleki gelisimleri ve
mesleki yasantilari siiresince olumlu katkilar sagladigi goriilmektedir. CABACAM modeli
O0gretmen adaylarinin yaparak, yasayarak Ogrenmelerine, teorik bilgileri uygulamaya
dokmelerine, egitmen egitimleri ile kisisel ve mesleki gelisimlerini destekleme imkanlari

sunmaktadir. Ogretmen adaylar1 bu proje sayesinde mesleki yeterliklerini kazanmus,
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ogrencilerine daha nitelikli ve nicelikli bir egitim sunabilecek yeterlilie sahip

olabilmektedirler.
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